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Introduction

This is a handbook for teachers.

It contains an organized curriculum of lessons, sectinns on lesson
planning, classrocm aides and cultural orientation and an appendix of
supporting materials. It is designed to clearly show teachers what they
have to teach, present ideas for teaching and provide helpful information.
Also, the handbook is designed to allow teachers to decide for them-elves
how to teach the lessons.

- The handbook is for teachers who are teaching the entire curriculum
as part of a training program, or for teachers who would like to incor-
porate a few lessons into an already-established curriculum. Although
the primary audience is teachers, program supervisors or teacher trainers
may also find this handbook useful.

The curriculum represents a unique approach to teaching students who
may have had little or no formal education. It emphasizes students' ac-
quiring and developing skills and an understanding of U.S. culture. They
learn to define their circumstances, identify problems and possible solu-
tions, and communicate their needs. Although designed for Southeast Asian
refugees, it can be used with other groups of adults or young people. It
can also provide an interesting supplement to an ESL class.

The handbook consists of five parts:

1. Introduction. This provides information about the training pro-
gram for refugees that led to the development of the handbook.
It also explains how to use the handbook.

2. Curriculum. These are the lessons, presented in eight units:
The core’ curriculum, "bits and pieces" of background information
and a simulation.

3. Classroom Aides, Cultural Orientation. These sections address
fundamental questions that teachers of cultural orientation must
answer. There are information ari ques* ans *n chell-rige teachers
to state why they de +ha* +=. ° v~ = _iassroom.

Lesson Planning. A sample lessc olan for one lesson in the
curriculum is provided. There is also an examination of how a
lesson plan is put together and what it contains.

5. Appendix. This contains supplemental information, e.g. handouts,
worksheets and visuals. For teachers, there is additional back-
ground information for some of the lessons.

Although certain decisions have been made concerning what to teach,
it is up to teachers to decide how to teach these lessons. Suggestions
and techniques are provided, but they have to adapt them to the demands
of their particular situation and to the students thev are teaching.

Enjoy the handbook!

N -1- 8



Background

In the previous lives of many refugees the rhythm of life was organized
by the rising and setting of the sun and the planting and harvesting of
crops. Everything needed was produced by hand. Young people watched
and listened while cloth was woven, fields were plowed and tools were
constructed. When they learned they did so by working alongside others
in the village. For them, there was no need for books. They learned
by example. They learned by doing. They learned by sharing ideas.

This book originated as part of a refugee training program for people
who came primarily from rural villages or small towns in Laos and Cam
bodia. Many had lived outside the world of modern technology. Few.
if any, had ever had formal education. Many found little need to read
and write. No one punched a time clock. There were few distinctions
between work and other parts of family life.



To prepare for their new lives in the United States, our students require
special trairing to become self-sufficient. They must not only acquire

a new language, but also learn skills basic to living and working in an
urban environment. Whether the students are from mountain villages, small
towns or large cities, whether they were farmers or professors, carpenters,
musicians, housewives, doctors, business people or fishermen, they need

to understand the social conventions and expectations of American people
and be able to interact with them comfortably.
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In all the Tessons of the curriculum, there is frequent reference to the
students' own culture or to their experience in the camp. Procedures and
practices students are already familiar with are discussed in the classroom.
Students are often asked to describe their Jilture and explain their rela-
tionship to it. The move to a fast-paced urban culture means many transi-
tions. Ue feel students need familiar cultural reference po’nts alorg the
way to ease their entry into the new language and culture.

Through the CO program, students learn and develop cultural skills and
concepts. Language and literacy are also reinforced. Fach lesson is
based on tasks or activities. The activity, whether it is solving a
problem, sharing information or making choices, provides a context for
personal involvement and active learning.

- 10



The Programs

In 1980, the Experiment in International Living, Save the Children Feder-
ation and World Education formed the Consortium to offer Intensive English
as a Second Language, Cultural Orientation and Pre-Employment Training to
refugees from Laos and Cambodia in Thailand. In Indonesia, the Experiment
in International Living and Save the Children Federation offer similar
training to refugees from Cambodia and Vietnam. At the Refugee Processing
Center at Bataan, the Philippines, the International Catholic Migration
Committee, operates a program for refugees from all countries in Southeast

Asia. These programs are funded by the U.S. Department of State, Bureau
for Refugee Programs.

Cultural Orientation

The Southeast Asian Regional Curriculum consists of competencies organized
by topic in 11 units rather than detailed lesson plans for teachers. Each
CO program in the region designs it own program around the basic compet-
encies. In Thailand and Indonesia, there has been an on-going process

of curriculum revision: refining teaching points, updatinc <nformation,
incorporating feedback from resettled refugees, adding competencies and

changing lesson sequence. While the programs differ, both programs
include:

- Cycles. The period of time students are enrolled in
a class. (For three to five months, depending on
their abilities, background and camp location.)

- Levels. The level of ability students demonstrate
on an initial placement test: A Level (pre-literate);
B Level (beginner); C Level (advanced beginner); D
Level (intermediate) and E Level (advanced). (Students
who demonstrate enough language proficiency to "test-
out" of ESL still study CO.)

- Classroom Aides. Students with demonstrated language
- and interpersonal skills who work with teachers, help

organize and present activities and translate for the
students and teacher.

- Teams. A group of teachers who train together for
the length of a cycle. A supervisor works with each
team, observing classes and conducting teacher training.

- Days. Class periods are referredto here as days--usually a
14 hour session.

Panat Nikom, Thailand

The program has served many Hilltribe, Lao and Khmer refugees. Cultural
Orientation follows three separate curricula leveled according Lo student
ability. The length of both the cycle and the class period may differ.

There is an effort to integrate some beginning leveis with pre-employment
training.

. 11




Galang, Indonesia

The CO program has served many Vietnamese and some Khmer refugees. The
CO curriculum includes 40 jessons organized into 11 units. The sequence
and the time spent on each topic vary depending on the level.

THAILAND

Bahjknk
*

INDONESIA
INDONESIA P 2

The Writing Project

In 1982, David Hopkins, Technical Program Manager of the Consortium, pro-
posed the development of teacher's handbooks to document the ESL and PET
curricula in Panat Nikom. 1In 1983, the Writing Project, with Patrick Moran
as editor and Marilyn Gillespie, Igor Barabash and Fred Ligon as writers,
produced Shifting Gears, Book 1 and Opening Lines. Shifting Gears, Book 2
was completed in 1984 with Marilyn Gillespie as writer and Marilyn and Fred
Ligon as co-editors. Settling In is the next handbook in the series. Our
hope is that it will prove a valuable resource to any one teaching cultural

orientation to refugees or other adults.

T5- 12




Cultural Adjustment Skills

The chart on the right lists the “!irty lessons that make up Book 1.
The lessens develop skills in vi. nus skill areas although the focus for

a leay  may change if you alter nb,ectives ovr choose alternative activities.
/“Qggerbﬂu {  Students identify an actual or potential situation and
N}‘“; } ‘ determine what their needs are or would be.

Students develop the abilitv to make plans that include | o ——-in ~naic
realistic expectations of what can be accomplished in SETTING GOALS
a given period. They create group and individual goals.

Students learn how to choose the most important ideas,
DETERMIMING items or actions from a 1ist of possibilities. They
PRIOCRITIES develop the ability to present ideas, offer explana-

- tions and defend choices, individually or by concensus.

S-udents develop an awareness of their environment and
their position in it. OBSERVING

Students develop the ability to seek clarification of
CLARIFYING information and/or to clarify attitudes.

Students develop the ability to identify and explain
actua?! or potential problems and conflicts, through IDENTIFYING
role plays, case studies, c¢riticai incidents. etc. PROBLEMS |

Students find apprcpriate solutions to unfamiliar prob-
SOLVING lems or cross-cultural con/iicts. They learn to see
FROBLEMS | themselves as being responsible for their decisions.

Students compare and contrast alternatives for action.
They study information about the culture, evaluate and WEIGHING
determine the results of various choices. OPTIONS

~ Students develop the ability to identify a logical se-
SEQUENCING quence for a series of events. They figure out what
STEPS actions to take, and in what order, so as to complete
a given task as efficiently as possible.

Students develop the ability to read and write numbers, '
count and compute, read time and use money. NUMERACY

Students practice reading and/or writing sight words or
LITERACY other key vocabulary words. Depending on their ability,
” they may complete forms, read and interpret cards or
labels and read instructions.

In other activities, students: 1) communicate in Eng-
lish: 2) explain or describe; 3) perform an act; 4)
operate a machine or appliance; or 5) budget time.

OTHER

13
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The Lessons

This CO curriculum is divided into fifteen units, eight appearing in this
book. Each unit includes two or more lessons. The lessons concern a

variety of topics an adult will likely need

to cope with during the course

of training and on arrival in the U.S. Each lesson consists of:

Maintaining Good Health

‘Please put on your hat and gloves. They'll protect you from the cold.* EaCh

to one‘s hedlth In & new envirorment. In thMs lessons studenty identify
and explain some wiys to prevent 111ness 4nd stay healthy.

Objectives The students will be adle:
~ to define q00d health,
- to fdentify potential health risks.

- to describe preventive health messures, including: physicel and
dental check-ups, exercise, appropriste clothing.

- to |un:‘l’ly cavses af stress and coping strategies for emotionsl
needs.

-207-

1. A lesson introduction
2. A lesson rationale
3. Skill areas
4. A materials list
5. Language
6. Activities
7. Notes and variations
8. Bits and Pieces
9. A planning page
Lesson 19 Lesson Introduction

lesson begins with an intro-

Neather, food. hovsing, stress and other factors can offer & big challenge dUCtO r_y page Whi Ch i nC] Udes :

- a brief summary which tells
you what the lesson is about;
the purpose.

- an illustration of a cul-
tural point presented in
the lesson.

- a list of the objectives of
the lesson written in terms
of what the students will
be able to do.

15
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This tells you why the students need to study this topic. It explains how it
is relevant to their lives in the U.S. Along with the purpose and the obiectives,
this is necessary to help vou plan how to teach the lesson.

Materiais
. . . [19] Maintalnin eo aal

Most of the activities :: e S T
pr‘es ented 1. n the Everyone wants to be healthy. Nany people, however, 60 MOt know -
Tes : ko (a2t healiny s posainne, detussed o be e ot Skills

€S§0n5 r‘equ 1. re ma— coqn‘lxxlhq health risks :n; deuy\ml:lng and p:nza'cl;q ‘,'.”y“e-
ter1 a'l S . Th 1 S box preveat {liness, people can help themselves stay healthy. Thi S .] 1. Sts the
. . . : Sking
1.gent1 f1 GS ‘F?? ﬁ;ggs of a33€331M) needs clarifying attitudes ke_y CU] tU Y‘a] adj USt—
1tems you wi > ovrervins ment skills students
the quantity and the Materisls

: . learn and develon

particular activity lte Quantity Acttvity during the lesson
Y'equ 1. ri nq th el'“ . hla n_y ;:r'wl;:':r exercize routine® : z: ::::: :: g 0 '

N et . toothpaste, toothbrush 1 each per class Ja
times materials need dentai flots I contatner per class| 28
special preparation coby Sruan T oo per a8
before class. If so recapr ot 2 5 e

l . . ] felt marker 4 :r clasy Jn:k‘ <
you'll see an asterisk Soparomsec o chtlioaee | 4 Bar Shaws %
R real clo tems® as_availadle

at the tottom of the R E T
list. Some classroom O £ Ry SR
mater‘ia] S dare mo st ® preparation needed before class
Effecti Ye When Dre_ \ Language
senFed in the students — T PTT
native language. They RN AT

. use
will need to be trans- Poeeds . | Sttt Gihicn | (eroduer
.I ated . ;::: Teeth

shower
wash
.208-

Language

Here you'll find language structures, vocabulary and literacy suggestions to
consider when planning a lesson.

English can be incorporated into CO lessons and reinforced by posting sight-
words, including short structured dialogues (renting a house, making an
appointment, asking for clarification, etc.) and through role plays or skits
in which students speak English. Translation can be a tool for English rein-
forcement as well. When you write on the blackboard, ask the aide to write
the equivalent in the students' native language beside the English. Review
the words w¥th the students. Certain "technical” terms without direct trans-
lation in the students' native language need not be translated (e.g. zip code,
area code, sponsor).

o. 16  BEST COPY AVAILABLE




Activities

This tells you at a glance
the categories of activities
covered in the lesson.

A Pre-Test teils you
what your students
know and don't know
about the lesson.
You use what vou
find out to alter, |
expand or shorten///
your plan.

A Cultural Exploration

activity gives your
students an oppor-
tunity to describe
aspects of t. zir
\Qz own culture or
compare and con-

trast it to the
new one.

/Aﬁln, Good Health

Ae- the Vist again and, with the studeats, eliminate the prob.
/1«-1 that would not affect thewm 1n the U.S,

/- Post another sheel of newsprial. AsX students to nase other prob-
lems they would have 1a the U.S. Review each item and have them
consider ways to deal with each. te help themselves feel better
in the U.S.

€xplain the professions] senta) health services avallable 1n the
U.S. and add them as an aption along with the coping strategies
they already use. Neatton relaxation activities (e.qg. Vistentin;

to music, olaying sports games. gelting enough sleep. watching a
®ovie) n: ot:wr ways to help reduCe strris and matntatn thetr
esotional helth.

A few practice
3 1 1 Matntaining Good Health it 0.
Act ivi t1eS are ] ] a :g m:".o“ :::::n:: w:::u, :leoﬂ :nn ::y be health risxs.
’—._ - - e e e - ave v Le ] or ee roups . h rou|
prov 1 ded wh1 Ch Prevealing 1itaess/Staying nullhy] qrzen (0 sign and a red STOP Hq:. :—: a Ml::o:.:r gtli:!:y.
'] '] - 8 Personal Hygiene. Students describe and/or demofstrate 4 ::“;‘!‘(:); :'l‘_ :: "::.:‘:D;:h: 2t m: h-.‘:hl::‘ ?r::“:“' e
: : ene. uden r r e gn for at may preseat & he. risk.
W1 g ive Stu - a::nu ute of common persanal hyglene items
4 " « Semple behaviors:
* Mave the students form two groups. Distribule aewsprid
dentS OppO Y‘- and a bucket f1lled with persanal hyalene ftems to eacH : 5:::‘7.:;::2:"::::".‘3 ;?::‘h::d;h" water :;g:
t - t g eS t (The two buckets should contain different 1tems.) ® Washing hands after using the taflet. - 0
unit:’ 0 - ASk the groups to exmmine €ach ftem 1n the bucket. detd ® Letting the baby wear the tame disper all day.  SIOP
purpose and method of use and 1ist {ar draw) these on o * Drinking water from a lake or stream. s1oP
-
meet the - Nnen‘the tasks have been completed, have the groups regl - ::::::‘:}‘:: ;’::h::r:::j“‘ s0ap 3{8:
- . canclusions by describing or demonstrating when, why arf ® Xeeping sfck :hildren separate 2 Mealthy ones. GO
ObJ ectives of use each ftem. = Brushing your teeth after meals. vone- o
- Correct any wisinformation and add 1mportant pofints tha b Two ¥ Students 1dentif < 1
the '] es SO:‘. . . alered. :w::‘.'“- udents 1dentify and describe some preventive health
] b Check-up. Students describe and/or demonstrate the gene . R
It's up to you SRR S S e S L S L e e e -
2 3 - Review the steps followed in & routine medical or denta -
to decide if tian By descr 3t ton or demons (- tion” Wak Siudencs 1o Hive dtusents vote for INe Tl they think 14 more laely to
[ to a dentist to describe ar demonstrate the steps. (54 naminn and describing the beneficial health hadits ticed b,
you want to et it T a2y for tformition nd g e iy, ’ pracutced br
use ones out- € Clothteg.  Students téentity aspropriate clothing far ot T e T AT M
. weather corditions. students to vole for the family they think 13 wore lixely to stay
] i | ned her‘e N - Mave thesuudtnu form four groups. Distridute mewipr Nealthy.
and 8 U.S. department stare catalogue to each group.
3 - Present 8 picture {ndicating & weather condition (e.g.
a(japt1 ng them cold, windy, snowing, Mt).h Label that 'pl:tur‘ mamber
ask students to choose clothing in the catalogue that .
fO r _your C] ass y appropriate for the westher condition shown, They can
. - chofces on the newiprint. Continue with the pictures ¢
or, 1 +t yvou weather conditfons. 212
~ - After 15 minutes. 83k group represcntatives to show anc
want to their chofces for esch weather conditfon.
t * Would the seme ’Ioth::\q bl’lwrwrlllt for
women, men $nd children
Crea e .you r * Why sm‘mid pecple wear & :Al:c:nE when 1t rafing?
* What aight hapoen If people didn't wear
own. Nt Rl An Assessment tells you
- Vary this by bringing resl clothing ftems to class and asking
students to choose appropriate clothing froe among those pleces. Whether the StUdentS have
d The Children. Students descride sowe preventive health measures " t th b 3 3
e tntlaren. A mie e objectives of the
- Post pictures around the room describing recammended measures for )
maintalning the physical well-defirqa of children. ] GSSOH . It te] ] S _YOU W!'I at
the students know and can
-210- do.
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Mauintalning Good Heatih

Preparation
Adapt the stories in the “Asieswument” aCtivily to reflect your stu-
deats' situations. (For exsmple. you might change Lne names. the
29¢s and family compositions.

Lanquages

Advanced Vocabulary. Shwmpoo, deodorant, tampon, sanitary nafkin
eiercise, carity, €xsmination, check-up. )

Advanced Structures. How often should | ?

Yariattons

Conduct a separate tessfon for the women students 1n whICh you teach
about feminie hygliene. Bring sowle sanitary napking apng discuss
thetr use and disposal (wrapped ia tissue or totlet paper and thrown
th the trash can, »ot in the totlet), Bring sample tamOOns and a
cup of water. DesTribe thetr use and show how they absord 1loufd
(by placing one fn the cup of water).

Background Information and activities in Lesson 20. *Mutrition® and
Lesson 22. “Pregnancy and CAIIdDIrthA® relate to this lesson as well.

Invite 3 dentist or pudlic health worker Lo dewmonstrate the proper
method of drushing and flossing teeth.

Appendis

teacher {n/ormation: professional mental Mealih services
letters from refugees: enolicnal well-eing
cate studies: family health

Concerns

for many refugeess stremuous physical exercise nad been or is part
of their dally work., They 2150 have maintained good Mealth dy eating
a varfety of fresh vegetables and fruits. In some cases. they need
not change their basic health hadits. They need, “owever, to adopt
other health-related practices that are relevant in their ntw envi-
rorment.

In some societies there are so concepts of mental health and mental
t11ness as defined In the U,S, Extrenrs of emotion may not be en-
pressed. \men they are, those expressing anaiety may he seen to
suffer from mental weakness which may be caused dy weak character
I or dy the influence of spirits, When spirituadl weakness s thought
to be the cause, a traditional healer or religious practitioner may
be called in as & counselor or healer, [t {43 tmportant to remind
students that they will be adle to s~ek the held and suoocort thew
want and need. as long as 1t 13 avatla

Notes
Preparation notes tell you about the

things you need to do, make or decide
before you teach the lesson.

Language notes give you suggestions

for advanced vocabulary or structures.
Some lesson notes give you ideas for
integrating lanauage with the activities.

Variations/Follow-up notes offer other
ideas for activities you may want to
consider.

SuoPOrt systems do Ot exist or res
the U.S. profeisional mental healthr

I\G} Maintaining Geod
213

Haalth

Planning

Appendix notes
refer you to pages

in the Appendix
where you can find
worksheets, hand-
out.c, charts,
posters, etc.,
referred to in the
Tesson.

Concerns are notes
offering re-
minders, helpful
advice and words
of caution. These
notes should be
read before
planning the
Tesson, not after-

“2le-

Planning

At the end of each
lesson is a blank
page you can use
for planning,
making notes about
the lesson, or for
special activities.

ward.
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[E Maintaining Good Health [E Malntalning Good Health

MyQens Nints

Never pick your noss
or pour sare in pub-
lic. Amgrioans find
it whealthy.

Bitt and Plecas Gaod Nenlth depends om:

* your parsomal dekniors or halnts.

S your living wwd wWrk savinoeent.

* the care you receive from health care
providsrs.

Shoapoo your Aair wemarver
it gets oxly or dirty.

An Ounce of Prevention s Vorth o Pownd of Cure ‘l“’vl_ we a 'yu-\d- Brush your tasth ofter
This cowmom Amerioan proverd srpresses the high value placed om pre- kerchief or tisawe to sating meale and swete.
vention of 1llnees. Peopls are aapabls of taking aotioms £o prevent blou your nose in pub- Uss a tooth brush and
the deve lopment or epread of sowe illnssess. They arw aleo able to lic placee. dental floes.

Plan and follaw soms gemeral clammiimass ond haalld praotices ot L.

Aome or work to keep in good physical and mental oonditiom. :‘_""‘ ;P"_ in pb- You may h\’!;du: use an
I . . . to. £ s cone wderare deadorant
Mutrition. Lating good food is eesential for good health. #iccied impolite your perspriation -:{“
Lrerciss. Cetting regular prysical exercise (e important for main. ond whsalthy. ie too etrong.

taining good health, Uss a tiesrs or

handkerchisf.
Slesp. Sleeping at regular howure and sleeping emowgh hours are rehisf
v\m; for your genaral vell-being. Mash honde vith Change your wwdervear

Mental Mealth. Bwotiomal well-Being is ae sssential to powr overall soap and water ¥ od eocks datly.
Tealth as 1o phyeical well-being. The B0 are often intertuimed. when you vake

0, wre the

Check-1ups.  Naving regular fe.g. awwual or otherwiss) physical and toilet or eat

ntal check-1ps helpe you stay as healthy as poseible by detecting
new or potential ilinessee and by possibly providing a home preven-
tive health oare plan for you to follow.

Never wrinate in the
scrests. It smalle dod
and Amsrioans believe it
oausee dissase.

Zathe often--avry
day, after hard work

lags Soking and Alcohol. Limiting swoking and aloohol aomsumption or stremumous activity.
~ry xeare to your lifs. Bathing helpe prevent
- 3 okin infections, dan-
Parvonal ene. Persomal cleanliness and gewral howsshold claoy- druff, itohi rash-
il e o important in keeping Realthy. : /s

o2 ond dody odor.
Clothing. Selacting appropriate clothing for diffarent veather cown-

Ttions ie a very tmportant general health gare praotios. Dental Cxoves
The followving are some pemeral proceduree a patient will follaw in
Nealth of Children a dental amwrination:
i ldrew are vulmarabdle to many ohildivod dissasas from other fomily ¢ Cive :'rdﬁvi'ﬂ'_ﬂ_ one’e name and appointment times. Fill out
avwdere nd from their playmates. Special measurws nead 2o be takem mdical Watory form. Shau imsurance card.  Meit €n woiting roos.
to kesp children as healthy as possible. : Brter anmniny room Lhen called. )
© 4 sick child edowld sleep apart frow ohildren uho are well. Jit in epecial® chair chas dantiss adjusts (higher, lover,

leaning back).

* Sick people should mot de near babies or ewall children. * Bave teeth cleamed.

* Children living with a pereon with tuberculosis (T3) ehould be

follovsed by their doctor. _—(M—‘ - 3

. 14 y o Nave A X X

. !ﬁ‘ eXoutd . thed, ir olothes choir 0”"::« m-:!: dnlll:.:l'and filled. (An onssthetio may be
ingernai le cut often. . i : o pavn. )

i) Y . N et p tter resist Practice brushing aond flosaing teeth correct ly.

infactions.
* Childrwn need to be tawght the wportance of keeping cleom.

Bits and Pieces

This provides useful background information to consider as you develop
your lesson plan. Here you'll find charts, maps, signs, lists, sample
forms, definitions of terms and supplementary information about the lesson.
The audience for these pages is you, not your students. The pages may
spark ideas for special activities you can plan. It is up to you to de-
cide if you will integrate any of this information into the lessons, and
how.
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Handbook Resources

The resource sections include: (lassroom Aides, Cultural Orientation,
Lesson Planning and the Appendix. They provide information, teaching
options and questions to encourage teachers to examine their teaching.

The Techniques section of Settling In, Book 2 also contains ideas that
can be used in teaching the curriculum.

Teachers can refer to these sections for suggestions on how to teach,
information on what to teach, and also ideas on the why of teachina--
what makes teachers effective.

This approach calls for teachers to take responsibility for thinking
carefully about their work. It is based on the principle that all
teachers eventually decide for themselves what to do. Thev make choices
about the subject matter, about the students, about teaching and about
learning. The clearer and more conscious their decision-making, the
more effective their teaching can become.

These sections are intended for teachers to use on their own. They are
also intended for teacher supervisors to use as part of training sessions
with groups of teachers.

Note to the Teacher:

- Use the resource sections as a guide for reflecting on your ex-
periences in the classroom. What happens in class with you and
your students is a rich source of study. By looking closely and

openly at this, you can learn more about your job. Read all the
sections to see if they can help.

- The sections can serve as an introduction to questions and in-
formation that you need to consider as a cultural orientation
teacher. Use this to sharpen and justify your own point of view
on what culture is and what helps people learn.

- Compare your notes with fellow teachers or friends.

- Urite your comments and reactions in the text for easy reference.

Note to the Teacher Trainer/Educator

- Use the sections to provide information or suggestions for teachers.
- Use the questions as discussion topics in training sessions.
- Draw upon teachers' experiences in the classroom.

- Allow teachers to decide for themselves, but ask that they base
these decisions on fact, rather than opinions.

- Use the sections to clarify your own criteria for teaching teachers.

13. =0



Book 1

Units Pages
1. ORIENTATION 17 - 40
2. NUMBERS AND MONEY 41 - 60
3. COMMUNICATION 61 - 100
4. TIME MANAGEMENT 101 - 122
5. HOME 123 - 172
6. HEALTH 173 - 244
7. SOCIETY 245 - 296
8. REFUGEES AND IMMIGRANTS 297 - 326
Book 2
Units

9. COMMUNITY

10. TRAVEL AND TRANSPORTATION
11. MEASUREMENT

12. SHOPPING

13. FINANCES

14. EMPLOYMENT

15. RESETTLEMENT
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Lesson 1
Teacher/Student Relationship

"Welcome to cultural orientation class."

In the cultural orientation proyram, adult refugee students may be con-
fronted with a classroom atmosphere that is very different from what they
might have previously expected and/or experienced. In this lesson, stu-
dents describe expectations related to teacher/student relationships in

a non-formal adult education program and begin to build cooperative rela-
tionships with each other and the teacher.

Objectives The students will be able:

to indicate their.given and family names.

to share personal information with each other.

to write their given and family names in the proper position in a
sjtuation calling for both names.

to state expectations regardina teacher/student relationships
in a non-formal adult education program in which:

* asking questions is encouraged.
* students share the responsibility for their learning.
* active participation and self-expression are expected.

-17- 23




1 Teacher/Student Relationship

Raticnale

The cultural orientation classroom is an excellent setting for
building confidence in one's ability to figure things out, to

meet unexpected challenges successfully, to solve problems and
make choices. By creating and maintaining an atmosphere of mu-
tual trust and cooperation based on respect for the individual,
the participants in a C.0. class will be better able to work

individually and as a group towards gaining the confidence they

need. :
Skills
clarifying attitudes literacy: reading
clarifying information literacy: writing
weighing options
Materials
Item Quantity Activity
poster: personal data card* 1 per class 3c
personal data card (5" x 8")* 1 per student . 3c
chart: class data* 1 per class 3d
broken square* 5 squares per class 4a
envelope 5 per class 4a
unfamiliar object 3 per class 4b
letter card (A, B, C, D)* 4 per class 5a
valuation questions and answers*| 5 per class 5a
* preparation needed before class
Language
Vocabulary Literacy
What's your name? . first name NAME
My name is . last name FIRST
My first name is . (family members) LAST
last children FAMILY
I have children. teacher
student
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[wﬂ Teacher/ Student Relationship

Activities /’}\

Pre-Test Cultural
Exploration

3
Getting to
Kinow o

Each 7 n
Other (< / // Estimated

Assessment

A Qégii) Time
Learning lower<iniermediat :
Toaether

levels: 2 dave
advanced levels:
1 day

1 Pre-Test

Setting the Mood. Students, with teacher, work toward establishing
a classroom atmosphere of mutual trust and cooperation.

- Introduce yourself to the students and, if you are able to memorize
them, speak a few sentences in the students native language.

- Share some information about that particular class or term. Exemples:

* This is the first class I ever taught that is all men!

* We're lucky to have this classroom because it's in a
quiet area.

* A11 the teachers think this term will be special becaus::
it's starting at the beginning of the New Year.

- Ask the students how they feel. Are they happy, nervous, excited,
tirec, sick? How do they feel about studying here? TIid they have
any difficulty finding the room? Commuiicate your own excitement
about beginning this new class.

2 Cultural Exploration

Expectations. Students describe their experiences with and/or expec-

tations of teacher/student relationships in their native country and
in the refugee camp.

- Ask individual students to briefly explain their educational back-

grounds. Did they go to school? Where? How long? What did they
study?

--Conduct a Brainstorming session (see Techniques) in which students
think of a teacher they liked or admired and describe the qualities
of that teacher. Encourage those students without classroon experi-
ence to state their expectations of a good teacher. List all the
responses on th. blackboard.
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1 Tecacher/ Student Relationship

- Repeat th2 procedure above, listing the qualities of a good student.

- Review each list with the students. Exolain “hat some things about
a cultural orientation class are different fr-om an academic class
in their homeland and that they will discover the similarities and
differences as they participate.

3 Getting to Know Each Other

a Name Game. Students indicate their given and family names and the
given names of their classmates.

- Even though you introduced yourself at the beginning of the class,
repeat the self-introduction, this time using your full name in
the American name order (given, middle, family name). Ask students
to identify your given (first) name and your family (last) name.

- Ask students to explain their traditional name order.

- Have the students introduce themselves, stating given name followed
by family name. Next, place chairs for each student in a circle,
but not one for you. Stand in the circle with the students seated
around you. Say two of the students' given names. Those students
quickly try to exchange seats while you try to sit down on one of
the seats first. Whoever does not get a seat replaces you in the
middle of the circle and says two more names. Continue for five
to ten minutes.

b Paired Interview. Students introduce each other to the rest of the
ciass.

- Have students form pairs.

- Model a paired interview with the classroom aide, following a short
series of questions vou list on the blackboard. (In pre-literate
classes, draw pictures to indicate the questions to be asked.)
Samp” 2 questions:

* What's your name?

(answer in American name order)

* What is your hometown?

How long have you been in
(country of asylum or refugee
camp)?

* How many people in your family

are here with you?

* What did you do (What was your

job) in your native country?

* Do you have a job in the refugee

camp? What is it?

* What are your hobbies/interests?

- After students have asked their partners these questions, have
them introduce each other to the rest of the class, sharing the
answers they received. Assigr the following task: each student
must ask at least one clarification auestion of someone else in
the class.

*
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~ You may want to participate in this as well, sharing your personal
data with a partner and relating some of the students' personal
experiences or background to your own. (For example: "My older
brother is your age." "I'm interested in needlework, too." "My

father is a school teacher, too." '"What age are the children you
taught?" etc.)

Teacher/ Student Relationship

~ For future reference, you may want to record some of this informa-
tion in writing. Decide ahead of time what is important for you -
to know about your students and design relevant questions.

c Personal Data Cards. Students write each name in the proper posi-
tion in a situation calling for giver and family names.

~ Post a large sample "personal data card."
the card with the ctudents.

Review the words on
Cimplete the sample card using your

personal information.
Name @
Address p’
Birthdate Age b
Marital Status: M S W D
Sex: M F  Hobbies ///\\

- Distribute blank 5" x 8" personal data cards to the students.
Instruct them to complete the cards with their own information.

Encourage students to depict their hobbies with drawings if they
are unable to write the words.

- Collect the cards. Check them against a master list of students
(if you have one), note the information you consider important to
remember, correct and return the cards the following day.

d Data Chart. Students ask and answer questions about each other
using a chart for information.

- Post a blank data chart. Have the students ask and answer ques-

tions of and about each other using the chart as a guide. Fill
in their answers as they give them.
Name | Age |Birthplace) Mumber of | How long| Languages | Years of
Ckhildren in camp School
Lek 42 |Vientiane 5 2 yrs. Lao 10
French
Tai 36

- Keep referring to the chart throughout the first week or two as

a way of helping peopie get to know each other better and giving
them questiorn/answer practice.

-21-
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1 Teacher/ Student Relationship

- The information on the chart can also be used as a base for a
Story Line (se. Techniques) you and the students create.

4 Learning Together

a Broken Squares. Students work toagether to construct souares from
matched pieces of different sizes.

~ Distribute one envelope containing 2 "broken sguare" to each of
groups. (Each envelope contains four cardboard pieces that, wh
put together, make a square.) Instruct the group members to wo
together to form a '"square" with the pieces.

- When they have completed this, collect all the pieces and distr
bute one piece to each student. This time, all the students mu
walk around, trying to match their piece with three others to
form a square. Set a time 1imit to create some excitement.

- After all the squares have been put together, ask students how
they found the matching paits. Did they communicate with otter
What did they ask or say? Did they watch and observe? What we
they looking for? Could they have done tlis activity alone?
Were there disadvantages to working together to complete the ta
Were there advantages? What were they?

b Discovery. Students work together to identify the purpose of an
object from the U,S.

- Have the students form three groups. Conduct an Artifact activ
(see Techniques) in which each of the groups examines and ident
fies a different object. (Sample artifacts: a ruler, a shoe-h
a set of Cuisinnaire rods.)

- Bring the grouos together and have them share their discoveries
Encourage other students to consider the suggestions and make a
choice.

- Confirm the purpose oV each object. Ask students to explain ho
they came to their conclusions.

)
s

| ]
5 Assessment

a Making Choices. Students state expectations regarding teacher/st
dent relationships in a non-formal adult education program.

- Conduct a Valuation activity (see Techriques).

- Post a card marked "A" in one corner of the room, a "B" card in
another, and "C" and "D" cards in the other corners. Instruct

_22-
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[1 \ Teacher/ Student Relationship

all the students to stand. Explain that you will read a "class-
room situation" question, and four possible answers (A, B, C and
D). The students must choose an answer and move to the corre-
sponding corner of the room.

- Ask students to justify their answer choices. Correct any mis-
perceptions or misinformation. Continue with other questions.
Sample questions and answers:

* You are sitting in the classroom talking with
other students when the teacher enters the room.
What is the best thing to do?

a. Stand up.
b. Remain seated but look toward the teacher--
C— 1 pay attention.
c. Remain seated and keep your eyes down, out of
respect.

CORRECT ANSWER: B

This would be an appropriate way to show respect
for the teacher and will indicate your readiness
to begin the lesson.

* The teacher is talking to the class. You don't
understand something that is said. What should
you do?

a. Look at your neighbor's notes.
f ) b. Whisper to your neighbor for help.
c. Raise your hand and ask the teacher
to repeat and/or explain.
d. Wait until the end of class and then ask
the teacher.

CORRECT ANSWER: C

It is a good idea to ask for repetition or an
C) explanation. Other students may not have under-

stood either. If the teacher's explanation is
still unclear, ask the teacher after class to
expiain it further.

* Your teacher sometimes sits on the desk while
teaching, wears blue jeans to class and often
talks to the students informally after class.
What do you think? The teacher:

a. Doesn't take the job seriously.

b. Puts comfort before professionalism.

c. MWants students to think of her/him as
an equal.

d. Demonstrates normal behavior, by American
standards.

CORRECT ANSWER: D

Americans would consider this kind of behavior to be

-23-
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Teacher/Student Relationship

informal and not undignified or inappropriate
for a teacher or a professor.

- You ask the teacher a question. He or she doesn't
= know the answer. VYou rxpect the teacher to:

a. Say that we are only discussing the material
in the lesson plan--not outside material.

b. Tell you not to interrupt during the class.

c. Look up the answer and ctell you during the
next class.

CORRECT ANSWER: C

In American society, a teacher is usually not
embarassed to admit that he or she does not know
the answer to a student's aquestion. The teacher
will usually look up the answer or assign a stu-
dent to look up the answer and report to the class.

* You are late for class and the teacher is already

/ talking when you arrive. What do you do?

) a. Don't go to class.
(: b. Enter the classroom quietly and sit down.
> \\ c. Slam the door shut as you enter the classroom,
wave to your friend and start laughing.

\f/ CORRECT ANSWER: B

Since you have entered the class late, try not to
create any further disruption. Do not make a habit
of being tardy or the teacher will be upset.

b Proverbs. Students analyze American proverbs and identify some
underlying American values related to teaching and learning.

- Present a proverb. Have

students repeat it, ana- . .
lyze the meaning and Easier said than done.

identify some under-
lving values.

Act .ons speak louder than words.
- Ask students to give pro-

verbs on the same topic
from their own culture. Two heads are better than one.

Practice what you preach.

- Ask students to consider how the meanings of these proverbs re-
late to what they did in class. Briefly review the lesson's ac-
tivities. Have students state relevant proverbs. (Example:

Identifying the purpose of an unknown object/"Two heads are bett
than one."?

30
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[11 Teacher/ Student Relationship

Notes

Preparation

Establish ahead of time the kinds of information you, the teacher,
would find useful to know about your students. Design the interview
questions, data chart and personal data card accordingly to be sure
you collect the information you need.

Find someone who speaks your students' native language and ask that
person to teach you a few common phrases. {(Welcome. It's nice to
see you. My name is . How are you? etc.)

Language

Advanced Vocabulary. extended family members (aunt, uncle, mother-
in-Taw, etc.)

Advanced Structures. I speak (English). I am from . I have
been here (years/months).

Variations

Present some Letters from refugees (see Techniques) about their
initial reactions to the U.S., about school classes in camp and in
the U.S. or about the relevance of cultural orientation class to
life in their new country.

Concerns

The building and maintaining of a positive teacher/student relation-
ship is an on-going process, and is expressed in attitude and speech
as well as in the facilitation of and participation in classroom
activities. This lesson helps to establish patterns of active
learning for the classroom, patterns that must be reinforced a- i
continued throughout the cultural orientation course.

This lesson is closely related to Lesson 2, "First Steps," and it
may be effective to "mix and match" aspects of both lessons as you
think appropriate, teaching the two over a series of two to four days.

31
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1 Teacher/Student R:lationship

Bits and Pieces 1Expectations. For some students, this will
be their first time in a classroom. For
others, it will be their first time in a classroom in many years.
Some of the students may have attended school relaiively recently,
but it is likely those classes were much more formal than their cul-
tural orientation classes will be. Lecture, as opposed to student-
centered participatory activities, was perhaps the main teaching
method. Thus, their expectations of classroom atmosphere, learning
and the teacher/student relationship may be very different from what
you hope to establish in the CO program. It is important, therefore,
for the students to develop an understanding of expectations of
themselves and the teacher in a non-formal, adult education program.

Non-formal classes. A non-formal,
adult education classroom main-
tains an atmosphere of coopera-
tion, shared learming and mutual
respect. It is a setting in which
trust develops from active and
shared participation. Both the
teacher and the students learn
from each others' experiences,
knowledge, ideas and dreams.

3

Responsibility. All the participants are
expected to think independently and take
responsibility for their learning--
striving to assess tndividual and group
needs and to set gcals for themselves as
individuals and as a group. "Questioning'
18 seen as a sign of intellectual curios-
ity, intelligence and concern.

!

The Envirovment. Establishing a classroom
atmosphere in which people respect and feel
comfortable with each other is a stepping-
stone, a base for all that follows. It's

an on-going process, however, that re uires
your focus and attention. It provides ideas
for ways to set and build patterns of active
participation and learning. A positive and
constructive teacher/student relationship
facilitates the developing of cultural
survival skills and confidence that lie at
the core of the cultural orientation program.
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1 Teacher/Student Relationship

sN’ame Order

Name order varies among different cultural groups. Some people place
their family name first; others place a given name before a family
name. Still others have just one nane.

In the U.S., people assume that names are stated as given (first) name
first, followed by middle and/or family (last) name.

SARA BETH JONES

given middle family

first last
surname

People are free to keep their name in any order they choose. They
must be careful, however, to indicate which name they prefer to be
called. FEx:

My name is Mao Lee. Please call me Lee.

NA mE
(LAST)
(FIRsTY (MiopLe) 6
During their initial resettlement
ABORES and thereafter, refugees will be
DORESS TRemGTR FAe< required to fill out a variety of
> > forms. Learning to read form lan-
guage and to complete forms cor-
Corryd sTaTed rectly (including the signature)
is important.
Note that on forms, traditional
S16NATURE Amemlcczan name order may be re-
versed.
el Ve W N V8 0 "0 Wi U PRI, WA VR

33
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1 Teacher/Student Relationship

Planning

PRACTICFE
WHAT

You
PREACH
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Lesson 2
First Steps

"There is so much I want to know."

Refugees may feel overwhelmed by all that they need to learn how to do in
order to adjust to life in their new country. 1In this lesson, students
set goals for their cultural orieintation course and begin to organize
their "first steps" of resettlement, including how to interact with
Americans.

-
L]
L)

’ )

—_—

Objectives The students will be able:
- to state expectations of topics to be covered in the cultural
orientation program.

- to set goals--along with the teacher--for what they will study
in cultural orientation class.

- to describe skills they have used or developed in adjusting to
life in the refugee camp.

- to greet Americans according to American custom.
- to identify and describe classroom rules and program policies.
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First Steps

Rationale

Arriving in a new country presents many new challenges, one of
the most immediate and important being interaction and communica-

tion with people in an unfamiliar culture.

By recognizing what

one needs to know about the new society and learning procedures
for getting along--and settling in--adult learners take their
first steps toward successful resettlement.

Skills
assessing needs observing
determining priorities communicating in English
setting goals literacy: reading
Materials
Item Quantity Activity
newsprint, felt marker 6-8 each per ciass la, iv, 4
puppet as available la
blank paper 1 per student la
pictures: refugees in camps* | as available 2
name strips* 4-6 per class 3b
handout: Jazz Chant 1 per student 3c
(Personal Questions)*
* preparation needed before class
Language
Vocabulary Literacy
What's your name? name Ms.
My name is first name M
Where are you from? middle r-
I am from last Miss
Hello. How are you? (family members) Mrs.
I'm fine, thanks. friend D
It's nice to see you. teacher re
This is (name). .
This is my » (name). Good morning
How do vn' 797? afternoon
' . evening
It's nice .eet you. bye
-30-
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| 2 First Step

Activities — T

- :

Cultural
Exploration

&

Policies
and all levels: -

Estimated Time

Rules ] 2 days

1 Pre-Test

a

Story Line. Students '"create" a refugee family story and state

expectations of goals for topics to be covered in the cultural

orientation prodgram.

Using maps, pictures and question words, elicit from the student
a story (see Techniques: Story Line) of a "typical"® refugee
family (from the students' native country) including the family
members' backgrounds and ages. Students indicate how the family
moved from their homeland to a border camp and, finally, to a
refugee processing center.

Have the students draw pictures or use
puppets to explain the details of this
family's 1ife, keeping the story moving
until the family is boarding an airplane
bound for the U.S. (Ask each student to
create at least one part of the story.)

At this point in the story, stop the narrative ard ask the stu-
dents:

* What does this family need to know?

* What do the family members need to know how to do
once they arrive in the U.S.?

* What is going to happen to this family?

* tlhat problems will this family have immediately? Late

Distribute blank paper. Instruct students to list or draw answe
to the above questions. They can do this individually or in sma
groups.

Have everyone form a large group to share ideas of what this fam
ily needs to know and know how to do. Lead a Brainstorming sess
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(see Techniques) in which students expand their lists. Ask ques-
tions, if necessary, to elicit more specific responses. List on
the blackboard the topics and skills the students feel are important.

- Change the focus from the student-created refugee family to the
students themselves. Ask what they feel they need to study in
C.0. class. What do they expect to study and learn how to do

during this course? Are there topics that are different from
those already mentioned?

- Write their suggestions as objectives for the class (e.g. "We will
learn how to ask for directions."). If significant areas are
missing from their lists (e.g. using health care fTacilities,
interpersonal relationships--communicating with a doctor, sponsor,
teacher, landlord, neighbor), offer the additional topics, helping
them see the relevance to their lives in the U.S.

- Record these objectives as reference for students as you move from
topic-to-topic throughout the course.

We wnik ﬁwwhow A7 wae

Z\/-Q. w(,u /JLG\M\- ;\va" )"a
Arrenac cina - a.‘op/\dw-&,é,'?,

b Guide's View/Traveller's View.- Students describe knowledge and
skills needed to survive in their native country and state expecta-
tions of topics to be covered in the cultural orientation program.

- Have the students form groups according to the living situation
in their native country (e.g. rural village, smail town, large
city). Distribute newsprint and a marker to each aroup.

- Ask them to imagine that you--the teacher--or an "unknown" Ameri-
can, are going to move to the students' hometown or village. The
students will serve as guides and must 1ist or draw the imnortant

things they will teach you so that you will be able to survive in
the new environment.

- When the lists are completed, have everyone form a large group.
Ask the small groups to present and explain their lists.

- Ask the students to consider what they know about living in their
native country, and what they have heard about living in the U.S.
(from letters, movies, hearsay, etc.) and suggest what they will

need to know and know how to do in order to survive in their new
country.

- List their suggestions as objectives for the class. Add or clarify
information and suggestions, as needed.

- Record these objectives as reference for students as you move from
topic-to-topic throughout the course.
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2 Cultural Exploration

Cultural Adjustment Skills. Students describe survival skills they
have used or developed in adjusting to 1ife in the refugee camp.

- Explain that the class will focus on life in the refugee camp for
awhile. If available, post or distribute some pictures of refu-
gees performing daily routines in the students' refugee camp. Allow
students to examine the pictures and identify the activities in each.

- Ask the students to compare their dai]y‘]ives in the camp with their
lives in their native country. What are they required to do in the
camp that they didn't have to do before? What do they choose to do
in the camp that they didn't do in their homeland?

- Instruct each student to state at least one thing he or she has
learned to do in order to "survive" in the camp. (Answers will
differ according to student background, sex, age, etc.)~ Responses
might include:

* speak a foreign language

* use different currency

* pick up food and supplies on scheduled
days and at scheduled times

go to school/study

cash money orders

shop at the market

wash own clothes

interac; with foreigners (health workers, teachers,
etc.

find out where to go for different services
(health, post office, etc.)

- List responses on the blackboard. Review each answer and ask stu-
sents to explain how they learned to do these things. Did someone

teach them? Who? How? Did they learn by themselves? How?

- Refer students to the skill and topic areas they mentioned as im-
portant in the Pre-Test. Are any of the skills similar to those
they have learned by themselves in the camp (e.g. using different
currency, interacting with foreigners)? How wil® they be able to
Tearn what they will need or want to do in order to survive in
the U.S.?

* ok o+ F *

*

3 Greetings

a Role Plays. Students practice greeting "Americans" according to
American custom in simulated situations.

- Stage an Unexpected Event(see Techniques) in which an "unknown"
American enters the classroom, savs "Excuse me," and stands by
you. Introduce the guest by saying, "This is »' (first
name). Wait for student response.

- Take note of what the students say to or ask the guest (whether
in English or through translation). If the students remain silent,
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ask them what they want to say or ask. After a few minutes, the
guest says, "Excuse me," again and leaves the classroom.

- Review the importance (mentioned in the previous activities) of
knowing hnw to interact appropriately with people in the U.S.
How did they feel when they were expected to communicate with
this "foreigner?" Were they afraid? Excited? Confused? Con-
fident?

- Explain that in the U.S., they will be interactirng w*th people
in a variety of different circumstances (as friends, co-workers,
employers, employees, students and teachers, customers and clerks,
etc.), just as they interacted with people in their native coun-
try--but customs may be different.

- Perform two pairs of role plays with the classroom aide. In the
first pair, close friends meet or the street. In the second pair,
a boss and an employee meet by accident on the street. Perform
each role play once as if two pzople of the students' ethnic group
were meeting and once as if it were two Americans. Instruct the
students to watch carefully.

- After each role play, ask comprehension and interpretation aues-
tions:

*

What happened?

Who spoke first?

* What did each person say? (note the tone of voice)

* What did each person do? (note the physical actions)
* What can you say about their relationship?

* How do you know? '

*

- After performing one pair of role plays, ask:

* What are the similarities between the way friends
greet each other in your native country and the
way they greet each other in the U.S.?

* What are the differences?

* tlhy do you think these particular similiarities or
differences exist?

Repeat with the .c.t pe“r of role plays. Have students role play
greetings between people with different kinds of relationships
as if they were in their ative country and in the U.S.
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- Ask the students to consider the followina:

* Did their parents greet each other in their
native country 30 years ago the way they
greet each other in the refuyee camp? Why
or why not? VWhat might cause customs to
change (1ifestyle, occupation, status, etc.)?
Remind them that customs "evolve," they may
not stay exactly the same forever even within
one cultural agroup. The transition to inter-
acting with Americans according to American
custom is jus* another step in "evolution"--
the process of change.

b Titles and Introductions. Students practice introducing each other
according to American custom.

- Orally present the titles (Ms., Mr., Miss, Mrs., Dr.), thei. place-
ment with a name and American name order. Write the titles on
one side of the blackboard. Draw stick figures on the other side
representing a man alone, a woman alone, a man and woman together
and a doctor. Have students match titles to the corresponding

pictures. (Note: Mr., Ms. and Dr. can apply to more than one
picture.)

- Distribute name strips to students on which parts of full names
(e.g. title; first, middle and Tast name) are written. Use names
from their culture and American names. Instruct students to
stand up, show the names and/or titles on their papers and line
up in the proper name order according to American custom. Allow
other students to correct their nositions.

- Recruit volunteers to introduce each other to you according to
their custom (name order, title, physical behavior etc.).

- Explain that you and the classroom aide will demonstrate intro-
ductions according to American custom. Introduce the classroom
aide to one student using American name order and titles. (The
classroom aide can initiate a handshake.) Repeat this with an-
other student of the opposite sex. Ask the students to describe
what happened: Who was introduced first? What did the people
say to each other? What did they do? How did I introduce them?
What did I say? What was the same as your style of introducing
people? UWhat was different?

c What Shouldn't I Say? Students identify appropriate and inappro-
priate questions to ask an American they don't know very well.
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- With the classroom aide, present the Jazz Chant, "Personal Ques-
tions" (see Appendix) in which students practice asking and re-
sponding to a series of questions. Explain the unfamiliar vo-
cabulary words.

- Ask students to describe the reactions of the person answering
the questions. What is the person's reaction in the beginning?
What is the person's reaction at the end? Why?

- Have students identify questions in the Jazz Chant which are
appropriate and those which are inappropriate to ask an American
one doesn't know well, and to explain why certain questions may
be ccnsidered impolite. Ask them to give examples of auestions
they would ask a casual acquaintance or someone they meet for the
first time according to their customs. List the similarities and
differences on the blackboard and review them with the students.
Add to those mentioned, if necessary.

4 Policies and Rules

Here lle Go. Students identify and describe classroom rules and pol-
icies..
- Introduce this activity by briefly explaining that clarifying some

classroom rules and program policies may be helpful so that people
know what is expected of them during the C.0. course.

- Lead a Brainstorming session (see Techniques) in which students name
some general classroom rules they think would be helpful to establish.
List these on newsprint. Review the suggestions, having students
describe the benefit or reason for each.

- Explain program policies related to attendance (e.g. required excuse
forms for absences, number of absences allowed, consequences for not
observing rules or policies). Encourage students to ask clarifica-
tion questions.

5 Assessment

Goals. Students set goals, along with the teécher, for what they will
study in the cuitural orientation program.

- Refer students to the goals they stated for themselves in the Pre-
Tes:. Elicit otner topic or skill areas they may want to add to
the original 1ist by asking the following ouestions:

* What did we do today in class?

* Why do you think we did these things first
(early in the C.0. course)?

* llhat in today's lesson will be useful for
you (and the refugee family created) to
know how tc do in the U.S.?

- Review the 1ist with the students.

42
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Notes

Preparation

Rehearse the purpose, content and procedure of the role plays with
the classroom aide ahead of time.

Language

Advanced Vocabulary. neighbor, boss

Advanced Structures. How's it aoing? About the same. Fine.
What's up? What's new? Nothing much. Not bad.

Variations

For the Cultural Exploration activity, present a slide show (see
Techniques) of refugees performing daily routines and tasks in the
students' refugee camp. Ask students to identify the skills that
refugees in the slides are demonstrating.

Expand the "greeting" role plays to include appropriate questions
to ask a new American acquaintance.

Call attention to the fact that the initial activities were student-
centered and have students consider why that was important.

Appendix

handout: Jazz Chant (Personal Questions), page 385

Concerns

It takes time for students to become aware of your teaching style
(e.g. method of giving instructions) and expectations. Students who
are unfamiliar with a student-centered participatory apnroach to
lTearning may find it awkward or difficult to offer ideas and informa-
tion and to participate in role plays at the beginning of the course.
It is especially important, then, to keep questions as specific and
focused as possible and to introduce and demonstrate role plays as
clearly and simply as possible. Be sure to design activities in-
itially in ways that will ensure the students' success (e.g. nroviding
information about themselves or about subjects which they are sure

to be able to give or do; avoiding "trick" questions).

The needs assessment (Pre-Test) is a useful activity to use through-
out the course as a means of helping the teacher plan where to begin
within a given topic and what to teach.

This lesson is closely related to Lesson 1, "Teacher/Student Rela-
tionship," and it may be effective to mix and match aspects of both
lessons as you think appropriate, teaching the two over a series of
two to four days.
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Bits and Pieces Vit witl we Study In Cultural Orientation
Class?

2Assessing Needs and Setting Goals

A valuable aspect of cultural orientation is (he assessment of
learner needs in which the students determine what they need to
know and the teacher guides them in discquering what is important
for them to learn. Once they have identified their wants and
needs in order to 'settle in' in the U.S., the students, with the
teacher, can set goals or objectives for what they will learn in
cC.0.

By helping students identify what it is they want and need to know,
the teacher creates additional motivation for students' learning.
They will want to study, explore and participate in order to learm
because they will see a reason, a need for learning.

The needs assessment and goal setiing process provide a means for
teachers of cultural orientation to acknowledge their students'
ability to know what is best for themselves and to show their
respect for their students as individuals and as adults.

Students should have the opportunity to assess their needs in terms
of their overall resettlement and express what they think is im-
portant for them to learn in C.0. The needs assessment and goal
setting process can be repeated throughout the term to assess what
students know about life in the U.S. related to any given topic.

3Cbmmunicatigg

Integral to finding things out in a new environment is communicating
with people whether it be asking for assistance, offering advice or
starting a friendship. Learning to communicate in a new cultural
setting is not easy. Unfamiliar words, gestures, customs, attitudes
and values combine to make "communicating" a difficult process. In
C.0., students learmn important cultural information and develop
skills that they can use to figure out what they need and need to do.

Developing skills to communicate with people (health providers,
neighbors, store clerks, classmates, bosses, teachers) should be a
priority of teachers and students.
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& .
Name Titles
Title Ms. Mr, Mrs. Miss Dr.
Promumeiation| "mizz" "mister'"| '"missuz'| "miss" "doctor'
Use all women | all men married wunmarried | medical
women women doctors
) academic
doctors
(Ph.D.)

Titles are spoken and written before a person's
full name ¢ family (last) name, not before only
the given (first) name.

MS. SARA BETH JONES
MR. BROWN
DR. ALICE SMITH

The family (last) name preceded by a title

is used in formal situaticns or when addressing
an older person. The given (first) name or
nickname is informal and used whenever possible.

sGreetings. When people meet they may:
shake hands. People shake hands firmly and look each
other in the eye. Women, men, older and younger people
shake hands with each other.

hug. This is a way to show affcotion between close friends
and relatives. Men and women hug, women hug each other,
but men do not usually hug other men.

kiss. This is another way to express a feeling of friendship.
Again, women and men may kiss "hello" or "good-bye," women
and women may kiss, but men don't usually kiss other men.

6Introductions’. Some general guidelines:

Women or older people are generally introduced first in
formal situations as a sign of politeness and respect.

The people being introduced to each other usvally shake
hands and repeat the name of the person they are meeting.
("Hello, Sam. It's a pleasure to meet you.'") They Llook
each other in the eye, too.

In social situations, it is considered impolite if strangers
are not introduced to everyone present.




2 First Steps

NECESSITY
IS THE
MOTHER

OF
INVENTION
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Lesson 3
Numbers and Math

"Put six boxes on this truck and eight boxes on that one."
A knowledge of numbers, counting and simple math is important for many

Jjobs, for shopping, using money and getting around town. In this lesson,
students practice reading, writing, counting and computing numbers.

e

()biectives The students will be able:

- *0o count numbers.
- to read and write numbers.
- to add, subtract, multiply and divide with or without a calculator.

- to divide a given quantity or object into 2, 3, 4, 8 or 10 equal
parts.

- to read, write and identify fractional amounts.

47
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3 Numbers

Every day, people deal with numbers. They must tell a landlord
how many people wiil Tive in their house, count the days until
their phone bill must be paid, read the clock to be certain they
get to work on time, compute the price of items to find out if
they can afford them and write numbers, addresses and birthdates
on forms. Familiarity and confidence working with numbers estab-
lishes a base for development of other skills including telling
time, counting money and weighing and measuring things.

Skills
numeracy: counting and computing
numeracy: reading and writing
Materials
Item Quantity Activity
large newsprint (with numbers)® 1 per class la
handout: math test* 1 per student 1b
spinner boards* 2-3 per class 3a,4b,4d
spinner cards¥* 2-3 per class 3a,4b,4d
bottlecaps 100 per class "3a,4b
Snakes and Ladders board and dice* | 1 each per class| 3b
number cube (with dots)* 1 per class 3c
flashcards:numbers (1 - 6)* 2 each per class| 3c
flashcards:numbers(.1 - ,9)* 1 each per class| 4d
long orange cuisinaire rod 1 per student 4d,4e
short white cuisinaire rod 7 per student 4d,4e
blank paper 1 per student 4e
black cardboard circle* 1 per class 4e
green cardboard circle* 1 per class 4e
scissors 1 per class 4e
flashcards:fractions™* 15-20 per class | 4e
worksheet: math* 1 per student 4f
calculators* 1 per student 5a,5b
glass jar filled with candy* 1 per class 5a
concentration game cards* 15-20 per class 6
* preparation needed before class
Language
Vocabulary Literacy
Five plus one equals six. number (s) NUMBER
Five minus one equals four. plus (1 ',?)
— — —_— minus (decimals)
Find 2. Push the button. eauals (fractions)
on ON, PUSH
push CLEAR, EQUALS
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Activities

4
Cul ‘ural
Exploratio

3 PO.BOX 31|
Reading

Mumbers
and
Countina

Pre-Test

6

Assessment

Hritina
Mumbers

and
Math

Estimated Time

lower-intermediate
levels: 2 days
{ advanced levels:

Calculator

1 Pre-Test

a Number Recognition. Students locate numbers on a poster in response
to oral directions.

- Post a sheet of newsprint with 10-15 different numbers on it.
(For beginning classes, review each number aloud.) Divide the
class into two teams. Ask one representative from each team to
stand in front of the newsprint, back toward the numbers.

- Say a number. The first to turn around and touch the correct
number scores a point. Continue
until each student has played

once or twice. 126 2]
i - i 63 988
- Vary this by giving simple 89 40 2004
addition or subtraction 1 ’
problems and having students n
locate the correct answer on 5 899 1009 14
the newsprint.

b Math Test. Students compute math problems on paper.

- Distribute math tests. Have students complete the tests indivi-
dually. Correct the papers by having some students write the
answers on the blackboard.

- Have confident students teach the others by working out the pro-
blems in front of the class.

2 Cultural Exploration

guestions. Students identify the need for knowing numbers and math
in their native country, the camp and in the U.S.

- Ask individual students what daily activities in their homeland or
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in the camp involved numbers, counting or computing. Possible
responses:

Homeland Camp

*count amount of rice or *report ID number to pick up food
grain harvested *tell time to know when class begins

*measure cioth *use money to make purchases

*count stitches *cash money orders from relatives

*use money to make purchases

- Brainstorm (see Techniques) a 1ist of activities that involve num-
bers, counting or computing in the U.S.

3 Reading Numbers and Counting

a Spinner 1. Students count dots and bottle caps in amounts from one
to nine.

- Play a Spinner game (see
fechniques). Have stu-
dents spin the arrow,
count the dots, read
aloud the number indi-
cated and take that
number of bottlecaps.

b Snakes and Ladders. Students read numbers, in order, from 1-100.

- Play Snakes and Ladders (see Techniques). The boards should have
one number in each box, from 1-100. Players throw the dice and

move along the lines saying each number aloud. The winner reaches
100 first.

c Dots and Numbers. Students match the correct number of dots with
a written number and show equality using the equals symbol (=).

- Have students throw a cube with a different number of dots on
each side. The students
then find the matching num-

— ber flashcard and place the

equals (=) sign between the

cube and the card on the
table.

- Ask the students to read the number sentence aloud (e.g. four
equals four). _

d Buzz. Students count from 1-100.

- The first student says "one." The second student says "two."
The third says, "Buzz," instead of saying "three." Three, or
any number with three in it, cannot be said (e.g. 23, 13, 93).
' Whenever a mistake is made, the students must start again at
one.

o0
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4 Writing Numbers and Math

a

Writing Numbers. Students write correct numbers in response to
oral directions.

- Divide the class into two teams. Hand one representative from
each team a piece of chalk. Say a number. The first player to
write that number on the blackboard correctly scores a point.

Spinner 2. Students add and subtract using numbers 1-4 and the
symbols + and -.

- Play a Spinner game (see Techniques).
Have students each take 10 bottlecaps
and spin the arrow. Students must
read aloud the symbol (+ or -) and
the number. They then add or take
away that number of bottlecaps using

the pile of bottlecaps belonging to <::§§§;a
the next person, or a pile in the
middle of the table.

- Continue until one person runs out of bottlecaps.

Plus and Minus. Students compute math problems without using pen-
cil and paper.

- Explain that the students must add 2 to any number you say.
Point to a student and say, "3." The student answers, "3 pl-s
2 equals 5."

- Vary this by changing the instructions to subtract, multiply and
divide.

Decimals. Students read numbers with decimals and identify parts

of a whole from one-tenth to nine-tenths.

- Place a card with the number 1 next to a long orange rod to show
the "whole." Have students match the number cards .1 to .9 with
the right number of small white rods ("tenths").

- Play a Spinner game (see Techniques). Students spin the arrow,
read the number of tenths indicated and take that many white rods.

n—— “’»“ii!iﬁﬁi'}
D5 % o @ ¥ @ﬁ

- Continue until someone gets exactly ten tenths, no more. That
student exchanges the ten tenths for an orange rod, the "whole."

Fractions. Students identify equal parts of a whole and read

fractions.

- Fold a piece of paper to make two equal parts. Instruct students
to do the same. Then fold it again to make four equal parts.
Define and explain the terms, "one-half" and "one-quarter."
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- Show two large circles, one of black cardboard and the other green.
Cut the green circle into equal pieces. Have students practice
adding green pieces on top of the black circle until it is covered.

- Repeat Activity 4d, "Decimals," using fraction flashcards instead:
of decimal flashcards.

- Conduct a Station-to-Station activity (see Techniques) in which
students match written fractions (on flashcards) to objects that
are half-full, one-third complete, etc., in different corners of
the room. Sample objects might include jars of water, paper
"pie" circles, etc.

f Math Worksheet. Students complete math problams on paper.
- Distribute the handouts. Proceed as in Activity 1b, "Math Test."

5 Using a Calculator

a Adding. Students add using the calculator.

- Show the class a glass jar filled with candy. Ask them to guesé
how many pieces of candy are in the jar and write their answers
down.

- Take a piece of candy from the jar. The students press 1 on the
calculator. Take a second piece of candy. Students press the
PLUS button and then the 1 again. They then press the EQUALS
button and read the number.

- Repeat until all the pieces of candy are counted. Compare the
actual total with the gquesses.

- Advanced classes may want to count the pieces of candy in groups
of two, three or five.

b Math and Machine. Students compute math problems using the calcu-
Tator.

- Write a math problem on the blackboard. Make it simple or com-
plex but appropriate to the level of your class. Students com-

pute the answer using the calculator. Continue with other pro-
blems.

- Vary this by dividing the class into teams and having a competi-
tion.

6 Assessment

Concentration. Students match a variety of math problems to the
correct answers.,

- Play Concentration (see Techniques). Prepare cards with math pro-
blems and corresponding answers. Allow the team choosing cards to
work out the problem on paper. They must turn their paper over
and put their pencils down when the other team is picking cards.

- Vary this by preparing cards with pictures of "parts" of a whole
and the corresponding fractions.
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Notes

Preparation

Decide how many numbers you can expect your class to master (e.g.
1-20, 1-100) and refine your objectives accordingly.

Put 35-40 "wrapped" pieces of candy in a glass jar for the 'Adding"
calculator activity.

Prepare math problems appropriate to your students' abilities for
the "Math and Machine" calculator activity, the "Math Test" and
the "Concentration Game." Be sure to work out the answers ahead
of time.

The Spinner board games each require a separate spinner card.
Prepare fraction flashcards which include the following: 1/10,
9/10, 1/2, 1/5, 2/3, etc.

Language

Advanced Vocabulary. addition, subtraction, multiplication, division,
times, divided by, fraction, decimal.

Variations

As a beginning calculator activity, distribute one calculator to
each student. Have students press the ON button. Say a number two
times. The students find the number spoken on the calculator, press
it and read it aloud. They then press the CLEAR button and wait for
the next number.

Some activities in Lesson 4, "U.S. Currency," can be used for counting
and math practice by changing the money amounts to plain numbers.

Follow-up .
Incorporate some "numbers" activities throughout the lessons.

Concerns

For pre-literate students, the ability to read and write numbers
may take a long time to develop. Patience and practice are essential.

Students confident in their math abilities may be especially
interested in reviewing math functions and in learning the appro-
priate English terms and phrases.

-
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1 . .
. . Some number systems use commas and periods dif-
Bits and Pieces ferently than they are used in the American
system. 1In the U.S., a comma is used to mark "thousands" and a
r‘ﬂ%,’ﬂ/q S cmeAd Fo s /YCC'L.\maZS.
1,000 'one thousand" 30.5 '"thirty and five tenths'
106,273 '"one hundred six thousand or "thirty point five"
two hundred seventy- 2.86 "two and eighty six
three hundredths" or "two point
eight-six"
2MATH LANGUAGE
Function Verb Numbers Number Sentence
L2
addition add 2 Two plus two equals four.
4
_ 4
subtraction subtract 2 Four minus two equals two.
2
x 3
multiplication multiply 2 Two times three equals six.
6
2
division divide 3J6 Six divided by three equals
63 = 2 two.
3 Fraction I'De'cimal
2/5 "two fifths" 1.7 "one point seven' or "one
1/2 "one half" and seven tenths'
1/4 "one quarter' or 5
"one fourth'
1 1/2 '"one and a half" 0 zero
3/4 "three-quarters' or 100 one hwndred
"three-fourths" 1,000 one thousand
10,000 ten thousand
-] 100,000 one hundred
. . thousand
Cardinal Ordinal 1,000,000 one million
7 First 100,000,000 or:z;zi.zundred
¢ fourth meelion.,
10 tenth 1,000,000,000 one bolilion
. 100,000,000, 000 one hwundred
16 sixteenth .
60 sixtieth beiltion
1,000,000,000,000 one tleZion(\
&
4
k I\O’J
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__3__| Humbers and Math

7148 CALCULATOR

Find the answer here.

3

Use this button to
L compute percentages.

The OFF button “““.lg. Push the CLEAR

. button when you
on of f C want to start

the ON button —adN again.

% + Press + to add
numbers.

Press -~ to subtract
1 2 3 -
nunbers.

Ld 5 Ls LE_ Press X to multiply

bers.
\\.’ num

. Press + to divide
7 8 9
.| the numbers.

The numbers

0 R - Press = to compute
the answer.

k—- The decimal point.

8S’ome calculators are simple. Others may be very complex. All
inelude the four basic math functions:

- addition
- subtraction
- multiplication
- division
“eople use calculators to: 'OCchuZators are inexpensive, readily
available and serve many purposes.
- make monthly budgets Students find them helpful. Some

-~ caleculate income' tax
- total checks and re-
check bank statements

people take calculators along while
shopping to compute the cost of
their purchases. Some jobs require
people to use calculators.
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IT'S SIX
OF ONE AND
HALF-A-
DOZEN OF
ANOTHER
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Lesson 4
U.S. Currency

"This costs $2.75. You only gave me $2.30."

Using bills that are all the same size and color and coins that have no
number value written on them (in symbols) can be confusing and frustra-
ting. This lesson lets students practice using real U.S. currency to

recognize value, count money, make purchases and give and count change.

Objectives The students will be able:
- to identify and define "penny," "nickel," "dime," "half-dollar"
and "dollar."
- to count U.S. money.
- to give and count change.

- to regd and write money amounts using both the ¢ sign and the
sign.
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h U.S. Currency
Rationale ‘
In the U.S. almost everybody must use money to get survival needs
such as food, clothing and housing. Being able to recognise and
count currency and written money amounts can help people function
independently and protect themselves from mistakenly paying too
much and giving (or accepting) the wrong amount of change.
Skills
numeracy: reading and writing literacy: vjsua] _
numeracy: counting and computing discrimination
Materials
Item Quantity Activity
real U.S. coins and bills as available all
"play" money U.S. bills as available 2a,2c,2d,
4b,4c
"play" money U.S. coins as available 2a,2d,4a,
40,4c
poster: real U.S. coins* 1 per class 2b
spinner boards 2-3 per class 2c,3a
spinner cards* 4-6 per class 2c,3a
worksheet: reading* 1 per student 3b
worksheet: writing* 1 per student 3c
dart board game* 1 per class 3d
darts 4 per class 3d
store items/price tags* 15-20 per class | 4b
money cubes* 2 per class 4c
Tic-Tac-Toe money word problems* | 1 game per class) 5
* preparation needed before class
Language
Vocabulary Literacy
How much is it? numbers 1- ? $
It's $1.50. dollar(s) ¢
Here's $2.00. cent(s)
Thank you. money (money amounts)
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LR U.S. Currency
Activities -]
% ; szt_
— ractice
Pre-Test/ .
o
2 /99 4: 60 -/o Cultural mé?]l]";s'
- L Exploration
‘o2 || OFF and
33254;’\\‘\ Coins
5 Reading
and
Assessment " & Writing
Making Amone{ . .
and moun Estimated Time
nggﬁggg all levels:
) 2 days

1 Pre-Test/Cultural Exploration

Money Comparison. Students compare money from their native country
or country of asylum to U.S. money in order to determine how to re-
cognize the differences among U.S. bills & U.S. coins.

- Have individual students describe each bill from their native land
(or from the country of asylum) in terms of size, color, picture
and value. Repeat with U.S. bills. Introduce the coins the same
way.

Ask students how they learned how to count and use the money in
their country of asylum. Did someone teach them? Who? Did they
teach themselves? How? How do they think they will become confi-
dent using U.S. money?

2 Practice With U.S. Bills and Coins

a Familiarization with U.S. Money. Students identify each bill and

coin according to its value.
- Put a pile of bills on each tatle.

Pick up one bill at a time,

stating the name and the value.

(For very low-level classes,

state only the value the first time through.

Introduce the names

later.)
- Instruct students to follow

$1.00."

"Show me $5.00.").

your oral directions (e.g. "Pick up

- Repeat the activity using coins.

- Expand on this by includin
pictures on the money.

b Poster Game. Students match coin

value.

-53-
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| A U.S. Currency

- Put the poster with a variety of coin combinations on the wall.
Divide the class into two teams. Each team sends a player to
the poster.

- Say a money amount. The first player to point to the corres-
ponding coin combination scores a point. Continue until everyone

has played. Eg:g:_j]

c Spinner 1. Students compute the value of combinations of coins
up to $1.00.

- Play a Spinner Board game (see Techniques). Place coins on the
spinner card.

- Students spin the arrow and take the amount indicated. The first
student to get one dollar or more wins.

d Money Pick Up. Students recognize and count bills and coins in
response to oral instructions.

- Have the students form three or four groups. Place a pile of
bills & coins on each group's table. Say a money amount. The
first group to present the correct amount of money is the winner.

3 Reading and Writing Money Amounts

a Spinner 2. Students read money amounts and pick up coins of the
same value.

- Bring in U.S. coins. Play a Spinner Board game (see Techniques).
Use a spinner card with various amounts of money under a dollar.

L)
R

- Students spin the arrow and take the amount of money indicated.

b Reading Worksheet. Students match written money values to pictures
of coins and bills. ' 500 73 &

I $7.50

- Distribute worksheets to each student. oo~\\\\35¢ e §\.00
Have students complete them ° 04| |E)e g 500
individually. o0 | =% giaas
0o0 Ul 1y $s19
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L U.S. Currency

- Correct the worksheets together.

c Writing Worksheet. Students write equivalent money amounts next to
pictures of bills and coins.

- Give each student a worksheet.
$1.35 e Students count the amount of
M Pae money shown and write the
Oo°

amount beside the pictures.

- Correct the worksheets together.

d Dart Board. Students read money amounts and count the eaquivalent
amount of bills and coins.

- Play a Dart Board game (see Techniques). Each person throws the
dart once, multiples the amount hit by 100, and counts out that
amount of money from a pile on the table. The winner is the per-
son with the most money.

- Vary this by having a competition among teams, adding the amounts
of each team member and comparing with the totals of the other
groups.

e Writing Money Amounts. Students write money amounts in response to
oral instructions.

- Ask three students to come to the board and take a piece of chalk.
Say a money amount. The first person to write that amount cor-
rectly is the winner.

- A variation is to have a dictation for the whole class. Keep a
Tist of the amounts you say. Correct the papers together.

4 Making and Counting Change

a Whole Dollars. Students make change using dollar bills.

- Place piles of one dollar bills on the table in front of groups
of 4-5 students. Hold up a five dollar bill. Tell che students
that you will give each group a five dollar bill. Each group
must then give you the same amount of money from the pile in
front of them.

- Repeat the above procedure with a ten and a twenty dollar bill.

b Role Play. Students practise purchasing items and making and
counting change.

- Set up a store for a role play. The store should have many items,
all with price-tags, and none priced above $19.00. Give each
student $20.00. Ask one student to come to the store, pick out
an item and pay for it.

~ Take the $20.00, rerneat the price of the item clearly and count
aloud as you gather the change. The student then counts the
change aloud.

- Let a student become the seller and another the buyer.

61
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L U.S. Currency

- If you are ab > to .ssist or observe two groups at once, set up
a second store to involve more students.

¢ Money Cubes. Students make and count change.

- Distribute the same amount of bills and coins to each of four
groups. Metch two teams to compete against each other. Each
pair of teams takes a large money cube.

Wiy

- One team rolls the cube. The opposing team must give the amount
indiceved to the team that tossed the cube. If the team giving
the money doesn't have exact change, the receiving team must take
the money and return the proper change.

- Each team rolls three times. The winning team is the one with
the most remaining money.

5 Assessmenzt]
)

Tic-Tac-Toe. Students play the game to compute total expenses.

- Play Tic-Tac-Toe (see Techniques). Prepare money word problems for
them to solve in order to earn their squares in the game. Example:
You bought two pens for 23¢ each, and a notebook for $1.15. How
much money did you spend?

62
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L U.3. Currency

Preparation

The day before this lesson, ask students to bring money from their
native country or country of asylum to class.

Tape real coins in varying combinations onto a poster for the
"Poster Game."

Spinner cards for each game must be prepared in advance.
For the "Money Cubes" game, be sure that all of the cubes have the
same money amounts written on them.

Language

When asking someone for change (for a dollar, five dollars, etc.),
it is polite to thank the person even if he or she doesn't have the
change. (Ex: "That's OK. Thanks anyway.")

Advanced Vocabulary. change, bills, coins, penny, nickel, dime,
quarter, halTt dollar.

Advarced Structures. "Do you have change for five dollars?"

Variations

Some activities in Lesson 3, "Numbers and Math" can be used for
money practice by changing the plain numbers to money amounts.

Foreign Exchange. Ask students what the current exchange rates are
for U.S. dollars and their native currency, or the currency of their
country of asylum. Write these rates on the board for reference.

Set up a role play in which a foreign exchange officer uses a cal-
culator to determine how much money to give to customers when they
present him or her with a specific amount of one currency to exchange
for another. The class can compute the amount at their desks to
check the accuracy of the foreign exchange officer.

Concerns

For pre-literate students, the ability to read and write money amounts
may take a long time to develop. People coming from a barter economy
(one in which items are exchanged for other items, not for money),
may find the values of the various bills and coins hard to remember.
Patience and practice are essential.

Using real U.S. money is preferable to using "play" money. However,
there is a problem with loss of real money. Have at least one real
sample of each bill and coin, if possible.

63
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L U.S. Currency

1 . . . . .
. . The basic unit of American currency is the
Bits and Pieces dollar. The symbol is $. Each dollar is com-
rrsed of 100 cents. The symbol for cents is ¢.

Using the dollar symbol, five dollars is writtem: $5.00.

Using the cents symbol, fifty-three cents is written: 53¢.

Five dollars and fifty-three cents is written: $5.53.

2 pmerican Bills A

-

Value Pictures on front (F) and back (B) of bill
$1.00 F: George Washington B: Great Seal of the U.S.A.
$2.00% F: Thomas Jefferson, B: The Signing of The Declaration
3rd President of Independence, 1776
85.00 F: Abraham Lincoln, B: Lincoln Memorial, Washington,
16th President D.C.
$10.00 F: Alexander Hamilton, B: U.S. Treasury Building,
1st Secretary of Washington, D.C.
the Treasury
$20. 00 F: Andrew Jackson, B: White House,
- 7th President of U.S. Washington, D.C.
$50.00 F: Ulyssees S. Grant, B: U.S. Capital, Washington, D.C.

18th President of
U.S., Commander of
the U.S. forces in
the Civil War

$100. 00 F: Benjamin Franklin, B: Independence Hall, Philadelphia
one of the founders
of the U.S.

* not in common use

3What’s in a name? Slang terms for:

Bzlls: Coins:

$ 1: buck 25¢i two bits |
greenback 50¢: four bits|W§

S 5: five:r

g 10: ten spot Paper Money: a wad

S 100: c-note Zogzzz

§ 1,000: a grand folding money

green stuff
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4 U.S. Currency

bAmerican Coins

Value Name Picture on front (F) and back (B) of coin
1¢ penny F: Abraham Lincoln, 16th President, during
the U.S. Civil War
B: Lincoln Memorial, Washington, D.C.
5¢ nickel F: Thomas Jefferson, 3rd President, author of
the Declaration of Independence
B: Monticello, Jefferson's residence
10¢ dime F: Franklin Roosevelt, 32nd President, during
the Depression and World War IT
B: Torch and flower
25¢ quarter F: George Washington, 1st President, leader in
the Revolutionary War
B: Great Seal of the U.S.
50¢ half-dollar F: John Kennedy, 35th President, assassincated
B: Seal of the President of the U.S. or
Independence Hall, Philadelphia
87.00% one dollar F: Susan B. Anthony, women's rights activist

(silver dollar) B: Apollo 11 moon landing

* not in common use

What's confusing?

swa do -you say $9.58? - The bills, regardless of
Nine dollars and fifty-eight cents. value, are all the same size
. ] . and color.
Nine fifty-eight. . - The coins have no numbers cn
Nine dollars, fifty-eight cents. them to indicate their value.

- The dime, though worth more
than the penny and the nickel,
18 smaller than both.

- - 65




L U.S. Currency

Planning

WE HAVE A
LUMP SUM
OF $100

66
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Lesson 5
Using the Telephone

"Hello, I'd like to make an appointment for next Tuesday at 3 p.m."

As soon as refugees arrive in the U.S., they will have people they will
nged and.want to contact by phone. In this lesson, students will prac-
tice making local phone calls using private and pay telephones.

Obiectivcs The students will be able:

to make a local telephone call using a private and public telephone.

to make and receive telephone calls in a socially acceptable fashion
according to American customs.

to make and break appointments on the telephone.
to make a phone call in an emergency situation.

to locate telephone numbers and infocrmation in a phone book.
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Using the Teliephone

__5_1
Rationale

Almost every home, office, school and business in the U.S. has a
telephone. You can talk to almost anyone anywhere in the country
if you have the person's telephone number. People use the tele-
phone for convenience, to call friends or offices, to make appoint-
ments or to get information without having to travel across town.
People also use the telephone in emergency situations. It pro-
vides fast contact with sources of help and support.

Skills *

clarifying information sequencing steps

numeracy: reading communicating in English
Materials

Item OQuantity Activity
telephone intercom set 1 per class la
telephones 4 or 6 per class 1, 3, 4
map of students' native ccuntry 1 perclass 2
flashcards: numbers 7 cards per class | 3a
paper dolls 4-5 per class 3a
cardboard public phone* 1 per class 3d
real U.S. coins (dimes, cuarters)| 4-5 per class 3d
telephone books 2 per class 5a, 5b
telephone book questions* as desired 5
yellow pages worksheet* 1 per student 5b
flashcards: phone service steps 1 set per class 5d
Tic-Tac-Toe game* 1 per class 6
* preparation needed before class

Language
Vocabulary Literacy
N My name is _ telephone operator|PHONE
My telephone number Js telephone dial
My address is number- ) TELEPHONE
ello
Is there? z (symbo1l
Yes, he/she is. $?§£gency good-bye for tele-
No, he/she isn't. robber help phone)
Excuse me, I don't understand.] burglar NUMBERS
Please speak slowly. police 0-9
thief
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5 Using the Telephone

Activities

b4
Cultural

Exploration
o 1 3 \\\
:J C:'A\> Pre-Test Pr;xgte
N Public
— XN Phones
A — s . \
Emergency 4 :
Assessment - ; _ 2
( 5 Situations Estimated Time
22825 lower-intermediate
4/) Phone levels: 2 days
Servi  advanced levels:
ervice 1-2 days

1 Pre-Test

a Simon Says. Students demonstrate how to communicate at a distance
using practice phones.

- Introduce the game "Simon Says." Aliow a few students to take
turns being "Simon." Vary the game by having "Simon" move outside
the classroom, where the other students cannot hear him.

- Ask students to suggest how to solve the problem of not being able
to communicate. Solution: Have one student talk to "Simon" on
an intercom phone. Have that student relay "Simon's" orders to
the class. Give ail the students an opportunity to use the intercom.

- Show real telephones and ask students to describe (generally) how
they work. Add any missing information. Note that almost every
home, office or store in the U.S. has a telephone and that knowing
how to use a telephone correctly is an important skill in the U.S.

b Telephones and Numbers. Students demonstrate how to make a local cali.

- Place two telephones on a table. Ask one student to make a phone
call to another student, and to write the imaginary phone number
on the blackboard. Ask a second student to receive the call.

- Review all the following: the numbers [seven digits]; the dialing
[done correctly]; the sounds [ringing sound at second phonel; the
answer [appropriate].

2 Cultural Exé]cration

Communication. Students describe common means of local and long
distance communication in their native country. '

- Show a map of the students' native country (if appropriate at your
class level). Ask some students to point to their hometowns and
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5 Using the Telephone

explain what messages they might need to communicate to peop]e.in
other towns (e.g. weddings, births, change of address). How did

they share that information with people in other towns or other
countries?

- Ask who they contacted (e.g. doctor or midwife, relative, friend)
and how they made that contact in their home towns. If they used
a telephone, allow time to describe details of the system (e.g.
public or private phones, number of digits, relative cost).

- Have students suggest the ways people communicate over short and
long distances in the U.S. Ask them to share information they
have heard about using telephones.

3 Private and Public Phones
a Dialing. Students demonstrate how to make a local telephone call.

- Place 7 number cards on the blackboard. Note that local phone
numbers consist of 7 digits. Tape a paper doll next to the numbers
to indicate the "owner." Assign an identity to the paper doll.

7] [6] [20 =] Tal 51 T8l 3] j@f

- Demonstrate step-by-step how to make a telephone call using a
dial or push button phone.

- Put a second number and a second paper dol1 on the blackboard.
Let the students assign an jdentity to the doll. Have one stu-
dent make a call to another using the second phone number. Make
sure the student says the numbers aloud as they are dialed.

- Continue with other 7 digit numbers until all students practice
dialing.

b Making appointments. Students demonstrate how to make appointments.

- Ask students who they might want or need to call in the U.S. List
the suggestions on the blackboard. Have students assign a tele-
phone number to each person or place listed. Ex:

ESL teacher .......... 281-6439 Police.....cevieeuun... 633-8543
Sponsor ..., 872-9330 Ann Jones (a neighbor) 345-9876
Bo (a friend) ........ 580-721€ Fire Dept. ........... 766-5432
Doctor .........uc.... 578-0421 School ............... 321-8989

Choose a number from the 1ist and role play a telephone conver-
sation with the aide, saying each number aloud as you dial it.
Provide the proper sound effects. In your conversation, make an
appointment to meet the aide on a specific date at a specific time.

- Explair the importance of using the telephone to make appointments
(e.g. a friend, a doctor, a potential employer). Review informa-
tion that should be exchanged when making an appointment. Have
the class form four groups. Assign a situation to each group in
which they need to make an appointment. Each group designs and
practices its "conversation" and then two group representatives
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5 Using the Telephone

role play each conversation for the class, using the phones.

- List the information each grouo provides on the blackboard. After
each role play, ask the class to decide if all the important infor-
mation was given.

- Have students practice making phone calls to you. Speak very soft-
1y or too quickly. Have students practice asking for clarification.

c Breakiny Appointments. Students demonstrate how to cancel or change
appointments using a telephone.

- List information about an Joan (ESL teacher)
appointment on the blackboard. Dinner at Joan's house
Friday, 7:C0 p.m.

- Ask a student to role play making a call to cancel or chance that
appointment.

- Repeat the above activity with different appointment situations.

d Public Phone. Students demonstrate how to make a local phone call
using a public phone.

- Show a cardboard model pay phone. Ask students what it represents,
why they might use one and where they might find one.

- Have a student demonstrate how to make a call using a public phone
or demonstrate thne procedure yourself (step-by-step). Practice
using the phone with real U.S. coins.

- Ask questions based on information listed on the pay phone.

N

* How much does a local call cost?
* What is the emergency phone number?

4 Emergency Situatioh§1

1N

Help. Students practice calling for emergency assistance. -

- Ask students to think of possible emergency situations. Ask how
they would get help and who they would contact.

- Explain that different cities have different emergency numbers.
Describe the important information necessary in a phone call For
medical, fire or theft emergencies.

- Role play (with the aide) an emergency phone call. Have the class
form three groups and ask each group to desian and practice making
an emergency phone call about a fire, robbery or accident.

5 Phone Book/Phone ServiceJ

a The White Pages. Students locate telephone numbers and information
using the telephone book.

- Have the class form four groups. Give each group a telephone book.
Ask the students to suggest what information it contains.

- Write a name and address on the blackboard (e.g. Sue Smith, 433
01d Dr.). Ask the groups to locate that person's telephone number

-65- 71




5 Using the Telephone

and explain how they found it. Clarify the explanation (e.g. last
name first, alphabetical). Write other names and numbers on the
blackboard. Have a competition to see who can find the number first.

- Direct the students' attention to the front sections of the tele-
phone book. Review what they can find in each section (e.g. emer-
gency numbers, community service numbers). Have students find
telephone numbers in response to specific questions.

* What is the fire emergency number if you live in ?

* You live 1in and you discover your son has a drug
problem. Where can you call for help or information?

* You live in and your telephone is not working.

lhat number do you dial to request repair service?

b Yellow Pages. Students locate telephone numbers and information
using the yellow pages in the telephone book.

- Distribute one telephone book to each of four or five groups. Ex-
plain the format of the yellow pages. Give the students directions:

* You wan% to have dinner at a Chinese restaurant. Find
the name and address of one in the yellow pages.

* Find the phone number for school.

* You live at . Find the address of the nearest
post office,

- Distribute a worksheet to each student with questions related to a
specific page of advertisements in the phone book (see Appendix).
Have students complete the worksheet and correct them as a class.

c Phone Service. Students describe general procedures for obtaining
telephone service.

- Describe the general procedures for arranging for phone service
in one's home. List the steps. Remember to explain the responsi-
bilities involved in having phone service (e.q. paying bills,
maintaining equipment).

- Distribute cards naming general steps for obtaining phone service.
Have the students demonstrate an understanding of the sequence of
steps by holding their cards and standing in the correct order,

6 Assessment

- Play Tic-Tac-Toe (see Techniques). Indicate a task for each num-
ber students choose. Ex: 1. Dial this number and make an appoint-
ment to see a doctor: 261-9422.
2. Locate Hospital's phone number
in the telephone book.

- Act as the recipient of the call in each case.
- Review any points or skills that need clarifying.
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5 Using the Telephone

Notes

Preparation

If one is not available, make a large model pay phone using cardboard.
Cut a coin slot into it and tape an open can behind the slot to col-
lect coins.

Prepare specific questions that fit the phone books you have.

Language

People customarily answer a telephone by saying "hello," stating one's
name (e.g. "John Dee speaking") or the business' name (e.g. "McDoo
Restaurant").

It is considered impolite not to say "good-bye" before hanging up.
Advanced Vocabulary. yellow pages, white pages, directory assistance.

Advanced Structures. I'd Tike to make an appointment for
on at . I need to cancel my appointment.

Variations

- Explain the purpose of "Directory Assistance"” and demonstrate how
to use it to reaquest information. Have students locate the tele-
phone number in the phone book, and practice requesting information.

- Conduct a Role Play in which you, the teacher, are a salesperson
at a shop selling telephones. A customer (student) comes to ask
about the various phones and phone services. Try to sell the stu-
dent the fanciest or most expensive phone or phone service, attempt-
ing to convince him or her that it is important to have this "ad-
- vanced" equipment.

Follow-up

The telephone book is covered again in Lesson 6, "Long Distance Tele-
phone."

Emergency situations are covered in "Community Services" and in "Law
and Legal Services® in Settling In, Book 2.

Appendix

teacher information: obtaining telephone service, page 407
worksheet: telephone yellow pages, page 386
Concerns
Students should be able to count from 0-9 before starting this lesson.

Many people may be afraid to ask someone else for help, even in an
emergency situation. It's important to remind students that em2rgency

service providers are "helpers" and are trained to respond quickly to
emergency requests.
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5 Using the Telephone

1 . . .

. . Phone Service. Having a telephone involves
Bits and Pieces costs. There is an initial izstallation
charge for phone service that varies from one location to another.
First time customers may be required to pay a deposit for phone
service. If the customer does not pay the telephone bills, the phone
company will keep the deposit as payment, and possibly discomr.et the
phone. If the customer pays all the telephone bills, the phone
company will return the deposit money to sthe customer after a year
or so. Another way to arrange for first time service is to have a
"eo-signer." A co-signer is a person who has estahlished good credit
with the phone company (usually at least 1 or 2 years) and agrees to
be responsible if the applicant fails to pay the phone bill.

You will receive a bill every month from the phone company that in-
cludes a monthly service charge based on the type of telepk ne, the
number of phones and the kind of service you have. The bill also

includes a charge for eachn long distance call made from your phone
number.

Local Telephone Numbers consist of 7 digits.

6 EE 0 E EE
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3 prone Etiquette. When people in private homes answer the phone,
they usually say, '"Hello." The caller says hello and then asks to
speak with the person he or she is calling. If the caller remains
silent, the person answering may become annoyed and hang up the
phone. Telephone connections are usually very good. There is no
need to shout into a phone.

Bmergencies! The information required in an emergency situation is:

-~ type of emergency - name
-~ location - telephone number

Every area has an "emergency' phone number. In many places the
number is "911." In other places, there are separate numbers for
health, police or fire emergencies. Numbers are listed in the

front section of local phone books.

L
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5 Using the Telephone

s;&y Phone Etiquette. When using a pay pPhone, it is polite to
limit the length of your phone call. A pay phone is for public
use, and should be available to as mony people as possible.

- Instructions for placing local, long distance and emergency
calls are clearly written on the phone. \\_§h-...-‘

- Pay phones are often located at gas stations,
supermarkets, public libraries and along the street. W

m;elephone books are free of charge from the tele-

phone company. The book may be divided into white
pages and yellow pages. In very large cities there
may be two books, one for white pages and one for
yellow pages. Some books also contain green pages
-~a separate section listing government offices.

The front sections of the phone book list:

- emergency numbers
- community service

telephone repair service
local calls (instructions)

numbers - long distance calls _—
- international calls (instructions) At
(instructions) — =
The white pages list: The yellow pages list: \\\\
- private and business - businesses and goverrnment
addresses and numbers, offices, alphabetically,
alphabetically, last name under a heading naming the
written first. kind of service.

Telephone Sounds.

- When you pick up the receiver, you hear a DIAL TONE, a steady
buzzing sound. '

- After you dial, a RINGING sound, a slow broken high or low-
pitched sound means the line is free.

-~ After you dial, a BUSY sound, a fast broken high or low-

8 pitched sound, means someone is talking on that Lline.

Directory Assistance. This service provides callers with access
to numbers not listed in the phone book. It is best to try to
find the number in a phone book first. If a phone book is not
available, then call directory assistance. Irn some places,
pgople are charged for each call to directory assistarce. It

18 important to remember which name is the last name because
telephone numbers are listed according to a person's last name.
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THAT WAS
A CLOSE
CALL!
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Lesson 6
Long Distance Teiephone

"It's four o'clock in the morning! Why are you calling this early?"

Time differences are only one of the things people consider when deciding
how or when to make a long distance call. In this lesson, students will
identify such considerations as the time of day, the cost and the length
of call and will practice making long distance telephone calls.

] 1]

Objectives The students will be able:

to demonstrate how to make long distance telephone calls using
private and public telephones.

to demonstrate how to make phone calls in a socially acceptable
fashion according to American customs.

to calculate time differences within the U.S.

to calculate time-distance-cost relationships in determining
long distance telephone rates.

o . -71- 77
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6 Long Distance Telephone

Rationale

It is possitle to call almost anywhere in the U.S. at any time
if you know how to use the long distance dialing system. Al-
though the long distance phone system is very convenient, it can
be very expensive if not used carefully. By being able to cel-
culate the relative (or actual) costs and time differences in-
volved in long distance phone calls, people can decide when or
how to use the system most effectively.

Skills
observing numeracy: reading
solving problems numeracy: computing
Materials
Item Quantity Activity
map of students' native country 1 per class 1
telephones 3 per class 2, 4
map/chart of U.S. area codes* 1 per class 2a
map/chart of U.S. time zones* 1 per class 2b
chart: long distance rates I* 1 per class 3a :
chart: long distance rates II* 1 per class 3b
open-ended story: long distance* 1 per student | 3c
problem situations* 4 per class 4
* preparation needed before class
Language
—_ e
o Vocabulary Literacy
What time js jt? operator call PHONE
What t1me'1s 'j '? f area code dial TELEPHONE
Howcg?ght;s a o-minule time (symbol of phone)
] e morning
I'd 1ike to call zollect. afternoon (days of the
person- evening week)
to- night ~
person._J weekend (clock time)




6 Long Distance Telephone

—

Activities

1 2
Pre-Test/ Calling
Cultural Long

Exploration Distance
—-

Assessment Estimated Time

all levels:
1 day

1 Pre-Test/Cultural Exploration

Long vistance Communication.

- Post a map of the students' native country. Have students identify
some major cities or regions on the map. Ask how they sent messages
to and received messages from different parts of the country.

* What was the relative cost of each means of communica-
tion (e.g. traveling, sending a telegram, sending
a 1etter§?

* Did messages have to be kept short for any reason?

- Post a map of the U.S. Repeat the procedure above. Allow students
to share what they know about Tong distance communication (ask for
details, if appropriate) in the U.S.

2 Calling Long Distance

a Area Codes. Studants use area codes correctly while practicing how
to make Tong distance calls.

- Show a map or chart of U.S. area codes. Ask:

* What do these numbers [area codes] signify?
* How many area codes does each state have?
* Why do some states have more area codes then others?

- Ask individual students to go to the map and locate states and
cities they are familiar with. Have them name the area code for
each place.

- Write a 7 digit telephone number on the blackboard. Tell the stu-
dents you are calling a friend in Colorado. Demonstrate how to
make a long distance phone call, without explaining the procedure.
Ask students to state the procedure they just observed. [dial 1 +
area code + phone number.] =g

{
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é Long Distance Telephone

-~ Write the names of some states or cities on the blackboard and a
few 7 digit phone numbers of "friends" who live in those places.
Give a telephone to one student and ask him or her to make a long
distance phone call to one of those "friends.'" Remember, the stu-
dents must say each number aloud while dialing, and choose the
correct area code.

ey W’\ 263-42%§

5 ﬁoua-vha/w gag— X116
.\‘? Caloroola Y- 5859

&4

ﬁv .
- Present this situation: You live in Portland, Oregon ang!§ou want
to call a friend in Bend, Oregon. You dial the number 1 + 7
digit number. Ask why no area code was dialed. Explain this
exception to the rule.

b Time Zones. Students calculate time differences within the U.S.

- Introduce the concept of time differences and zones by asking the
students specific questions:

* When it's 5 p.m. in the eastern part of your
country, what time is it in the western part?

* Yhat time is it now?

* llhat time is it now in [a country or city
familiar to your students]?

- Place the map or chart of the U.S. (with time zones and area codes)
on the wall. Explain "time zones" and have students name some
states in the different time zones.

UTAYX

- Point to the clocks at the top of each "zone" on the map and ask
students to calculate time differences within the U.S. Ask stu-
dents why it is important.to cAlculate time d1fferences when
planning to make a Tong distance call.

- Vary this by giving students paper clocks, with moveable hands.
Ask two students to stand in front of 2 states (on the map). Have
one student set a clock at 10 a.m. Have the second student set
a clock to the corresponding time in his/her time zone.

- Repeat this or give word problems--students find states and area
codes and calculate time differences.
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6 Long Distance Telephone

c Types of Calls. Students describe different types of long distance

calls.

Review the procedure for "direct dialing," practiced in Activity
2a. Ask if there are other ways to make a long distance telephone
call. List students' ideas on the blackboard and review each one,
adding appropriate information.

Demonstrate how to dial an operator-assisted call. After the
class has observed, ask the students to explain the procedure.

Have students 1ist the type of information a caller needs to give

the operator when making different types of calls (e.q. collect,
person-to-person). :

Ask two students to role play making an operator-assisted phone
call.

3 Rates

a Determining Rates I. Students identify different telephone rates

according to time of the day and day of the week.

Present a chart of lona distance rates.. Point out the days of the
week and the times 1listed.

MON TUE WED THUR FRI SAT SUN
8 AM to
5 PM
5 PM to
11 PM
11 PM to
8 AM

Wleekday Full Evening 35% Night 60%
Rate discount discount

* How many different rates are there on Monday?
* What hours is the evening rate valid?
* Etc.

Explain the different rates. Give the students some problems to
solve using the chart (e.g. If you call long distance at 9 a.m.
on Tuesday, will you get a 35% discount?).

b Determining Rates II. Students .alculate time-distance-cost rela-

tionships in determining long distance telephone rates.

81
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6 Long Distance Telephone

- Explain the factors that determine how expensive a long distance
phone call will be (e.g. distance, length of conversation, time
of day, type of call).

- Present a long-distance rate chart (see Appendix). Ask:

* How much is a call to New York at the evening rate?
* How much is a call to Los Angeles at 8:00 AM for the
first minute? How much is 1 additional minute?

- Vary this by writing the questions on a worksheet and havirg
students answer the questions individually. Correct the work-
sheets as a class.

c Open-Ended Story. Students determine econcmical ways to use long

distance telephone service by answering questions about one person's
experiences.

- Present an Open-ended Story (see Techniques) about a newly-arrived
refugee who makes long distance phone calls to friends and rela-
tives around the U.S. (see Appendix). Ask follow-up questions to
help the students determine what this refugee could have done to
avoid the problem.

d Phone Service. Students name basic procedures for obtaining long
distance telephone service.

- Ask students to Tist the general procedures for obtaining local
and long distance telephone service. Have them share their lists
with the class.

4 Assessment

Problem-Solving. Students choose a course of action in order to
achieve a specific result.

- Distribute one "problem situation" to each of four groups.
Sample situations: '

* You want to call your sister in another state. She
lives in a house with 5 other people you don't know.
You only want to talk to your sister. What kind of
call should you make? [person-to-person.]

You want to call your uncle in Houston, Texas. His
phone number is 766-0423. You don't have much money,
but your uncle has a high-paying job. He comes home
by 6:30. What time should you call him from New York?
Demonstrate how you would call him.

- Allow each arnup to choose a course of action, demonstrate and
explain its choice to the class.
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6 Long Distance Telephone

Notes

Preparation

Copy the chart found in the Appendix onto poster board or make -a
corresponding worksheet as an individual handout. You can also find
rate charts in your local telephone books.

Language

Long distance telephone connections are usually clear. There is
usually no need to shout into the phone.

Advanced Vocabulary. direct dial, collect call, person-to-person
call, tol1-free call, time zone, rate, discount.

Advanced Structures. I'd 1ike to make a call. What is the
rate?

Variations

Conduct a Valuation activity (see Techniques) in which students de-
cide which situations would require a long distance telephone call
(e.g. a friend's birthday, death of a relative).

Appendix

chart: 1long distance rates, page 409
open-ended story: calling long distance, page 408

Concerns

When refugees resettle in the U.S., they often live far away from
friends and relatives. They may fear losing contact with people who
are dear to them. Long distance telephone calls can bring people
“"together." The temptation to use this service often is great and
the consequences can be difficult (e.g. no money to pay the bill).
So, while it's important that people know how to make long distance
* telephone calls, it is also important that they be able to choose

the type, time and lenath of call to best meet their needs.

Telephone services are constantly being upgraded and expanded.
Changes in the availability of services go along with changes in

the ways of obtaining service. People can check on new developments
in their individual communities.
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Bits and Pieces Virea codes. an area code consists of three
nunbers. They're not needed when making a
local call. FEach state has a different area code--some have more
than one area code. A state with a large population may have more
than one area code. A map with area codes can be found in the tele-
phone book.
2T—z:me Zones. There are four time zownes in the mainland U.S., with the
time being later as you move from East to West. When you make a long
distance call, it's important to calculate the time at the receiving
location so as not to disturb anyone, and have a better chance of
making contact. Time zone maps can be found in the telephone book.

31ypes of Long Distance Calls.

a. Long Distance Call Within the Same Area Code: This is a cull which,
though not local, is still in the same area code as the caller.
For example: You live in Portland (Oregon) and want to call Eugene
(Oregon). Both cities have the area code 503, but they are 120
miles apart and are therefore long distance. To make this type of
call, you must dial 1 + the phone number. It is not necessary to
dial the area code. To find out ©f a city within the same area
code is a long distance call, consult the front of the phone book
for the listing of cities considered '"local."

b. Direct-Dial Calls: The caller dials directly from a private or
public telephone to a number outside of his or her area code. The
caller pays the charges. To call directly dial 1 + the area code
+ the phone number. Note: There are some areas in the U.S. where
you do not need to dial "1'" for this kind of ecall. Students should
consult their phone books or ask a neighbor. Direct dialing is
the least expensive method of calling long distance.

e. Person-to-Person Calls: If the caller wishes to speak to a par-
ticular person, a person-to-person call is needed. It is an
operator-assisted call. The caller dials 0 + the area code + the
phone number. The operator will answer the call first. The caller
should tell the orerator:

N the type of call (e.g. person-to-person) N

-~ the person caller wishes to ~peak to
-~ the caller's name

Person-to-person calls are more expensive than direct dial calls.
At the same time, they may save the caller money because the
caller is only charged if the person called is available.

d. Collect Calls: Collect calls mean that the person called pays the
charge, not the caller. They are operator-assisted and dialed the
same as person-to-person calls, and the operator connects the eall.
He or she will ask the person being called if they will accept the
calt (pay the charges). As with all operator-assisted calls,
collect calls are expensive and should be used only when necessary.

|
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6 Long Distance Telephone

€. Toll-Free Numbers: Toll-free numbers are numbers that can be
called from anywhere in the U.S. with no expense to the caller.
Many business and social service/government agencies have these
numbers so that people can contact them easily. To dial a toll-
free number, the caller dials 1 + 800 + the phone number.

&

Long Distance Rates: Charges for long distance calls are based on
time. The caller is charged the initial fee (either one minute or
three minutes) even if the call lasts less time. After the initial
time period the caller is charged a certain amount for each minute
or fraction of a minute.

Rate charts for different area calls can be found in the front of the
telephone book. Some basic rules for long distance rates.

- The greater the distance between the two stations, the greater
the charge (rate).

- Direct dial calls are generally cheaper than operator assisted
calls. .

- Long distance calls made during office hours (8:00 a.m. -
5:00 p.7.) are the most expensive.

- Calls made during the evening hours (5:00 p.m. - 11:00 p.m.)
are cheaper.

- Calls made on holidays, weekends, and at night (11:00 p.m. -
8:00 a.m.) are the cheapest.

- Rates are based on the time zone the cc'ler is calling from.

5 Factors determining the cost of a long
distance call:

a) The distance called.

b) Length of the call--it's a good idea
to keep track of how long you talk.

c) Time of day~-remember that some
times are cheaper than others, try
to call at these times.

d) Kind of call--it's always cheaper to
use direct dialing but there are
other options.

6Obtaining Long Distance Service: There are a number of companies
offering this service. The local telephone company will probably
provide its customer with one of these company's services auto-
matically. However, in the future, the local company may let the
customer select the long distance company he or she wants to use.
At present, if a customer makes many long distance telephone calls,
it may be cheaper to use a company other than the one selected by
the local compuny. Therefore, check with different companies to
find out which provides the best service for meeting one's needs.
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Lesson 7
messages and Letiers

"Dear Mom, I wish you were here."

Upon arrival in the U.S., refugees may need and want to communicate with
people in other parts of the U.S., in refugee camps or in their homeland
or other countries. In this lesson, students describe basic communication
services in the U.S. and practice addressing envelopes.

Objcﬂlvcs The students will be able:

- to identify resources for letter and package mailing and telegram
services.

- to address envelopes appropriately and completely.
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7 Messages and Letters

Rationale

Keeping in contact with friends and relatives, across town or
across the world, helps people retain some sense of security,

continuity and/or emotional support.

Being able to communicate

with Americans by mail, whether for business or personal reasons,
also helps people get the information or contact they may need.
By being able to identify communication services in the U.S.,

and learning how to write and address letters, people can take
advantage of the available services as they need them.

Skilis
literacy: reading and writing weighing options
numeracy: computing

Materials

Item Quantity Activity
poster: envelope¥* 1 per class 3a
cardboard strips: address parts*| as needed 3a
worksheet: addresses, envelope* 1 per student 3a
handout: samr .o letter* 1 per class 3b
blank paper 1 per student 3b
chart: postage fees* 1 per class 4a
aerogramme, envelope, stamp, post| 1 each per class 4a
card, money order /real)
cards: postal "problems"* 5-6 per class 4a
model mailbox* 1 per class 4b
envelope, post card, aerogramme, 1 item per student 4b
stamp* (sample or real)

U.S. coins $1.00 per student 4b
Pictures: mailboxes* 3 per class 4c
mail* 10 pieces per class| 4c
U.S. map 1 per class 4c
poster: change-of address form* 1 per class 4c
handout: change-of-address form*| 1 per student 4c
* preparation needed before class

Language
I want stamps, Vocabulary Literacy

please. telegram mail (addresses)
I'd 1ik . . Post Office address {(dates/prices)
ke to mail this letter zip code|POST OFFICE

package to .

Tetter aerogramme change- |U.S. MAIL
stamp of - AIR MAIL
package aduress | LOCAL
mailbox form OuT OF TM « :
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E_j Messages and Letters

3
Cultural
Exploration

/’
3
Letters

Assessment

Estimated Time

all levels:
1 day

iy
Services
Available

1 Pre-Test

a Questions. Students name types of communication services available
in the U.S.

- Present the following questions:

*

When you arrive in the U.S., who will you want to
contact?

Where is that person/are those people?

How will you contact them?

What options do you have?

Why would you choose one option or the other?

* ¥ ¥ X

- Clarify or add information as needed.
b Addresses. Students identify the "parts" of a U.S. address.

- Ask a student who knows his or her U.S. address (or the address
of a friend or relative) to write the name and address on the
blackboard and to explain tre "parts" of the address. Allow
other students to assist with the explanation. Clarify or add
information as needed. Repeat with one or two other students.

2 Cultural Exploration

Long Distance Communication. Students describe means of long distznce
communication in their native country and in the refugee camp.

- Show a map of the students' native country (if appropriate at your
class level). Ask some students to point to their hometowns. How
did they communicate with people in other towns? Why did they
choo§e one service or another (e.g. cost, speed, availability,
etc.)? .

- Ask students what kinds of contact or communication they have with
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7 Messages and Letters

people outside of the refugee camp. What do they send or receive
(e.g. telegrams, letters, money orders, packages)? Have some stu-
dents explain the procedures for receiving and sending communica-
tions in the camp.

3 Letters

a The Envelope. Students practice addressing envelopes.

- Make a large "envelope" on a piece of poster board (23 x 4). On
separate cardboard strips, write names, titles, numbers, street
names, city names, state names and zip codes. Mix the strips
together and have the students sort them into piles according to
category. Then have the students select strips from each pile
to compose addresses on the envelope board.

'7C1| STREET| | MS.| |eELm

[8rowns| [PA][OrDALE] [Kim

- In lower-level classes, distribute blank envelopes and have stu-
dents copy an address from the "envelope" poster board onto the
real envelopes.

- In more advanced classes, distribute "address" worksheets (see
Appendix) and blank envelopes. Have them work individually,
addressing the envelopes accordina to instructions on the work-
sheet.

- Review the worksheets and addressed envelopes as a class.

E Personal or Business. Students write sample personal or business
letters.

- Present a sample personal or business letter (see Appendix for
examples) on newsprint. Read and review the letter along with
the students, explaining the format (e.g. the date is in the
upper right-hand corner; use "Dear" for friends).

- In Tower-level classes, compose a letter (as a class) to somebody
everyone in the class knows (e.g. an absent student, a previous
teacher). Have each student contribute one line. Write the
sentences on the board as they say them. Distribute blank paper.
Instruct the students to copy the letter onto the paper and sign
it.

- In more advanced classes, distribute blank paper and have students
create their own letters. Collect the letters and return them,
with corrections, the next day.

- You may want to 1ist some real or imaginary collegc or employers'
addresses as a reference for students interested irn practicing
how to write business letters.

30

¢ ~-84-
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4 Services Available

a Sending Messages.

- Review the communication services mentioned in Activity 1la.

Students identify resources for telegram and
letter and package mailing services.

plain how to send a telegram.
circumstances) they wouid send a telegram to someone.

- Have students name the services of a U.S. Post Office.
these on the board.

missed.

Ex-~

Ask students when (under what

List

Briefly explain the basic services students

- Prepare and post a chart with information about postage fees for

airmail, surface mail, money orders.

for question-answer practice.

Domestic Mail

Overseas Mail

Money Orders

22¢ letter
14¢ post
card

44¢ letter
36¢ aerogramme
33¢ post card

up to $25.00,
75¢ fee.

- As a follow-up,

and solve by looking at the chart.

* You want to send three letters
to friends overseas, plus a post
card to your uncle in another

What will you buy?

it cost?

state.
How much will

* You need to buy and send a
$25.00 money order to your
sister in another state.
What do you need to buy?
How much will you pay the

Use the chart as a basis

- Present samples
of each ijtem
(e.g. stamp,
aerogramme,
post card).

distribute "problem" cards which students read

postal clerk?

b Mailing Letters.

Students

Tetters in the mailbox.

- Present a model "mailbox" with three letter slots.

Ex:

$1.32 for three
overseas stamps or
$1.08 for 3 aero-_
grammes plus .14
for the post card
stamp. $1.46 or

$1.22

$25.00

fee plus
the stamp.

Tus the .75
¢ for
$25.97 .

practice purchasing stamps and placing

Distribute

envelopes, aeroarammes and post cards with names of different
cities and countries written on them (in pencil).

U, S MAayv L
(C— ] =) =13
Lccac AuT OF f—\\R"\Q\L
Town
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and some "fake" stamps.
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dent to read the city and/or country
on the envelope, aerogramme or post
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- Assign two or three students to be
Give them some money

Distribute
Ask each stu-
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card, to purchase the necessiry stamps from a postal clerk and to
place the mail in th-. proper slot in the mailbox.

- After all stamps have been purchased and letters have been mailed,
check cach pile of mail as a class to be sure that the items were
placed in the appropriate slots.

c Receiving Mail. Students explain general mail delivery procedures,
distinguish "junk" mail from regular mail and practice completing
change-of-address forms.

- Show pictures of different types of home mailboxes. Allow stu-
dents to explain general mail delivery procedures in the U.S.
‘C1arify and add information as needed.

- Place piles of "mail" on a table. Explain that this mail just
arrived at your home yesterday and that you need help understanding
it. Instruct the students to look through the mail and sort it
into different categories (e.g. what needs to be answered; what
can be thrown away; what can be used for reference).

- Lead a discussion focusing on how to figure out what mail can be

discarded (e.g. learning to recognize bills, asking neighbors or
friends if unsure).

- Show a map of the U.S. (if appropriate at your class level). Ask
one student to locate (or just to name) the city in which he or
she will resettle or the city of a friend or relative. Have that
student write the complete address on the blackboard. Ask what

will happen to the mail if the people at that address move to
another home.

- Explain the function of change-of-address cards. Post a large
sample card (see Appendix) and complete it using the address given
by the previous student and a new address created by you. (Just
change the house number and street name. Use the same city, state
and zip code the student used.)

- Distribute blank change-of-address forms. For practice, ask stu-
dents to fill-in the forms using their own U.S. addresses (if they
know them) or the address on the blackboard as the old address.
They can use the "new" address on the large sample form as the
"new" address on the small forms. Circulate to check the students'
individual forms.

5 Assessment

Making Choices. Students decide upon the c mmunication services
they would prefer to use in given situations.

- Present "problem" situations and have the students choose an appro-
priate communication service for that circumstance. (See Appendix
for situations.)

32
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Notes

Preparation

Real U.S. stamps, aerogrammes and money orders are preferable as
examples. Prepare "homemade" samples to be used in the activities.

For the letter-writing activity (3b), determine the appropriate kind
of letter to introduce by considering the students' English ability,
1nterests.and perveived needs in the U.S. (For example, if most
stgdent§ 1n a very advanced class want to apply to a college or
university, they may be interested in learning how to write a formal
letter of inquiry. Other students may want to know how to write a
simple letter back to their teachers in the refugee camp.)

Language

Advanced Vocabulary. register, insure, special delivery.

Advancgd Structures. What's the fastest/cheapest way to send this?
When will it arrive?

Variations

Conduct a Station-To-Station activity (see Techniyues) in which stu-
dents complete the following tasks at each station:

1. address an envelope completely and correctly (including return
address); 2. ‘"purchase" the appropriate amount of postage at the
"Post Office"; 3. mail the letter in the appropriate slot.

See Lesson 5, "Using the Telephone" and Lesson 6, "Long Distance
Telephone" for related information and activities.

Appendi x

worksheet: address parts, page 387

handout: personal and official letters, page 3&8
poster and handout.: change-of-address form, page 389
probblem situations: making choices, page 410

Concerns

Prices for U.S. communication services can vary, and may change after
. the printing of this book. The amounts listed in this lesson are for

practice purposes only. Check out current prices before preparing

to teach this lesson and be sure to remind students about the chang-

ing costs.

33
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: 1 _
| Bits and Pieces COMMUNICATION SERVICES

Telephone. Almost all people in the
U.S. have telephones in their houses or their place of work.

Telegrams. Telegrams are delivered by telephone or by typed message.
They are relatively expensive to send. Go to the telegraph office
or contact the office by telephonz. Money can be sent very quickly
by telegram. The address of a telegraph office is listed in the
Yellow Pages of the telephone book.

Letters and Packages (within the U.S.). The U.S. Postcl Service will
transport and deliver letters and packages that contain complete,
legible addresses and the correct amount of postage (stamps). Pack-
ages must be wrapped according to current regulations (e.g. certain
types of wrapping. string, tape). Check with the local post office
for current rules. Postage varites according to the weight and the

"elass" of mail. The commonly-used classes of mail within the U.S.
are:

1. First-class mail--generally used for letters and postecards, a
fast way of sending items.

2. Second-class maitl--often used for newspapers, magazines and
other printed matter, it is less expensive and slower than
"first-class mail."

3. Fourth-class mail--also called "parcel post," used for packages
but has item, size and weight limits, sent by "surface mail."

4. Special delivery--the mail is delivered right away by a special
ecarrier, requires an additional fee.

Letters and Packages (outside the U.S.). Overseas mail can be sent
by surface mail or airmail. One commonly-used means of sending inter-
national letters is by aerogramme. An aerogramme is a form, printed
by the U.S. Postal Service, that folds into a letter. It is less
expensive to send abroad than a letter in an envelope.

3 U.S. Postal Service:

* collects, transports and delivers depending on the amount of
domestic and international matil. the money order.)

* sells stamps, aerogrammes and, * provides change-of-address
sometimes, packaging supplies forms.
such as tape and boxes.

* insures ngl against loss or hC%ange of Address
damage. (There is a fee in- "he U.S. Postal Service provides

. volved which varies depending official change-of-address forms

on the value of the item.) that give the new address and

* registers mail (requiring the tell the Postal Service when to
receiver to sign upon receipt begin delivering mail. Com-
so that delivery is recorded-- prleted forms should be given to
there i1s a fee involved.) the mail deliverer or the local

* sells and cashes U.S. Postal post office.

Service money orders. (There
18 a fee involved that varies

-88- 94




Messages and Letters

sS’E’NDIIVG MAIL

Return Address:

Sender's city, state (and/or
country) and postal zip code

Sender's street name and house
number or post office box number

Sender's name

6C’ommon Street Abbreviations:

Rd. Road

St. Street
Ave. Avenue
Ln. Lane

Dr. Drive
Rlvd. Boulevard

7

State Names

Write them in full (New
Jersey) or abbreviated
(NJ).

Stamp with
correct postage
after being
weighed.

Receiver's city, state
and/or country, zip code

Receiver's stveet name
and house numker or post
office box number

Recelver's name

Recetving Mail:

Mail is usually delivered 6 days a
week--not on Sundays or holidays.
Most louses have a mailbox by tne
front door or near the road. Apart-
ment buildings often have separate
boxes with locks for each resident.
Some people receive their mail at
the post office where they rent a
box. Incorrectly delivered mail
should be returned to the deliverer
or local post office.
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7 Messages and Letters

Planning

YOU'VE GoT
TO READ
BETWEEN
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Lesson 8
Nonverbal Communication

Expressions or gestures that mean one thing in one culture may mean some-

thing very different in another culture. In this lesson, students prac-

tice some common American expressions and gestures and demonstrate appro-
. priate responses to those gestures.

Objectives The students will be able:

- to identify different means of nonverbal communication.

- to demonstrate and explain some common American nonverbal expressions
and gestures.

- to identify and respond appropriately to some common American gestures.
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8 Nonverbal Communication

The spoken and the written word communicate a lot. Unspoken
messages communicate many things, too. By being able to use
and respond appropriately to some common American nonverbal ex-
pressions and gestures, refugees can facilitate communication
and nelp themselves develop relationships with the people they
will meet, (e.g. resettlement worker, teacher, doctor, neighbor,
landlord) in the United States.

Skills
observing
clarifying information
clarifying attitudes
Materials
Item Quantity Activity
chair 1 1, 3b
- silent drama script* 1 3b
baby doll 2 3b
cups 2 3h
case studies: misinterpretation* 2-3 3c
* preparation needed before class
Language
Vocabulary Literacy
Excuse me, I-don't understand. | eyes body | Review
What does that mean? hand(s) thumb| (signs/symbols)
finger
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& Nonverbal Communication

Actlvities

1 2
Pre-Test Cultural
Exploration

——

'S 3
Assessment Actions,
Not Words

Estimated Time

all levels:
1 day

1 Pre-Test

A Guest. Students identify different means of nonverbal communication.

- Invite an unknown guest to the class. The guest will enter the
classroom in very sloppy or dirty clothes, make noise opening and
closing the door, create a disturbance while getting into a chair
and show an unfriendly facial expression. Start the class with
some "small talk" (e.g. "How was your weekend?", "The weather is
really hot, isn't it?"). After a few moments, the stranger will
leave, again creating a disturbance--not saying anything to anyone.

- Ask for reactions from the students:

* Who was that?

* What kind of person was she {he)? [polite, pro-
fessional, rude, friendly] How do you know?

* What was the guest's attitude toward the class and
you [the students]? How do you know?

- Brainstorm (see Techniques) a list of factors which tell you some-
thing about a person without verbal communication. Record students'

responses on the blackboard and refer to this 1ist throujhout the
lesson.

2 Cultural cxploration

Demonstration. Students demonstrate nonverbal messages used in their
cul ture. -~

- Review the 1ist of factors in nonverbal communication from the pre-
vious activity. Ask students to demonstrate the variety of messages
each of these factors (e.g. dress, posture, facial expression) might
communicate in their culture.

39
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8 Nonverbal Communication

3 Actions, Not Words

a What Does That Mean? Students demonstrate and explain some common
American gestures.

- Send five or six volunteers out of the classroom for a few minutes.
Teach the remaining students some common American gestures. Some
of the gestures you choose may indicate:

* Quiet! (SSHH) * Tt smells bad.
* Good-bye. * Slap-me-five!
* I'm hungry. * That's - '
- Bring the volunteers back into the classroom. A_. 2 students

to demonstrate the American gestures and have those who just re-
turned guess what the gestures mean.

- Send out another group of students and repeat the activity using
other gestures.

- When students misunderstand a gesture, ask what the consequences
might be of not understanding that gesture in a conversation with
an American. Discuss how peopl2 can find out the meaning of ges-
tures and expressions they don‘t understand.

b Silent Drama. Students identify and explain some common American
non-verbal expressions and gestures.

- Stage a short drama with two Americans as the actors. They per-
form a pantomime using as many common gestures and expressions as
possible. Use some expressions or gestures that have a different
meaning in the students' culture. Explain that the students will
see a role play without words. They are to watch closely and try
to under-<and what each character is saying to the other throughout
the ski- A sample drama follows:

One woman is at home, her baby sleeping in the
next room. She hears a knock at the door. It
is a friend she hasn't seen for a while. They
hug when they see each other. The hostess in-
vites her friend to come in and sit down and
offers a drink. They discuss the heat and each
other's children. ("How ol1d are they?", "How
tall are they?", etc.) The guest asks to see
the hostess' baby. They enter the baby's room
(SShh!) The mother picks up the baby and hands
it to her guest who touches its head and shows
great interest in the child. The friend then
returns to the living room. The hostess points
to the empty glasses on the floor, counter or
low table (to indicate "Do you want another
drink?"), There's a knock at tke door. The
hostess steps ac:oss (over) the crossed leg of
her guest to get to the door. When it's time
to leave, they kiss each other good-bye.
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l i_ Nonverbal Communication

- Review the story with the students. What happened first, second,
etc.? What is the relationship of the characters? Model some of
the gestures used and ask them to explain what was meant by those
gestures during the role play. Focus on expressions or gestures
that are not common or that have a different meaning in the stu-
dents' culture.

c Misinterpretation. Students identify misunderstandings of nonverbal
communication and determine possible means of avoiding and resolving
those misunderstandings.

- Present some Case Studies (See Techniques) involving situations
in which people misinterpret each other's behavior or gestures,
resulting in conflict.

- Two sample stories:

Ann anrd Carol were classmates at a university. They often talked
together before and after class, but didn't spend time together
away from school. After a one-week school vacation, they both
returned to the university. When Ann saw Carol, she ran up to
hug her. "It's great to see you! How was your vacation?,"

she asked. Carol looked surprised, pulled back a 1ittle and
said, "My vacation was OK." Carol didn't talk to Ann very much
after that. Ann was hurt.

Bob was the sponsor for A, a newly-arrived refugee. A told Bob
that he wanted to find a job as quickly as possible. Bob con-
tacted some people who agreed to interview A. Bob took time
away from his own job to take A to the interviews. During the
job interviews, A didn't say very much. He didn't make eye con-
tact with the interviewers and he didn't ask any questions.
After each interview, A smiled and laughed a 1ittle when he told
Bob that he didn't get the job. After the third try, Bob yelled
at A. "What's so funny? Don't you realize this is important?"
Bob didn't take A for any more interviews. A was confused.
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8 NMonverbal Communication

- After each story is presented, ask clarification questions.
* What was the conflict?
* What behavior(s) caused the conflict?
* What did mean by behaving that way?
* How did interpret the behavior?
* How could this conflict have been avoided?
* How might it be resolved?

- List students' responses on the blackboard. Review all suggestions
for resolving the conflict to determine which are realistic and
appropriate.

A Assessment

Before You Go. Students respond appropriately to some common American
gestures.

- Instruct the students to leave the class one at a time. As each
student stands to leave the classroom, use a common American gesture
(e.g. Ssh, come here, great!) If the student responds appropriately,

he or she may leave the class. If not, signal for the student to
sit down and wait.

- Go on to the next student. Continue until everyone has had a turn
and then return to the students who were not successful the first
time and give them another chance to go home!
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Notes

Preparation

Recruit some American ‘'guests" for both the Pre-Test activity and the
"Silent Drama." Plan or rehearse their roles with ther beforehand.

Ask students from another class or the classroom aide to demonstrate

and explain some common expressions and gestures in the students’
culture to you a few days before this lesson.

Language

Advanced Vocabulary. Misunderstanding, impolite.

Advanced Structures. I think you misunderstood. I didn't mean it
that way.

Variations

Show a videotape (without sound), slides or pictures of Americans in
a variety of situations, demonstrating various expressions or ges-

tures. Ask the students to identify what the people are trying to
communicate in each instance.

Concerns

Some American gestures may be considered obscene or extremely impolite
in the students' culture. It is particuelarly important to explain

the meanings these gestures convey in the U.S. so that they may avoid
feeling unnecessarily offended or angered. The reverse may also be
true. Some behaviors considered acceptable in other cultures are

considered rlde in the U.S. (e.g. spitting, cracking knuckles, burp-
ing in public).
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8 Nenverbal Communication

1Cbmmunication i8 a lot more than just words.
It involves attitudes, feelings, sight, other
sounds, touch, body movements, ete. The as-
pects of communication that do not involve
words, we call NONVERBAL COMMUNICATION.

Bits and Pieces

Some people are very '"physical" with their friends.
They touch and hug a lot. Others don't feel com-

fortable with physical contact. People's reactions
to touch vary depending on the context (where,

when, in what situation) and on the individuals
(who touches whom). It may be safer to be a &
bit reserved, to wait and observe what others
do before '"grabbing" someone you hardly know!

3It's generally OK for friends to touch each other on the

shoulder or arm when they greet each other, when they
part, or even while they're talking.

"Hugging 18 a way to show affection between close friends.

Men and women hug, women hug each other, but men do not
usually hug other men.

Kissing on the cheek is another way to express a feeling
of friendship. Again, men and women may kiss "hello"
or "good-bye, " women and women may kiss, but men don't
usually kiss other men.

6I@ople do hold hands and walk arm-in-arm in public.
Women and men will hold hands, not two women or two men.
If two women or two men hold hands in public, other
people may think they are homc~exual ’+theual women ouch
more often in public tha '~ Jc.

Tracial expressions convey your thoughts, feelings and
attitudes.




8 Nenverbal Communication

'6kwnnunicating Without Words: ALl of these "tell" us something:
a. eyes
) ~. mouth
e. hands
d. clothes

e. posture
f. physical movements

’Body movements, gestures
and touch are important
ways of giving a "message’
to someone else.

WHAT YOU WEAR
How ‘You sTAND
How ‘You SHVT

How You WALK

1oC'ommon Hard Signals:

a. Hello or Goodbye. A
wave of the hand.
b, Crmzy " -Awt L-dex
“.-7617 ot gour Jore-
. and rotate tit.
2. Swop! Hold hand
up, palm outward.
d. Listen! Open

and '
place behind the ear, f. I Want a Ride. Close
palm facing forward. the hand, point thumb
e. Mn good! Part the lips over the shoulder to
a bit, stick ou’ tongue "witeh" a ride.

and move from one side
of the mouth to the




‘ T Nonverba! Communication

ACTIONS
SPEAK
LOUDER
THAN
WORDS
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Lesson @
Time Planning

"Hey! Don't you know what time it is? I1've been waiting here for
twenty minutes!"

Time is extremely valuable to many people in the United States. They
think about time a Tot and plan activities according to how much time
they have. In this lesson, students practice telling time and identify
consequences of being early, late or "on time" in given situations.

()bizctivcs The students will be able:

- tn tell time.

- to describe the consequences of being early, late or "or time" in
five different situations regarding work, social occasions
and appointments.

- to calculate time in order to plan parts of a daily schedule.

-101- 107



9 Time Planning

In some cultures, time is not as rigidly scheduled as it is in
the U.S. In the American workplace, breaks, Tunch hours and
starting/completion times are arranged to make the most efficient
use of time and meet the demands of production. When visiting

a doctor or service provider (a child's teacher, for example),
punctuality is considered extremely important. In social situa-
tions, Americans usually do not want to be kept waiting. By
being able to tell and manage time, people can help themselves
function more smoothly with Americans in daily life.

Skills

observing

numeracy: reading and writing

numeracy: computing

Materials
Item Quantity Activity
model clock (hand-held) 2 per class 1, 3a, 3b

newsprint and felt marker 3 each per class| 2

long orange rods ‘12 per class 3a, 3b

short white rods 60 per class 3a, 3b

cardboard clock hands* 2 per class 3a, 3b
number flashcards 1-60* 60 per class 3a
worksheet: matching* 1 per student 3b
worksheet: writing time* 1 per student 3b

open-ended story: Busy Day* 1 per class 4

picture story: meeting a friend*| 1 per class 5a

chart: OCn Time* 1 per class 5b
colored chalk 4 per class 5b
worksheet: time management* 1 per student 6a

* preparation needed before class.

Language
What time is it? Vocabulary Literacy
' e ' time moriiing (numbers)

It's ggg-?iﬁlggﬁ: clock afteanOn 0-59
one-thirty. gﬁrl¥me e¥eﬂgng (clockface time)
one-forty-five. ng . . .

. ” = Tate (digital time)

m sorry I'm late. hour(s) 1:00-12:59
minute(s)
L
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° Time Planning

Activities T

- ~~
Cultural .
3 exploration
/ ™
3 L0
Pre-Test Telling -
s Time i o\
_ ®
6 D '1? Life
. at by
Assessment in the

S (1) Estimated Time
u.s » %  Tower Tevels:

) 5 ) / 2 days
: Punctualit (Wi intermediate
advanced

Levels: 1 day

1 Pre-Test

Time Game. Students tell time in English.

- Review counting numbers from 1-59. Show a model clock and ask what

time it is on the ciock. Change the clock hands and ask individual
students to state the time in English.

- Draw two blank clockfaces on the blackboard. Fill in each with a
° different time. Ask a student to point to the clock showing the
time class begins each day. Change the times on the clocks and
ask another student to point to the clock showing the time class
ends each day. ‘

- Have the students form two groups, each group sitting in one straight
row. Give a model clock with moveable hands to the first person in
each line. Say a time. The two people move the hands to show the

time stated. Continue until all students in each line have completed
the task.

2 Cultural Exploration

A Day In My Life. Students identify changes in their lives since

coming to the refugee camp with regard to daily schedules and the
concept of time.

- Have students form two groups. Ask the first grcup to prepare and
present a Role Play (see Techniques) of a "twpical day" in the stu-
dents' native country. (If there are people from both urban and
rural backgrounds, have them form three groups.) Ask the remaining
group to prepare and present a role play of a "typical day" in camp,
from morning until bedtime.

- Post two (or three) pieces of newsprint. Divide each into three
sections by drawing a rising sun, a full sun and a moon to repre-
sent morning, afternoon and evening.
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9 Time Planning

s | O €

Review the role plays with the students by asking nuestions about
their individual lives in their native country and in the camp.

Record daily activities by listing or drawing them in the three
sections on the pieces of newsprint.

- Ask some follow-up questions:

* How did you decide when you were going to do a particular activity
in your tiomeland? In camp?

* Who decided what you would do first, second, etc. in your home-
land? In camp?

-* Was it important to be at a particular place at a particular time
in your homeland? In camp? Why? What were the consequences of
not being there on time?

*Did you ever need a watch or clock in your hometown? In camp?

*Did you feel you had enough time in a day to do everything you wanted
to in your native country? In camp?

* How do you feel about the way your daily life and use of time has
changed since coming to camp? What is positive about living with .
the camp schedule? What 1is negative?

3 Telling Time

a Reading a Clock. Students tell time using model clocks.

- Clear a space in the center of the classroom and place 12 long
orange rods in a circular pattern on the floor to represent whole
hours. Place short white rods between each orange rod to repre-
sent minutes. Place one white rod on the bottom tip of each
orange rod to show the relationship between "15 minutes" and

"7-fifteen ." 12
U\ [ Jorange
— |

Point to the orange rods and have tne students count the whole
hours. Place flashcards with the number beside each orange rod,
after students are comfortable counting the rods. Repeat the
above procedure with minutes.

110

-104-
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- Add cardboard clock hands to the model. Use a big white "hand"

to correspond to the minutes and a short orange "hand" to corres-
pond to the hours.

~ Present whole hours from 1:00 to 12:00 using the movable hands.
Model the question, "What time is it?" and the response, "It's
o'clock." Repeat the above with minutes, teaching the
phrases, "It's one-oh-one," "It's three-twenty," etc.

- Show a hand-held modei clock and repeat the above procedure,.
b Reading and Writing Clock Time. Students read and write clock time.

- Repeat the above exercises writing the corresponding times on the

blackboard (e.g. 1:00, 7:35). Begin with whole hours and proceed
to hours and minutes.

~ Distribute worksheets on which students must match different times
to the corresponding written times. Distribute worksheets for
students to write the correct times under the ~lock faces.

® A2 30
@\3;00
@ e

- Have the students form two groups. Show a model clock. Ask a
representative from each group to go to the blackboard. Change
the clock hands, show the clock to everyone. The first group
representative to write the correct time on the blackboard scores

a point for the group. (Encourage teammates to help by calling
out the correct time in Eng]ish.?

IEErE
lelfellc

4 Daily Life in the U.S.

Open-Ended Story. Students identify 1likely changes in their lives
after settling in the U.S. with regard to daily schedules and the
concept of time.

- Refer students to the "Cultural Exploration" activity in which they

compared their daily routines in their homeland to their daily
routines in camp.

- Present an Open-Ended Story (see Techniques) about one refugee
family's "typical" busy day in the U.S.

An and Liu woke up at 5:45. Liu prepared a light
breakfast while An got ready for work. Just before
she left, An prepared some Tunch for the children.
(An had to leave the house by 6:30 to catch a bus
to get to work on time. Her job begins at 8:00.)

After they had eaten their breakfast, and An had
left for work, Liu woke the two oldest children.
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Qo Time Planning

They got washed and dressed and sat down for breakfast.
While they were eating, he helped the youngest two get
ready for the day.

One daughter goes to junior high school. She left

at 7:30 to catch the bus. One son geces to elementary
school. He lives close to his school so he walked
there along with some neighbors. Liu took the two
youngest sons to the daycare center on his way to
work. He starts work at 8:30. It takes him about

15 minutes to get there by bus.

An and Liu must hurry every mornina to be sure they
get to work on time.

An usually picks the children up at the daycare center
after work. During her lTunch break, she remembered
that she had scheduled a dentist appointment for 5:30
that evening. So, she telephoned Liu at work and asked
him to pick up the kids.

When Liu arrived home, he prepared dinner for the
family. An went to ESL class directly from the
dentist's office. When she came home she was very
hungry. She ate her dinner which Liu had saved
for her in the refrigerator.

An helped the oldest children gel ready for bed while
Liu watched TV. The little ones were already asleep.

The next day would be Thursday. That would be Liu's
night to go to ESL class.

- Follow-up the story by asking comprehension questions:

* that happened first?
* What time did they wake up?
* Who fixed what in the kitchen? Etc.

Ask interpretation auestions:

* Why did both An and Liu share the food
preparation work in the morning?

* Would you 1like to share the cooking with your

spouse? Why or why not?
What might the sons eat at the day care center?
How do you think the others cet home from school?
Why do the parents attend school on alternate nignts?
How much time did the parents spend together?
How much time did they spend with their children?

- Have students compare the 1ife of this family in the U.S. to their
daily lives in their homeland or in the camp. Ask them to identify
differences and reasons for the changes.

* What things in this family's day seem very different
from a typical day in your country?
* What differences might cause problems for you?
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9 Time Planning

* What kinds of problems?
* What solutions might help you cope with the problems?

5 Punctuality

a Picture Story. Students identify differences in the concept and
value of measured time in their culture and American culture.

- Present a Picture Story (see Techniques) in which an American and
a member of the students' ethnic group arrange to meet zach other
at a specific time and place. The American is on time and becomes
increasingly annoyed as he or she waits and waits for the other
person. When the refugee finally arrives, the American has ’eft.

- Ask comprehension auestions about the sequence of events and
interpretation questions about each character's expectations,
reactions and teelings at each point in the story.

b Chart Game. Students describe the consequences of being early, late
or "on time" in different situations in the United States.

- Post a chart listing different formal and social situations that
require prior time arrangements (see Bits and Pieces). Leave the
columns under CONSEQUENCES OF ARRIVING EARLY, AT THE SCHEDULED
TIME or LATE blank. soemmm

E.ou‘\\j on ‘)'t'fht Late

Dr,

Inter-
Vi

Dinnecr
PLarty
- Have the students form four groups. Assign each group a different
color by handing them colored chalk. Read and describe the first
situation. Allow the groups time to decide upon an answer. In-
struct representatives from all the groups to mark the chart in
the chosen column with the colored chalk. Each representative

then explains the group's choice. Allow discussion after all
groups have chosen and explained the reasons for their choices.
Continue until all the situations have been discussed.

6 Assessmenﬁ]

a Time Planning. Students calculate times to better manage their daily
scheduTes.

- Distribute worksheets on which students read time management prob-
iems. (See Appendix). Example:

* You have a job at the SO SO Lock Factory. You must
be at work at 8 AM. It takes 25 minutes by bus to
get to work. You must take a bus. Two buses stop
near your house that will get you to work. One
comes at 7:15 AM and the other comes at 7:35 AM.

- Ask follow-up questions:
* What time does the first bus arrive at SO SO factory?
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* What time does the next bus arrive?
* Which bus must you take to work? Why?

- Review the worksheets together.

- For lower-level classes, you may need to explain and complete each

problem as a group, drawing pictures and clocks on the blackboard
as you tell the story.

b Proverbs. Students analyze American proverbs and identify the under-
Tying American values.

~ Present a proverb. Have students memorize it, analyze the meaning
and identify some underlying values.

NEVER FUT OFF TILL TOMORROW A STITCH IN TIME SAVES NINE.
WHAT YOU CAN DO TODAY.

BETTER LATE THAN NEVER. LAST BUT NOT LEAST.

-

TIME HEALS ALL WOUNDS. HERE TODAY GONE TOMORROW.

ROME WAS NOT BUILT IN A DAY. THE EARLY BIRD CATCHES THE
WORM.

- Ask students te give proverbs on the same topic from their own
culture.
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9 ] Time Planning

Preparation

Model clocks can be made from pieces of wood and paint or from paper
plates with cardboard hands attached with clips.

Language

Advanced Vocabulary. seconds, "five-forty-two," etc.

Advanced Structures.  Hurry up! How much time do I have? How long
does it take?

Variations

For the "Cultural Exploration" activity, have students draw pictures
individually on blank pieces of paper to illustrate what they did
at different times of the day in their native country.

Present some Letters from refugees (see Techniques) which discuss
time management in the U.S.

Explain that by being on time to class each day, the students can
practice following structured time schedules such as they might face

in the U.S. 1In 10wer-1ev91 classes, have the students practice saying,
"I'm sorry I'm late." Respond by saying, "That's alright. Please

sit down."’

Appendix. worksheet: time management problems, page 390

Concerns

Students should be able to count and compute numbers 1-59 and should
be able to measure equal parts before beginning this lesson.

The process of adjustment from a Tife in which people structure their
own time to a life in which someone else decides when they must do
certain things each day may be frustrating and uncomfortable. 1It's
natural that such major adjustments may take a long, hard time.
Learning to live with a structured scheduled in camp is a step to
being able to plan and manage one's time in a new and busy environment.

[
b
¢
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9 Time Planning

. 1In the United States, time has value. People
Bits and Pieces like to accomplish something--do something
during much of the day. They may work to earm money, visit a
friend, clean the house, fix the car, go to a movie, listen to
music, sleep, etc. They usually do not want to wait for someone to
come by or for something to happen. Many consider waiting a waste

of time.

2 TELLING TIME

seven—o-five seven-ten
five aftaer seven ten after seven 3

A.M. (am)
Froni 12 midnight:
to 12 noon.

P.M. (pm)
From 12 noon to
12 m.dnight.
seven thirty seven fifteen saven forty-five
half past seven quarter after seven quarter to eight
fifteen after seven fifteen to eight
&
seven fifty-five UsuaZZy, time 18 written
five to eight and spoken in terms of

five of eight hours from 1-12, not

from 1-24 as in some
other countries.

.

S situations that usually require arranging a time:

-~ medical check-ups (doctor, dentist)

- Job interview

- begimning and ending work hours

- interviews with community service providers (resettlement
agency, school officials, ete.)

- dinner parties at home or in a restaurant; social parties

The meaning of "being on time' varies according to the situation
and the people involved.. "Being on time' does not always mean
arriving at the exact pre-arranged time.

116
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9 Time Planning

Sitieation Arriving a Arriving at Arriving a little late
little early the time pre-

arranged time

Appointment | Gives you time | Completing You may miss the ap-

(with a to complete paperwork may | pointment. Another

dentist) necessary delay you. patient may be with
paperwork the dentist. You may
before the have to pay for your
appointment. missed appointment and

re-schedule it for an-
other day.

Daily Job Gives you time | You will keep | Punctuality is an im-
to sociali-ze a good work portant part of a good
or punch in record. You |work record. If you're
your time card,| may be a late too many times,
if necessary. little rushed. | you may lose your job.

L

Job Inter- | Gives you time | You make a Gives a negative first

view to complete good im- impression--maybe you
paperwork if pression. wouldn't be on time
necessary. for work, either.

Dinner Par- | It might be Your hosts More than ten minutes

ty (at an embarassing for| will feel late and the food may

American the hosts if pleased. get cold!

friends’ they 're not

home ) ready yet.

Dinner Ap-

You ecan find a

You won't have

Your friend may feel

pointment seat and relax | to wait alone | you are not respectful
(at a res- | as you wait for| or keep your |or lack interest.
taurant ). your friend. friend wait-
You may have ing.
to stay alone
awhile.
Social Par- | It might be You may be Most people arrive a
ty (at an embarassing for | alone for a bit late. You might
American the hosts 1f while. Social | feel more comfortable
friend’'s they 're not parties really | being with a number
home ) ready yet. "get going" of other people, and
later than the hosts will be
scheduled ready.
times.
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Planning

TIME
IS ON
| MY SIDE
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Lesson 10
Calendars and Appointments

“"Today is Monday the 25th. I have an appointment with the doctor at 1:30."

Soon after arrival in the U.S., refugees will need to meet with people
who may cnly be able to see them at a certair time. In this lesson,
students practice making, recording and breaking appointments.

E)kny

25

Monday

Objectives The students will be able:

- to read a calendar.

- to identify situations when appointments are needed, and when they
may need to be broken.

- to make, keep and break appointments in a socially-acceptable
manner according to American customs.

- to record appointments and special events on a calendar.
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10 Calendars zand Appoirtments

People in the U.S. make appointments to see the doctor or dentist,
to interview for jobs, to look at a house or apartment, to meet a
teacher or job counselor, etc. It is possible to just "“drop-in"
to visit friends, but people are often so busy that they need to
arrange social appointments, as well. By identifying the need

for appointments in various situations and practicing how to make,

keep and break appointments, people become better prepared to
function comfortably in the U.S.

Skilis
literacy: reading and writing identifying problems
numeracy: reading and writing solving problems
Materials
Item Quantity Activity
flashcards: days of the week* 1 set .per class la
flashcards: months of the year* 1 set per class la
real calendar 1 per class 1b
handout: current month calendar* | 2 per student 3b,4c
model clock 1 per class 4a
model teleshone 4 per class 4b,4d,5
appointment needs cards* 1 per student 4b
appointment papers* 1 per pair 4c
problem situation cards* 1 per four students |44
calendar roulette game* 1 game per class 5
coin ' 1 per class 5
* preparation needed before class
Language
What day is today? Vocabulary Literacy
What day was yesterday? today (days of the
What day is tomorrow? yesterday week)
I need to make an tomorrow (months of the
. appointment
appointment. calendar year)
I have an appointment at . time (dates)
I need to break (change) my (time)
appointment.
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10 Calendars and Appointments

Activities //——\\
: 1 C 1? 1 =
ultura
Pre-Test Exploration >
(
/ 19
A S | Tﬁe &
ssessmenrt Calendar %1 la
“Estimated
ﬁ Time
Appointments lower levels:
2 days
. intermediate
—_— advanced levels:
1 day
1 Pre-Test

a Days and Months. Students name the days of the week ai.d the months
of the year. ' )

Ask the following questions:

* What day is it today?
* What day was it yesterday?
* What is the first day of the week? The second? Etc.

Ask questions about the months.

Distribute seven flashcards with the days of the week written on
them. Ask the students with cards to stand in a line in correct
order from the first to the seventh day of the week.

Repeat the above procedure using 12 flashcards of the months.

- 255,
%\X\\ f /_4(@)» 5,05
2 :

re *

(LU

v
S‘unémy [ior\éﬁcxy Tuesday Wednes day T"\\N‘Sém\/ lFr'\éay

b Calendar Recognition. Students locate the days of the week and the
months of the year on a calendar.

- Show a real calendar, turning the pages to several different months.
Ask students what you are holding and why people use them. Have
individual students locate this month (stating name of month),
today's date (stating day and date), yesterday's date, next month,
etc. using the calendar.
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10 Calendars and Appointments

2 Cultural Exploration

Questions. Students answer questions about their cultural attitudes
toward time and appointments.

- Ask students how they organize a meeting ir their native country.
Who are people you need to plan to see (in advance)? Do you set
an exact time and place to meet? 1Is punctuality important? What
happens if you planned to meet someone at a specific time and place
and you are sick that day? Do ycu notify the other person? How?

- Explain that time and place are important eiements in the process
of makina appointments in the U.S. People are busy and may live
quite a distance from the people or places they want to visit. They
often need to plan their schedules and appointments in advarce.
After thay plan a meeting or an event, they record the occasion,
the time and place on a calendar.

3 The Calendar

a This Month 1. Students locate days and dates on a blank calendar.

- Draw a large blank calendar on the board. Work with the class to
fi1l in the calendar by naming and writing in this month and the
days of the week. Fill in each space after receiving an answer
to a question:

*

What day is today? Vihere do you put it?

What day was yesterday? Tomorrow?

On which deys is there no school? .Vlhere do we put them?
What is today's date? Tomorrow's? Last Wednesday's? Etc.
What is the first day of the month? The last?

b This Month 2. Students locate specific dates on individual calendars.

- Distribute handouts of calendars for the current month. Refer to
the bi ~ calendar just completed on the blackboard. (The two should
be the same.) Ask students to circle or check the following on
their individual calendars: 3

* * * %

* today's date
* yesterday's date
* next weekend Etc.

4 Appointments

a Making and Keeping Appointments 1. Stud
making appointments in certain situations.

- Briefly review "time" by showing a model clock and asking students
to move the hands to the time class begins and class ends, the time
they eat dinner, etc.

- Explain that the teacher wants to meet with one student privately.
Ask one student to meet you at the classroom at 12:30 p.m. the
foilowing day. Explain the concept of an appointment. Ask that
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10 Calendars and Appointments

student to go to the large calendar on the board, circle the date
and write in the time and place. Point to tomorrow's date on the
large calendar and move the model clock hands to the time of the
scheduled appointment. Ask the class what should haopen at this
time on toniorrow's date. Have the oiiginal student stand with
you in front of the class.

- Ask students to name situations which require appointments and to
explain why.

b Making and Keeping Appointments 2. Students practice making, re-
cording and keeping appointments.

- Using model telephones, call the classroom aide (or a guest) and
arrange to meet at a time and place on a specific date. Record
the appointment on the large calendar.

- Have the students form two groups. Each group takes two tele-
phones. Distribnute cards stating "needs" such as a doctor's
appointment, a meeting with a child's teacher, a job interview,
etc. Ask each student to use the phone to make the necessary
arrangements and to record the results on the large calendar on
the board. (Work with one group and have the aide work with
the other group as the receiver of the calls.)

¢ Recording Appointments. Students record appointments on a calendar.

- Distribute calendar handouts for the current month. Have each
student find a partner. Give each pair a piece of paper stating
date, time, place and type of appointment.

- Ask the students to record their appointments on their individual
calendars. When they have completed this, have them change seats
so that the original partners are separated. '

- Draw a new calendar on the board. Point to a day and ask which
pair has an appointment on this day. What day is it? What's the
date?” What time is the appointment? Where is it? With whom?
The two students who have scheduled an appointment for that day
come to the front with their cal ndars and answer the questions.

- Check to see that they have recorded the appointments correctly.

- Continue until all students have participated.

d Breaking Appointments. Students identify situations in which
appointments may need to be broken and practice breaking appoint-
ments.

- Review the importance of making and keepiﬁg appointments in the
u.sS. '

- Giv2 a sample situation:

It is Tuesday, the 3rd, 8:00 a.m. You have a job inter-
view this morning at 10 a.m. Your 5-year old daughter
wakes up with a very high fever and a bad cold. What
should you do?

123
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10 Calendars and Appointments

pR—

- Allow students to discuss options. If the person in the story
.can't find anyone to watch her daughter for awhile, or if the
daughter must go to the doctor, the mother will need to cancel
(break) her appointment for a job interview.

- Demonstrate how to break an appointment using the telephone.

- Have the students form groups of four. Distribute one “problem
situation" card to sach group. Ask the groups to read and discuss
the situations and report to the class what they decide to do.

If the decision involves breaking an abpointment, have them dem-
onstrate the proper procedure by using the model telephones.

- Elicit from the students situations which may reauire appointments
to be broken. List these on the blackboard.

5 Assessment

Calendar Roulette Game. Students make, break and record appointments
following individual instructions.

- "n poster board, put calendars‘of all months of :he year. Put the
poster board on the table or floor. Have a student toss a coin
onto the board and read the date the coin lands on.

- That student then selects an appointment instruction card from a
pile next to the poster board. Folleowing the card's instructions,
the student either makes or breaks an appointment using the tele-
phone or records the appointment (in pencil) on the poster board

calendar. Encourage classmates to assist and to make sure that all
necessary information is provided.

12+
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10 Calendars and Appointments

Notes

Preparation

Banks, schools and community service organizations sometimes distri-
bute free calendars.

Language

Advanced Vocabulary. this week, last week, next week, last month,
etc.

Advanced Structures. I'd like to make an appointment with the per-
sonnel manager, doctor, counselor, etc. I can‘t make it on
because

Variations

Ask students to keep a daily or weekly Journal (see Techniques),
listing or explaining what they do or experience each day. Collect
the journals, using their journal entries for follow-up stories ani
discussions about appointments and schedules.

Give students a schedule for one week with 5 blank spaces. Give
them a 1ist of 10 obligations which they have. Instruct them to
fill in the schedule paper with the 5 appointments they consider
most important. Have them exrlain why they chose to keep the

appointments they did and how they will get out of their other
obligations.

Concerns

There is a lot of reading and writing involved in this lesson. Be
sure to set goals that are realistic for your students and return to
these activities at various times throughout the course.

125
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10

Calendars and Appointments

Many Americans believe an individual can in-
fluence the future. People often plan and
schedule their days' activities in advance to make sure they accom-
plish what they want or need to.

Bits and Pieces

2 SITUATIONS:

APPOINTMENT REQUIRED

POSSIBLE REASONS FOR CHANGE
OR CANCELLATION

dentist, doctor vistit

transportation problems,
emergency situation at home

Jjob interview

unexpected tllness, transporta-
tion problems, emergency situa-
tions

meeting with a service pro-
vider (school teacher, re-
settlement worker, etec.)

same as above

dinner or lunch date with a
friend.

same as above

looking at an apartment or
house for rent

same as above

3Muk§§g Appointments

Use the telephone to arrange

a time and place to meet.

See the person and arrange
a time and place to meet.

Include all the necessary

information when scheduling

an appointment:
your name, who you want to

meet, reason for the appoint-

ment, time, date, location.

Record the time and place on

the appropriate date on a
calendar. :

\ike *to

buy &t
+he maoment

bkbeping Appointments

- Refer to the calendar daily <o
check for scheduled appointments.

~ Plan transportation ahead of
time so that you can arrive at
the appointment "or. time."

sBreaking Appointments

- Use the telephone to cancel
appointments in advance. (People
are sometimes charged for medical
appointments they miss 1f they
don't cancel them far enough in
advance. )

Give the reason for the cancella-
tion and ask to re-schedule the
appointment if necessary.




10 Calendars and Appointments

SUNDAY |MONDAY |TUESDAY |WESNESDAY |[THURSDAY | FRIDAY | SATHRDAY
\ EN 3 g =)

6"Thirty days has September,
April, June and November.
All the rest have thirty-
one, except February which
stands alone."

]

9 ‘IO 1 1A

A 7 8

70&Zendars in the United
States list SUNDAY aqs the
first day of the week,
and SATURDAY as the last
day of the week.

13 Y4 \S Ib 17 18 \9

-

® A Schedule: a tist of
times, of events or
activitiess a timetable.

20 Al ‘There is an American belief |*° 26
that people will do what they
say they will do. People
make appointments to meet

each other and expect the Vo dat:
other person to arrive as X
scheduled. People promise to 3:30

complete tasks on time and
are expected to show results.

a7 28 a9 30 3)

1°An Appointment: an engage-
ment to meet someone or to
be somewhere.

]
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Lesson 11
Housing in the U_S._

"What's this used for?"
In this lesson, students idéntify different kinds of housing and describe

or demonstrate how to use the rooms, furnishings and appliances commonly
found in homes in the U.S.

Objectives The students will be able:

to describe at least three differeht types of housing in the U.S.
to describe the functions of rooms in typical American housing.

to describe or demonstrate the functions of common household
appliances and furnishings.

to specify methods for the economical use of electricity, gas and
water in the home.
~-123- 1239
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Housing in the U.S.

Rationale
When they first arrive in the U.S., refugees usually live in

rented apartments or houses.

Their homes may be in an unfamiliar

environment (urban rather than rural) or filled with unfamiliar

appliances and furnishings.

By demonstrating or describing the

functions of some objects commonly found in U.S. homes, the refu-

gees can help to prepare themselves to

live more comfortably in

their new housing situations. .
Skills
assessing needs solving problems
identifying problems operating appliances
Materials
Item Quantity Activity
newsprint, marker, set of rods 1 each per group 1
model American house (dollhouse) 1 per class 1
refugee letters* 3-4 per class 2
pictures: different types of housina*|{4-5 per class 2
pictures: vrooms in a house/apt.* 1 set per class 3a
Snap index card game* 60 cards per class| 3a
"real" model Ainerican house 1 per class 3a,3b
pictures: furnace and heater* 1 each per class 3c
model thermostat* 1 per class 3c
newsprint floorplan* 1 per group 4a
toy furniture and appliances 4-5 sets per class| 4a
bedsheets, blanket, pillow 1 each per class 4b
real appliances as available 4b
* preparation needed before class
Language
Vocabulary Literacy
Where is the bedroom electricity ON
bathroom? bqthroom gas OFF
Moy T use your | Jivingroom water oo
N
telephone? | it hen s leep LOW
house cook
apartment take a bath
room talk
mobile home read
degrees

~-124-
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ctivities i
Activiti - T~

§ 1 2 <\\\ o 00
3 Pre-Test/ Typves of PNy

. Cultural Housing =5 4
3 Exporation S /

§

g

'\'

‘ _..
3 oo /4
Furnishinas .
and Energy 7 E‘tlmatcd Time
all levels:
1 day

1 Pre- Test/Cultural Exploration

Comparing Housing. Students describe the functions of rooms in typi-
cal housing in their native country and in the U.S.

- Ask students to imagine explaining the kind of housing they lived
in (in their native country) to a group of Americans who had never
been to their homeland.

- Have the class form groups of 4 or 5 people and distribute newsprint,
markers and rods. Give the students 10-15 minutes to make a model
or a drawing of one "typical" kind of dwelling in their native
country.

- Invite all thc students to "visit" the dwelling of one group. Ask
that group to explain the details of the housing and its surroundings:

* How many people live in the house?

* Where is food prepared? (If in a
kitchen, is it prepared on a
table or on the floor?)

* Where is food eaten?

Where do peopie wash themselves?

* Are the bath and toilet in the
same place?

* Is there a yard or a garden? Where?

* Where do people sleep? How many
people sleep in each room?

In each bed?

* Is there any temperature control?

* What are the sources of energy
{e.g: electricity, gas, 0il)?

* What are the functions of each room?

*

- Continue "viciting" each group's dwelling.

131
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1 Housing in the U.S.

- Present a model American-style house (one option is to use a doll
house). Remember to point out that not all American housing is the
same as this model. Using the model house as a reference, ask the
students the same questions as above. Add information as needed.

- List some basic similarities and differences between housing in the
students' native country and housing in the U.S.

2 Types of Housing

Here or There. Students describe advantages and disadvantages of
1iving in different types of housing.

- If your class includes students from the city, take a survey of the
different kinds of housing they used. How many lived in apartments?
How many lived in family houses in the city? How many lived in ru-
ral areas?

- Choose one person to represent each category of housing mentioned.
Ask each person *~ describe his/her home and why he ¢r she 1lived in
that kind of h. .- Ask about the advantages and disadvantages
of each type.

- Present some Letters from refugees (see Techniques) about their
housing situations in the U.S. Show pictures of different types
of housing to illustrate the letters. Two sample letters:

* "Their (Americans') house is considered a kind
of castle in where no one is entitled to intrude.
Even within a family, privacy is highly regarded--
children sleep in a separate bedroom."

Vietnamese man (San Jose, California).

* "At the end of last month my family and I moved
into our rented house that I had signed a six-
month lease for. The rent is $240 a month, ex-
cluding utilities. Tha house is not so far away
from downtown, only 15 minutes by walking. It's

~also a big house: there are four bedrooms, a
kitchen, a dining room, a 1living room and a study
roon. It is big enough for all eight of us to
live. A11 of the furniture in the house is
owned by me, but it was donated by my local church
sponsor, a very big Catholic organization."

Khmer man (South Bend, Indiana).

- Post pictures of different kinds of American housing. Ask students
to describe as much as they can about each kind of housing. Add
necessary information. Have the students suggest advantages and
disadvantages of living in each type of housing.

o
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11—| Housing in the U.S.

3 Furnishings and Energy;]

a In This Room. Students describe the functions and locations of
common appliances and furnishings in_a house or apartment.

- Show pictures of each room: kitchen, bedroom, living room, dining
room, bathroom. Describe the general functions and locations of
the appliances and furnishings found in each room.

- Play "Snap." Prepare a set of 60 index cards. 30 cards have they
names (or pictures) of the rooms in a house. The other 30 have
names (or pictures) of furniture. Deal an equal number of cards
to each player. One-by-one, players put cards face up in a single
pile in the center of the table. When a student sees a card
matching one in his/her hand, he/she puts down the card and says,

"Snap"--claiming the card on the table before «nyone else. The
winner makes the most matches.

Bedvo
\

- If possible, take a field trip to a model American-style house.
Tour each room and have students demonstrate or describe the func-
tions of the appliances and furnishings.

b Conserving Energy. Students specify methods for the economical use
of electricity, gas and water in the home.

- As in Activity 3a, tour a model American-style house, if possible.
Have students demonstrate the functions of the utilities--electri-
city, gas and water.

- Explain that utilities are very expensive in the U.S. Ask stu-
dents to identify their needs in a few situations. Have them
1ist the ways they can use Tess energy and thereby save money and

still meet their needs (e.g. for heat, for Tight). Give specific
circumstances to consider:

* It's very cold outside. You have a broken window.
* It's very hot outside.

* You Just finished playing cards in the 1living room.
You decide to eat something in the kitchen.
* Jt's wintertime and your family is about to go to bed.

~ ) (2?5 R

@ | B
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—_—
T

¢ Thermostat. Students demonstrate how to adjust a thermostat.
1hermostat

- Show pictures of furnaces and heaters. Show a model thermostat.
Demonstrate how to adjust the thermestat. Stress the importance

of keeping the temperature at a maximum of 65°-70° during the cold
months]

- Pass the thermostat around. Ask individual students to set it at
different temperatures.

4 Assessment

a Toy Furniture. Students describe and/or demonstrate functions of

rooms and common household appliances and furnishings in typical
types of American housing.

- Have the students form groups. Give each groub a paper with a
floor plan of a house or apartment. Distribute sets of toy fur-
niture and appliances. Ask students to place the furniture in
the rooms indicated on the floor plan and to describe the func-
tions of each piece. Have them compare their results.

Y= ZANS

b Room-to-Room. Students demonstrate the functions of common appli-

ances and describe economical ways to use electricity, gas and
water in a home.

- Set up classrooms ahead of time to represent the different rooms

in an American-style home. Have the students complete a task in
each room: ’

* make a bed (American-style)

* use appliances (e.g. stove, rice cooker, vacuum cleaner)
*-turn water off and on

* flush the toilet

* wash windows

134
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Preparation

Draw or gather pictures (from megazines, catalogues or books) showing
a variety of housing styles, furniture and appliances. Magazine and
catalogue pictures can be mounted on cardboard and covered with plas-
tic to help them last longer.

Model thermostats can be made
from cardboard. Attach a round

piece of cardboard to the main °
rectangular piece (using a clip) )K T +

to form a moveable dial.

Language

It's polite to ask for permission to use the bathroom or telephone
in someone's house.

Advanced Vocabulary. utilities, thermostat, names of furniture and
appliances.

Advanced Structures. Would you show me where it is? How do I use
it?

Variations

Explain the function of a garbage disposal and safety precautions
for use. :

Ask the teachers to identify the circled objects in the illustration
on page 123. Thex can check their answers by referring to the
explanations in Bits and Pieces, page 131.

Follow-up

You may want to teach Lesson 14, "Household Maintenance and Safety,"
soon after this lesson.

Concerns

It's important to remind students that they can decorate, arrange
and use their homes any way they like, as long as they don't break
the law or rental agreements. There is no need to make beds in the
American-style or put a sofa in the 1iving room to entertain guests
th?re. Their houses and apartments are for them to live in comfort-
ably.
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n Housing in the U.S.

. 1Limited space, economic factors and the natural
. 3 o
Bits and Pieces envirormment all help influence housing situa-
tions. In a small town or rural area, there may be more land around
houses than in a large city. In big cities--crowded with many
people--people might live in apartments.

227wre are three main types of housing refugees generally live in
when they first resettle in the U.S.

Rented Room: A single bedroom in a house, possibly with a
kitchen and bathroom shared by others. A person may hcve
privacy in the room, but not necessarily in the house. Rooms
are usually less expensive than apartments or houses.

Rented Apartment: A dwelling space with--at least--a bedroom,
bathroom and Kitchen in a building containing other apartments.
The entrance to an individuwal apartment may be inside the
apartment building. In an apartment, you must remember your
apartment number since all the doors may look alike.

Rented House: A private living space including--at least--a
bedroom, bathroom, kitchen and living room. Sometimes there
<8 a yard or garden by the house. Each house has a private
entrance. Houses are generally more expensive than apartments.

3It 18 customary for one family to live in one house or apartment,

though households may consist of friends or other relatives.

by American~style home often has the following rooms. They usually
serve gpecific purposes:

5
BEDROOM | LIVING ROOM | DINING ROOM | 577° “homes also may
- gleeping |- relaxing - eating
- dressing |- entertain- C zazz§Zment
~ relaxing ing guests - an attic
- halls
; BATHROOM i KITCHEN FAMILY ROOM
¥ - bathing - storing - relaxing
~- using a 1l - cooking - watching
toilet il - eating T.V.
- gtoring .| - entertain-
ing
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Lampe

Vacuum
Cleaner

with a match.

In the kitchen
and bathroom. Has
separate knobs
for hot and cold
water but water
may extit one tap.

@)

\_'\Sh'\'
Swirtches

Electrical fix~
tures. Light
bulbs need to be
replaced by the
ternant when they
burn out.

Thermostalt

N\'r\étu)

Dral

el

An appliance used
to clean ruges and
carpets. Bags
need to be
emptied period-
ieally.

Usually for one
adult, a couple
or two small
children. Parents
usually sleep in

Cutlel

n Housing in the U.S.
6 . . Torict . |
. | Froesec an apglzance in Sit on the toitet
the kitchen. One Seat with the seat
.  ces \ part keeps food down. Men uri-
T Rerageralont wold; the other nate with the
frozen. L seat up.
GaSZ?P electric < Shower Both have hot and
Zv&ge%gzczl-qatw”s coid water with
- P e ' Bathtub separate knobs.
knobs. You may ¢ — A drain 18 on
oven| need to Zzght gas // the shower floor
stoves/ovens

or in the tuk.

Found in every
room. Turn
lights on and
off using a
switch or a dial,

In one room (for
central heating)
and in separate
rooms for room
heaters. Set
temperature by
turning the diall

In every room of
the house.

They 're often io-
cated near the
floor.

Heatevr

Sources of heat
may be oil, gas,
electricity.

Houses may have

their own voom.

7Ebonomical Use of Energy:

* Twrn off anything not in use.
* Windows or doors with eracks

let heated or
escape.

* In the winter,

cooled air

turn the thermo-

stat down at night.

radiators, floor
vents, wall

* Wear warm clothes inside so you
don't have to turn up the heat.
* Vary wse of energy sources *o
scve money (sometimes electric
sometimes gas).

heat,

heaters, etec.
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n Housing in the U.S.

THERE'S NO
PLACE
LIKE HOME
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Lesson 12
Finding a Place to Liv

"I'm glad the bus stop and the supermarket are nearby."

Finding suitable housing involves determining what you need and want for
your ‘ousing situation. It also involves.figuring out what you can afford
and what housing is available. In this lesson, students identify their
housing needs and determine ways to look for housing in the U.S.

PETE’'S PETS ELCO
SUPERMARKET

()b|ectlves The students will be able:

- to state ways of finding a place to live.

- to identify essential sight words and abbreviations found in
housing ads.

- to iuentify factors and priorities when considering where to
live. ’
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12 Finding a Place to Live

Rationale
When refugees first arrive in the U.S., sponsors or relatives
usually provide them with housing. Sometime after arrival thouagh,
refugees may need or want to move to someplace that better meets
their needs. Both the types of housing in the U.S. and the consi-
derations they may have in deciding where to 1ive may be new to
them. The system of "house-hunting" may be different for them
as well. By Tearning how to assess their own needs and how to
look for places to live, refugees can enter the search with some
confidence.

Skilis
assessing needs literacy: reading
weighing options numeracy: reading «
determining priorities

Materials

Item Quantity Activity

newsprint - 3 per class 1
picture cards of houses* 4 per class 3a
chart: Mulberry Bush* 1 per class 3a
letters from refugees* 3-4 per class 3b
flashcards: picture and sight word*|1 set per class 4a
worksheet: simplified housing ads* |1 per studnet 4a
handout: housing vocabulary list* |1 per student ab
worksheet: housing ads * 1 per student 4b
large cards: housing ads * 7-10 per class 4c
family situations* 1 per five students| 4c
real housing ads (newspaper)* as available 5
tel ephone intercoms 2 sets per class 5
* preparation needed before class

Language

|

Vocabulary |[Literacv

What kind of housing do you need? house (prices)
I need a house. igg;tment (numbers)
+
an apariment. bedroom (housing
Do you have children? ads)

Do you have pets?
How many peoplie are in your family?
How much is the rent?
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12 Finding a Place to Live

Activities j///////””"'_—_““\\\\\\\\

__J :::: / 1 '3
Y L 23 Pre-Test Cultural
Exploration '5; 2
° VN ) - ) )
r
2 7 5 B L 777
ey 3 Assessment Huﬁ%?ﬁq
( -]
Estimated Time
& Tower-levels:
Housin ds 1 day
g a intermediate-
advanced levels:
2 days
1 Pre-Test

My Dream Home. Students describe the most important factors for them
in considering where to Tive.

- Have the class form groups according to the following categories:
single adults; married adults; married adults with children. Ask
each group to determine what characteristics make a home a good
place for them to live. (Do they want to live near a school? Do
they prefer a house or an apartment? Do they want the front door
to face a certain direction? Etc.)

- After the students have listed (o:r drawn) their considerations ask
a representative from each group to share that group's 1ist and
explain the reasoning behind each factor listed.

- Compare the lists and ask students to suggest reasons for any
differences.

2 Cultural Exploration

A House in the Homeland. Students identify factors in their considera-
tion of where to Tive in their native country.

- Ask which students lived in rural areas and which lived in cities
in their native country. 'Ask the city-folk if they ever moved from
one home to another in their homeland. Why did they decide to move?
What did they think about when they were considering where to 1ive?
How did they find a new place?

- Ask the same questions of those Who 1 ved in rural areas.

3 House~Hunting

a Considerations. Students identify the following factors in consi-

ral
Y
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12 Finding a Place to Live

dering where to live: cost; location; number of people allowed per
dwelling.

- Explain that when first in the U.S., most refugees rent a place
to live. Because they have ‘to pay for the home and related util-
jties (e.g. electricity, gas) every month, a major consideration
when Tooking for housing must be cost.

- On the blackboard, 1ist other factors neople in the U.S. might
consider when looking for housing.

distance from work
safety of neighborhood
number of bedrooms
etc.

* o o %

- Explain the terms utilities, lease, contract, furnished and unfur-
nished using pictures, if necessary.

- Post picture cards of six houses or apartments shown in different
lTocations of one city, Mulberry Bush. Review with the students
what is found in each picture.

- Post a chart (see Appendix) listing
specifics about each house (e.g. ®
time of rental agreement, monthly
rent, number of bedrooms). Go
over the chart with the class.

- Have the class form groups (e.g.
single people, married people,
married with children).

- Ask the groups to consider each
home, determine the advantages
and disadvantages of each one | et 1 bt !
and then choose the place that - e
best fits their needs.

@ (i)

- Each group reports its selection to the class, explaining the
considerations involved and indicating their priorities.

- ETlicit auestions from the rest of the class. Discuss.
b Ways to House-Hunt. Students state ways of finding a place to live.

- Present some Letters from refugees (see Techniques) which present
experiences locating housing. Have students share information
they have received from friends and relatives in the U.S.

- Have students state various ways of finding a place to live. Add
alternatives they may have missed. Review the suggestions and
discuss the advantages and disadvantages of each.

4 Housing Ads

‘a Reading Advertisements I. Students identify essential sight words
found in housing ads.
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12 Finding a Place to Live

-~ Explain which considerations involved in choosing a place to live
may be mentioned in housing advertisements.

~ In Tower-level classes, teach some basic sight words using flash-
cards showing the words and cards showing corresponding pictures.

Besroom @5 ‘ ’ \/oura

- Play Concentration (see Techniques) having students match words
and pictures.

- Distribute a handout of simplified newspaper housing ads (see
Appendix). Read through the ads with the students and have them
answer specific questions related to those advertisements (e.g.
"What different types of housing are advertised?", "What is the
price of the least expensive apartment?").

b Reading Advertisements II. Students identify essential sight words
and abbreviations found in housing ads.

- Review the considerations involved in choosing a place to 1live.
Explain which factors may be mentioned in housing advertisements.

- Distribute a housing advertisements vocabulary list, including
abbreviations (see Appendix). Go over the 1ist with the students.

- Distribute a newspaper ads handout (see Appendix) or real news-
paper housing ads. In groups, have students read through the
advertisements and answer‘'specific questions related to those ads
(e.g. "If you had four children and worked part-time, which place
might you choose?", "How much is the apartment with wall-to-wall
carpeting?").

¢ Which Home? Students read housing ads and identify factors in con-

sidering wnere to live in order to select a home they feel would be
most appropriate in a given situation.

- Post individual enlarged housing ads around the room. Have the
class form four or five groups. .

A bdcee A pontmramst  Ann
house yord v quiedt mﬁbpfhooé
Scnaof o ‘bua | | Gosd con tond. |\
$375 /o Y uk L . bednocom , furm, A/c.

LB8a--0c0% SQ& tmomager ¢ B S+,

- Assign each group a family situation with certain housing needs
{e.g. A young couple with three school-age children; both work
and receive minimum wage). Have each group walk around the room,
read the ads and select the ad which describes a good house or
apartment for the people in that "situation."

- Each group reports its situation and housing choice, explaining
factors they considered while makina their decision and indicating
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,12 l Finding a Place to Live

their priorities.

5 Assessment

Mini-Simulation. Students identify sight words and abbreviations found
in housing ads and suggest factors they might consider in deciding
where to lijve.

- Set up a board with housing ads (real oc¢ on flashcards). Place tele-
phone intercom sets (real or model telephones) in another corner of
the room.

- Instruct students to read the advertisements, choose a house or
apartment that seems appiopriate for their family and follow the
instructions in the aa for follow-up (e.g. call t'ie appropriate
number) .

- With the classroom aide, act as realtors or landlords answering the
calls. Ask the callers why they are interested in that house or
apartment (they must be specific) and answer any questions the stu-
dents have. Set up an appointment to show them the place.

144
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12 Finding a Place to Live

Preparation

Request copies of housing advertisements in recent issues of Ameri-
can newspapers from libraries or schools.

Language
It is considered impolite to ask people how much rent they pay.
Advanced Vocabulary. utilities, contract, lease, furnished, unfur-

nished, neighborhood, deposit, rent, buy, crime, safe, security,
advertisement.

Advanced Structures. How much are the utilities? What is included
in the rent? How many do I need? How much rent can I afford?

Variations

For advanced classes, have students complete worksheets in which
they assess and compare housing costs using real newspaper advertise-
ments. "

Appendix

chart: Mulberry Bush, page 411

letters from refugees: house-hunting, page 412
worksheet: simplified housing ads, page 391
handout: housing ad abbreviations, page 393
worksheet: housing ads, page 392

Concerns

Housing conditions (e.g. safety, upkeep) in some low-income neighbor-
hoods may be poor. Be sure to have the students name resources they
might be able to contact for help if their housing situation is inade-
quate and they are having trouble iocating another place to live.
Mutual Assistance Associations, Voluntary Agencies, friends, sponsors
and relatives are possible resources.

145
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12 Finding a Place to live

1 Ways to Find Housing

Bits and Pieces
Housing. in the U.S. is generally
expensive, though rents vary. Find-
ing moderately-priced housing can be
difficult. To search for housing:

* Ask friends, relatives and the
sponsor.

* Read newspaper housing advertise-
ments.

* Walk or drive around a neighbor-
hood where you would like to live.
Read the FOR RENT signs and follow
the instructions on the signs (e.g.
telephone, visit).

* Talk with the manager of an apart-
ment building. Ask i1f there are
vacancies.

* Seek help from a real estate agent
or company (you must usually pay
a fee).

2

Considerations and Questions:

a. Cost. How much can I afford to pay? What is the cost of the
housing? Do I need to pay extra for utilities? Do I need to pay
any deposit?

b. Type of Housing. Do I need a room, apartment, studio apartment or
house? How many bedrooms do I need? How many people are allowed
to live tn this dwelling? Do I need goverrment-sponsored low-rent
housing? Is it available in this area?

e. Furnishings and Appliances. Is the housing furmished or unfur-
nished? What major appliances are in the unit? Do the appliances
work well? '

d. Condition. Is the dwelling in good condition? Are furmishings in
good repair? Do the doors and windows close firmly?

e. Neighborhood. Is the area relatively safe from crime? Is it
noisy or quiet? '

f. Location. What services are nearby? Can I find transportation
eastily? Do I want to be near a school? A supermarket? My work-
place? How far is it from my relatives or friends?

3Prior£tizing Housing Needs

Because it is usually not possible to find an "ideal” home, people
may find it helpful to prioritize their housing needs--What is the
most important factor for me? The second most important? FEte.
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12 Finding a2 Place (o live

&

You need to arrange and pay for telephone installation and service on
your own. It is generally not included with the rental unit.

sU%iZity payments (for houses and apartments where they're not inecluded
in the monthly rent) must be made directly to the utility company
(e.g. the local gas, water or electric. company).

6 some communities provide trash-collection services without charging
a fee. In other communities, pecple must pay for trash ccllection.
This may or may not be included in the monthly rental charge.

7Degosits

A deposit is an amount of money paid to guarantee that the landlord
and the tenant will fulfill their responsibilities.

8C’OMMON TYPES OF DEPOSITS:

First and Last Month's Rent. The full amount of two months' rvent is

paid when first moving in. The landlord will save the second month's
rent and use it instead of asking the tenant to pay for the tenant's

last month of occupancy.

Security Deposit. A specified amount of money is paid when first
moving in. The landlord can use the money to pay for any damages
caused by the tenant. The remaining money is refunded to the tenant
when he or she moves out.

Cleaning Deposit. A specified amount is paid when first rMoving in.
The landlord can use this money to repaint or clean the apartment as
needed to restore the apartment to the condition accepted by the
tenant when he or she first moved in. This deposit may or may not
be refundable.

Key Deposit. A specified amount paid when first moving in. The
landlord returns this money to the tenant when the tenant moves out
and returns the key.

147
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Lesson 13
Tenant/Landlerd Responsibilities

"The water is still dripping from the faucet. Let's call the Tandlord.

Renting a room, house or apartment involves certain rights and respon-
sibilities. In this lesson, students describe common responsibilities
of both landlords and tenants and identify issues to consider when
renting a place to Tive. *

NO
PETS

Objectives The students will be able:

- to describe basic issues to be considered when entering into a
rental agreement, including:
* the total cost of obtaining the unit
* security situation
* specifics of the rental contract

- to describe the responsibilities of a tenant relating to
expectations of landlords.

- to describe common responsibilities of a landlord.
' " 149
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13 Tenant/Landlerd Responslbilites

Most refugees will rent their 1iving auarters in the U.S. An
important aspect of renting a place to live is the relationship
th een the landlord and the tenant. If the rights and respon-
§1’¥T1t1é§ of each are clearly defined, and agreed to--in
writing--the relationship between tenant and landlord can pro-
ceed smoothly. Being able to describe basic issues to consider
when agreeing to a rental arrangement, and to identify the need to
understand all the points of the rental agreement, helps people
better protect their rights and fulfill their responsibilities.

Skills
clarifying information identifying problems
assessing needs solving problems
determining priorities
Materials '

Item Quantity | Activity i
signs :rooms of a house* 1 set per class la
pictures: furnishings, appliances*|as available la
newsprint 7 per class 2, 5
markers 5 per class 2, 5
modelling clay 4-5 "blocks" 2

per class
cards: rental agreements¥* 3 per class 3a
sample renter's aoreement* 1 per student 3b
Tower levels:
) 1 per class
STOP and GO signs 4 each per class | 3b
housing situations* 10 per class 3b
handout: housing situations* 1 per student 3b
poster: house needing repairs* 1 per class 4a
handout: house needing repairs¥* 1 perstudent 4a
telephones 4 per class 4b
* preparation needed before class
Language
How much is the rent? Vocabulary . Literacy
The is broken. house tenant STOP
doesn't work. apartment Tandlord GO
Can you fix it? rent receipt | (money amounts)
When can you fix it? contract (months)
May I fix it? deposit
May I have a receipt? fix
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13 Tenant/Landlord Responsibliites

Activities \

\\T\Q:\\%\:\'\\t ‘5\:,3:\\ \\.\‘\§ . » Tavant ‘.;

§§Q\§f igfi“ p ! Cu1¥Lra! T
NSRS ' re-Test Exploration

5 3
Assessment Aaﬁggéglt
Estimated Time
b ‘i
Repairs, etc. 1N all levels:
- 1 day
1 Pre-Test
a Role Play. Students identify basic issues to be considered when

entering into a rental agreement.

- Set the scene by briefly reviewing Lesson 12, "Finding a Place to
Live.!

Setting: apartment to be rented, with rooms labeled (e.q.
bathroom, kitchen) and pictures of furnishings or
appliances.

Characters: Tlandlord and tenant (teacher and aide or 2 teachers
with translators).

Action: landlord greets prospective tenant who enters apart-
ment and states name and appointment time; prospec-
tive tenant inspects each room finding a broken win-
dow, leaking faucet, torn furniture; landlord pro-
mises to fix everything; tenant agrees to move in
and signs rental agreement without reading it.

- Discuss the sequence of events. Ask students to exp]aih what a
rental contract is. Would they have signed it, too? Have stu-

dents name some issues to be considered before signing a rental
agreement.

b Previous Rentals. Students explain the housing rental system in
their native country.

- Ask which students rented their housing in their homeland. Have
those who have experience as renters describe the housing rental
system in their native country.

- Ask specific questions that can be transferred to the American
system of renting housing:

* What are the tenant's responsibilities?

151
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13 Tenant/Landlord Responsibllites

* What are the landlord's responsibilities?
* Was there a written rental agreement?

* What happened if the landlord or tenant didn't follow
the terms of the contract?
* Etc.

2 Cultural Exploration

Imagine. Students identify responsibilities they would assign someone
who would rent their home.

- Have the students form groups of five. Distribute newsprint and
markers to each group. N

- Tell the students to imagine that they are going to leave their home
for one year. Someone else will live in their house or apartment.
Ask students to list wha: they will expect of the person who lives
in their home. What will be that person's responsibilities? What
shouldn't that person do?

- For Tower-level students, you may choose to distribute modelling

clay instead of newsprint. Have students create a model of their
home.

- Ask each group to describe the responsibili-ies of the person who
would rent their home, referring to the lisi or the clay model.

3 Rental Agreement

a Types of Agreements. Students describe the basic components of a
rental agreement and three types of agreements.

- Explain the information usually included in a rental agreement
(e.g. monthly cost, deposits, length of contract, etc.). Describe
the three types of rental agreements (e.g. oral, written month-
to-month contract and 1ease?.

- Have the class form three groups. Ask one person from each group
to choose one of three cards naming one type of rental agreement.
Each group prepares a short explanation of that type of rental
agreement and the information that might be included in the agree-
ment.

- Add important information that the students omit.

b A Contract. Students identify responsibilities of tenants and land-
Tords as stated in a sample eontract.

- Explain that the students will review a sample contract that will be

~146-
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13 Tenant/Landlord Responsiblilites

different in some ways from the rental agreement they will enter
into in the U.3. Discuss the importance of understanding the
individual contract they will sign.

- Distribute a sample contract (see Appendix). Have students read it
section by section. (For non-literate students, the aide can .
read a sample contract to the class.) Ask clarification questions
after each sentence or section (e.g. "On what day of the month is
rent due?", "What is the name of the landlord?"). Have students
refer to the specific word or sentence that gave them the answer.

- Play a game to help students clarify their understanding of the
contract. Distribute STOP and GO signs to each of four groups. Read
a "housing situation” (see Appendix) and ask students to decide
if the situation follows the terms of the contract or not. If it
does follow the rental agreement, the groups should hold up the
GO sign. If the action violates the agreement, they should hold
up the STOP sign. Have each group explain how the situation does
or doesn't follow the terms of the contract.

- For more advanced classes, distribute the situations as handouts
and have them write either "OK" or "NOT OK" after each situation.

> Yeu 3'\\12 the
// ~N\ garbo.3< collecT-
. or $100 a month. @

)

a Who is Responsible? Students describe common responsibilities of
tenants and. landlords related to household repair and maintenance.

4 Repairs, etc.

- Present a poster or distribute handouts of a house with many ap-
parent "problems"--some broken windows or doors, torn furniture,
leaking roof. (See Appendix for handout.)

- Along with the class, identify what is "wrong" in each room of
the house. Ask who is responsible for the repairs. (Remind stu-
dents that responsibility can sometimes be dependent upon when,
how and by whom the problem was created.)

- Review each problem, asking why it should be fixed. What are the
possible consequences of having a broken lock, clogaed sink, no
light in the bathroom, etc.?
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Tenant/Landiord Responsibilites

- Have students work in small groups to prioritize the.repairg that
need to be made. Which one would they fix (or get fixed) first,
second, etc.?

b Hello Landlord. Students practice requesting assistance from the

Tandlord on the telephone.

- Ask students to name key points to mention when asking the land-
Tord to fix something in the rented:home (e.g. what the problem
is; how it happened; the date the landlord can get it repaired).
List these on the blackboard.

- Give one student a telephone and instruct him or her to call the
Tandlord and report a "problem." (The student can choose one -
problem identified in Activity 4a.) Acting as the landlord, ask
and answer questions appropriately.

- Vary this by forming two groups, one with the teacher and one with
the aide as landlord. Each group proceeds as above, allowing
every student a chance to practice calling the landlord.

5 Assessment

Tenant/Landlord Relationship. Students identify and explain common

responsibilities of tenants and 1andlords.

Have the class form two groups. Assign one group to be "tenants."

The other group are "landlords." Distribute newsprint and markers
to both groups.

Ask the "tenants" to 1ist what they expect from the "landlords."
What should be the landlords' responsibilities? What shouldn't
the Tandlords do?

Ask the "landlords" to 1ist what they expect from the "tenants."

As one group reports the items listed (or drawn), the other group
ask questions or disagrees.

After both groups have reported, review each item and have the stu-
dents identify which are common, generally accepted and realistic
responsibilities of landlords and tenants in the U.S.
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Notes

' Preparatior

Rehearse the "Pre-Test" role play ahead of time with a classroom
aide, guest or another teacher.

The poster or handout of a house in bad condition should show the
problems clearlv so that they are easily identifiable by the students.

Language
Advanced Vocabulary. utilities, repair, right, responsibility, lease,
signature, legal, evict, alteration, tenants' association.

Advanced Structures. Who is responsible to fix it? When can you
fix 1t?

Variations

Present Picture Stories (see Techniques) in which students clarify
lease agreements and basic tenant/landlord responsibilities.

Present Letters from refugees (see Techniques) in which refugees
discuss their relationships with their landlords.

Appendix

handout: sample renter's agreement and housing situations, page 394
handout: house needing repairs, page 395

Concerns

It may be surprising to some people that residents of the U.S. place

so much trust in a written agreement. Assure the students that though
pfob1ems can arise between tenants and landlords, they, as tenants,
will have rights that can be legally protected. They must be willing
to seek help from friends, sponsors, a local tenants' association or
housing authority to improve their situation if problems do occur.
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13 Tenant/Landlord Responsibilites

Bits and Pieces

agreement between an
owner or manager and a
person who wants to use
the property or premises
There are three main
types of rental agree-
ments.

Oral: A spoken agreement between the landlord and tenant. There is
no legal protection for the tenant or the landlord concerning
an oral agreement.

Written (Month-to-Month Contract): A written agreement which states
the terms of the rental (costs, responsibilities of landlord
and tenant, ete.). There is no set time period for the occu-
pancy. The contract continues; it does not have to be re-
newed. The tenant must notify the landlord 30 days before he
or she intends to vacate the dwelling. This is a legally
oinding contract.

3

Byritten (Lease): a written agreement which states the terms of the
rental (costs, responsibilities of landlord and tenant, ete.).
There is usually a set time period for the occupancy. If the
tenant leaves before the end of this time period, he or she
may forfeit the original deposit. The lease can usually be
renewed at the end of the original time period. This 18 a
legally binding contract.

Fzéntal Agreements Usually Mention:

- address of remntal unit

- name oOf tenant/name of landlord

- rules.about no. of people, pets, kids
- moving-in date/rent payment date

- length of contract or lease

- monthly rent

-~ deposits

- furmishings, applicances provided
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6Rights and_Responsibilities
TENANT'S RESPONSIBILITIES TENANT'S RIGHTS
Pay the rent on time. Live in privacy within the housing

unit. (A landlord cannot enter

Keep the housing clean. without notifying the tenant in

Report damages to the landlord. advance. )

Observe rules about the number Get back refundable deposits if

of occupants allowed. all conditions have been met.

Ask permission before making Seek help from a tenant's associa~

alterations or repairs. tion or local housing authority in
case of a dispute with the land-

Respect the neighbors' rights. lord

Ask for and receive written re-~
Abide by the terms of the lease. ceipts for rent and deposits paid.

Give notice before moving.

LANDLORD'S RIGHTS LANDLORD'S RESPONSIBILITIES
Collect rent every month. Provide for general maintenance.
Start legal eviction process Maintain secuvity of property.

if the tenant fails to follow

the terms of the lease. Enforce the terms of the lease.

Enter the rental wunit to inspect
it or make repairrs after notify-
ing the tenant, and coming to an
agreement.

Written rental agreements are legally binding. It is very impor-
tant for people to understand everything chat is in the contract
or lease before they sign their name on <it.

People should inspect the apartment or house carefully, a:ong with
the landlord and get, IN WRITING, a list of need2d and promised
repairs before signing a rental contract so that the tenant is not
charged for damages he or she didn't cause.

8E’V'ICT: To evict means to tell a tenant he or she must vacate the
premises permancnily. The legal eviction process may be complicated
and time-consuming. Landlords have the right to eviet their tenants
1f the tenants fail to follow the rules in the rental agreement. \/

; // - /% -
¢ (.\9
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Planning
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Lesson 14
Household Maintenance and Safety

"The neighbors put their trash out in plastic bags. Should I do that,
too?"

In this lesson, students describe methods Jf waste disposal and other
means of maintaining clean housing. They also identify common household
safety precautions.

b  rewe

g
\

Objectives The students will be able:
to describe and demonstrate safe storage methods for potentially
harzardous products and medicines.

- to identify common household hazards and security problems and
demonstrate appropriate steps for prevention.

- to demonstrate appropriate action in the case of an emergency.

- to describe or demonstrate methods of waste disposal in and out-
side the home, including the use of garbage bags and cans,
and garbage collection services.
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14 Housechold Maintenance and Satety
Rationale
For the sake of good relations with one's landlord and neighbors
and the general health and safety of one's family, it's a good
idea to keep one's housing in good, clean and secure condition,
both inside and out. By being able to identify specific means
of taking care of their housing, people can better prepare them-
selves to live comfortably and securely in what may be an unfam-
iliar housing environment.
Skills
observing solving problems
identifying problems
Materials
Item Quantity Activity
newsprint and marker 7 each per class| 1, 3a
cleaning products, medicines, 10 per class 2a
dangerous items
pictures: rooms of a house¥* 5 per class 2a, 3a
samples of warning labels* 1 set per class 2b
handout: product Tabel¥* 1 per student 2b
poster: proeduct Tabel* 1 per class 2b
large plastic trash bag, trash 1 each per class| 3b
can, broom, dust pan
fruit 1 per student 3b
slides or pictures: American home* | as available 3b
housing situation cards* 6-10 per class 4
* preparation needed before class
Language
Vocabulary Literacy
Be careful! (names of lock gwarnings)
: furnishings fire product
' 1
Don't touch :t' and applicances) fire escape 1abg1§)
Don’t eat itl shock electricity (ng;%;?e
garbage gas GARBAGE
(room names) TRASH
PUT HERE.
POISON
DANGER
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14 Household Maintenance and Safety

Activities /""—“

L 1 ?

L ST Pre-Test Cleaning
, Cu?tur§1/ Products

e j ] : and

‘ o - Exploration Medicine

?

&

Assessment

General Home
Care and
Safety

Estimated Time

all levels:
1 day

1 Pre-Test/Cultural Exploration

Safety and Security. Students identify potential hazards and means
of prevention in their homes in their native country or in the refu-
gees camp.

- Tell the students that you, the teacher, will soon be moving into a
home in the students' native country or in the refugee camp.

- Have the class form two groups. Distribute newsprint and markers
to each. Ask for advice regarding potential dangers and methods for
prevention in that housing situation. Have students 1ist or draw
their suggestions and then report to the class as a whole.

- Ask specific questions:

* What should I do with sharp knives?
* Are there animals or insects that will eat my food?
* Might there be robbers? How can I prevent a robbery?

2 Cleaning Products and Medicine

a Storage. Students describe and demonstrate methods for the safe
storage of potentially hazardous cleaning products and medicines.

- Place various cleaning products, medicines and potentially dan-
gerous items (e.g. plastic bags, sharp knives) on a table.

[

N

W «
%] [
2 22
< gﬂ:
w \
| oY
o) U
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1% Househcld Maintenance and Safety

- Post pictures of different rooms of a house around the room. Re-
view the furnishings and appliances found in each room.

- Have pairs of students pick up an item from the table and walk to a
picture showing where they would store it. Ask them these questions:

* What is the item (or product)? What is it used for?
How do you know?

* Is it dangerous? What are some possible dangers?

* Where would you store the item in the room you selected?
Why?

- Discuss some general points concerning the safe storage of house-
hold products (e.g. keep out of reach of children).

b Labels. Students read and identify information included on a pro-
duct Tlabel.

- Revjew the possible dangers of the misuse of cleaning products and
medicine. Show large samples of warning labels found on products...

) )
PO\SN FLAMMABLE
&N
0o
| M
. and on medicines.
= ' 1 [
ExeRuAL SHAKE < EEP ouT Keep
{ OF _
Lee WweLL Reach OF REFRIGERATED
oLy CHILDREN
J

- Distribute handouts of a cleaning product label (see Appendix).
Read the Tabel as a class and ask specific comprehension guestions:

* What is the name of the product?

* What would you use it for?

* How should you use it?

* Is it 0.K. to use it on a painted table?

* What should you do if you accidentally get some
in your eyes?

* What should you do if you accidentally swallow some ?
* Etc.
WARNING:
Do not uss on
CAUTION:

KaseP out of contact with
eyes snd mouth« If contact

' occurs . call a doctor
H di v,
POLISHING \" mmedistelv

CLEANSER KeeP out of resch ot children

Kesgs your wicnen & a3throom © 0k Clesnser Company
uean | ~
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14 Household Maintenance and Safety

- In lower-level classes, you may want to use one large poster of
a simplified label instead of individual handouts.

- Remind students that if they are not certain about how to use a
household product or medicine, they should ask someone before
trying it.

3 General Home Care and Safety

a Rooms. Students identify household hazards and safety problems and
suggest appropriate steps for prevention.

- Post pictures of different rooms of a home (e.g. hallway, kitchen,
bathroom, living room, bedroom) around the room. Have the stu-
dents form five groups, each group sitting by the picture of one
room.

- Distribute newsprint and markers to each group. Have students
Tist potential hazards and safety problems associated with that
room on one part of the paper and steps for prevention and main-
tenance on the other part.

R com %
Problems Cavxe

Bedroom | Kitchen Bokh coom

f
bin{x\s Fam\\\/
Yoom Coonn

L\vu;r\g

toam

- As each group reports to the class, add informatior related to
electrical and fire safety missed by the students.

- For classes of students unfamiliar with care and safety in an
American-style home, you may prefer to conduct this activity with
the entire class.

b Garbage. Students describe or demonstrate methods of waste disposal
both 1n and outside the home.

- Bring a plastic trash bag, a trash can, a broom and a dust pan,
some scrap paper and fruit to class.

- Present slides or pictures of homes in America, both inside and
out, showing methods of waste disposal. With the students, ident-
ify the use and placement of garbage disposals, garbage bags and
trash cans. Describe the use of public and private garbage col-
lection systems. (As you discuss the pictures, give students
fruit to eat, if they want.)

- Tell students to imagine they are in an American home. Where
would they put the fruit scraps?

- Have a general clean-up in and around the classroom. Students
can use all the trash collection materials brought to class if
appropriate, and then explain where they are putting the garbage,
trash and bags.
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14 Housechold Maintenance and Safety

4 Assessment

Problem-Soiving. Students demonstrate appropriate steps for preven-
tion of common household hazards and security problems and demonstrate
appropriate action in the case of an emergency.

- Conduct this activity in a “"practice" house that has a model tele-
phone, if possible.

~ As a class or in small groups, have students solve problem situa-
tions by selecting a situation card, identifying the problems and
demonstrating household ‘hazard prevention techniques or appropriate
emergency action as needed.

- Be sure to have people explain why certain precautions and actions
would be necessary. Sample situations:

There is a knock at the door. You are
home alone. You don't know the person
at the door. What should you do?.

It's 2:00 a.m. and your fire alamm
starts ringing. What happened? What
should you do?

Your cat just chewed a cord that is
plugged in. Your 6-month-old baby
is crawling toward the cord. What
should you do?

You plan to take your family to the
beach for the weekend. Nobody will be
home for two days. What should you do?

Your 7-year-0ld son just swallowed some
dishwashing liquid. What should you
do? How could this have been prevented?

164
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14 Household Maintenance and Safety

Preparation

Arrange to use a "model" house for this lesson.

Language
Advanced Vocabualry. fiammable, cautior, warning.

Advanced Structures. Keep out of the reach of childrer. Where do
I put this? Where do I keep this?

Variations

Conduct a mini-simulation in a real or "practice" American-style
house in which all of the activities in this lesson are completed.

Appendix
handout: household cleaning product label, page 396

Concerns

Students unfamiliar with western utilities and appliances may feel
overwhelmed by lists of cautions and potential dangers. Remind
students that they can help themselves live in less fear of uaccidents
if they take some simple precautions and ask Triends, sponsors or

neighbors for information or advice whenaver they are in doubt about
how to use, stocre of dispose of something.
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B

1S@curity at Home

i d Pieces
Bits an * Lock all doors and windows when you
o are out of the house.
=Safety at Home * Look through a peephole or open E&
* Keep the water at the dqor while Zit's chaiged with
a comfortable a chain Zock.to.sge who is at the.
*emﬂe;oture Vo door before inviting that person in.
Aofrfa&cet éatér‘v * Don't Zeave a door key outszdg. It {
causes burns. may be easy for a robber to find.
* Bathroom floors and * Some people have been known to
tubs can be slippery. impersonate healt@ or welfare
Put a rubber mat in personnel. When in doubt, ask for

the tub and a rug tdentification. 5
on the floor. it
* Ask the landlord to repaint walls with chipped paint. Child-
ren may eat peeling paint and it's poisonous.
* Keep the toilet seat and cover down when not in use.

(oM

3

Storage
* Storage of medicine: follow instructions on labels
(e.g. keep refrigerated and keep out of reach of
children). :

* Storage of household products: keep away from extreme
heat or cold and out of children's reach.

)

)

Alabels can tell people--in words or pictures:

* the name of the product.

* the funetion of the product.

* how to use the product.

* warnings about possible dangers.

sDangers

* Possible dangers of product misuse:
Poisoning, Burns, Fires.

* Possible dangers of misuse of medicine:
Overdose, Poisoning, Side-effects.

=

SHAKE ~
KEEP OUT OF | BEFORE USING {:"}
REACH OF @ O
CHILDREN
, FOR EXTERNAL
SE O
EXPIRATION [z caution m o

loninavm @3




4 Housechoid Maintenance and Satety

‘Fire Safety

* Every home should have a fire
alarm. Check to see that it
works.

Make an escape plan from your
home in case of fire.

Keep the telephone number of
the fire department near the
phone.

In case of fire, crawl as you
escape from a smoke~filled
room. Heat and smoke rise.

* Don't let children play with
matches.

* Don't smoke in bed or while
lying on the sofa. Put ciga-
rettes out completely in anr
ashtray.

Be sure all electric cords and
wires are not broken. Keep
them out of reach of ehildren.

Keep only one thing plugged
into each extension cord at a
time.

* Put a screen in front of the
fireplace to prevent sparks

from flying out. 7Electricity, Gas and Water
* Keep curtains and furniture * Never use or turn on electrical
away from heaters. appliances when your hkands or
* Throw away dirty rags that feet are wet.
have been used many times. * Don't put silverware into elec~
y ] p ]
* Never light a fire anywhere trical sockets or garbage dis-
in the house other than in posals.
the fireplace. * While cooking, cover frying pans
so the oil doesn't burm ycu.
plug * Pull electrical cords by the plug,
o not by the cord. Pulling by the
c:4 ) eord could cause shocks or fires.
cord * Turn all pan handles away from
leb the edge of the stove so child-
outle \ ren can't grab them.

* Don't let wash rags and sleeves
touch the flame or electric coils
of the stove, oven or toaster.

167

~-161-




|1lol Housechold Maintenance and Safety

THESE
DRINKS
ARE ON
THE
HOUSE
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Lesson 15
rood and Clothing at Home

"Put what in the refrigerator and put the detergent where?"

In this lesson, students describe and demonstrate how to store food safely
in an American-style kitchen. They also leatn how to use laundry appli-
ances. .

Objectives The students will be able:

- to demonstrate procedures for the safe storage of food.

- to describe or demonstrate procedures for using a coin-
operated washing machine and dryer.
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|i 15 Food and Clothing at Home

Rationale

Safe or convenient storage of foods (familiar and unfamiliar) in

an American-style kitchen may be new and confusing to some refu-

gees. Safe and appropriate use of laundry appliances may also

be unfamiliar to them. By being able to use kitchen and laundry

goods and appliances correctly, people can make work easier, save
time, and help keep their families safe from food-related illnesses.

Skills
sorting items literacy: reading
operating appliances
Materials
Item Quantity Activity
fresh food products 6 per class 1,2a,4
dollhouse with furnishings 1 per class 1
real refrigerator/freezer 1 per class 2a,zb,4
food product containers 10 per class 2a,2c,4
cards: freezer, refrigerator, shelf*|1 set per class |[2a,4
handout: food storage* 1 per student 2a
aluminum foil 1 roll per class |2b,4
plastic wrap 1 roll per class |2b,4
cooked food (or plastic model)* 2 items per class|2b,4
picture story: spoiled food* 1 per student 2b
dishwashing liquid, shampoo 1 each per class |3a
laundry detergent 2 per class 3a
measuring cup 2 per class 3a
real washing machine or picture* 1 per class 3a
real clothing 3 items per classj3a,3b
real U.S. coins 75¢ per class 3a,3b
real dryer or picture* 1 per class 3b
masking tape 3 rolls per class|4
colored marker 3 per class 4
grocery bags 3 per class 4
* preparation needed before class
Languége
Where do I put it? | Vocabulary Literacy
can kitchen closet (food
Do you have change? | oi11e refrigerator washer product
How much soap do I cold freezer dryer labels)
use? frozen cabinet laundromat (expira-
hange .
stove soap ¢ tion
oven detergent laundry dates)
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| 15 Food and Clothing at Home

Activities /'/’~

1 2
Pre-Test/ In the
Cultural Kitchen
Exploration
g
) 3 '
Assessment Doing the .
Laundry A‘/I Estimated Time

,J'Aﬂr all levels:

1 Pre-T.est/Cultural Exploration

Fresh Food. Students describe or demonstrate procedures for the stor-
age of fresh food in their native country and in an American-style home.

- Present several fresh food products (e.g. meat, eggs, fruit) to the
class. (Use foods that are familiar to the students.) Ask students
to describe or demonstrate how they would store these foods in their
home in their native country if they didn't plan to eat them until
the next day or after. (Allow students to pantomime or draw on the
blackboard as necessary.)

- Ask specific questions about food storage in their native country:

* How would you prepare foods for storage?
* Where would you store them?

* How long would they remain good?

- Show a dollhouse of an American-style home, ‘complete with model fur-
nishings and appliances. Have students describe and show the pro-
cedures for storage of fresh food in an American-style home.

2 In the Kitchen

a Sorting Food. Students sort food items according to storage needs.

- Bring the students to a real or "practice house" with a real re-
frigerator-freezer and cabinets or shelves. Explain the appro-
priate use of each (e.g. what to keep there, how long it will
stay fresh there).

- Place 10-15 food preducts (or containers) on a table. Divide the
table into three sections labeled with signs: freezer, refriger-
ator and shelf. Ask pairs of students to go to the table, choose
one item and place it in the section of the table indicating where
it should be stored. Continue until all food items have been pro-

perly placed.
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b Storing Food. Students demonstrate how to prepare food for storage.

- Show a canned food item, cooked vegetables and cooked meat (or
plastic models), aluminum foil and plastic wrap. Ask the students
how and where they would stere these items in their home in their
native country. Ask for volunteers to demonstrate how and where
to store the cooked food in an American-style kitchen.

- Review each step of preparing foods for Storage.

- Present a Picture Story (see Techniques) in which people leave
cooked food sitting on a counter all day. When they return home,
they eat the food and get sick. Ask clarification and interpre-
tation questions. :

15K SAUCE

c Labels. Students locate and read expiration dates on food containers.

- Refer students to product containers used in Activity 2a. Ask how
they might know how long something will stay fresh. Answers may

refer to the way it looks, the way it smells and the expiration
date on the Tabel.

- Have all students locate and read expiration dates on the food
containers. Discuss the importance of reading these dates before

Ppurchasing food items, and the consequences of eating spoiled
foods.

3 Doing the Laundry

a Washing Clothes. Students describe or demonstrate how to use a
coin-operated washing machine.

- Place several types of soaps and detergents on a table (e.a. dish-
washing liquid, shampoo, laundry detergent). Ask students to
choose the one they would use to wash their clothes. Have them
explain how they knew which product was for what purpose.

Lo\mbry
Seap

-3
2
o

Luxure
I Scaz

- If a real washing machine is available, take t . class and prac-
tice using it. If that is not possible, show slides or a large
poster showing a coin-operated machine, its features and instruc-
tions for use. Have students demonstrate (with the real machine)
how to measure the detergent and place the clothes, coins and
detergent properly. Using slides or a poster, have students
measure the detergent and then describe the procedure for using
the machine.

s"\ampoo
Sh«mPoo
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15 Food and Clothing at Home

~ Discuss the availability of washing machines.

b Drying Clothes. Students describe or demonstrate how to use a
coin-operated dryer. _ (sy
- Proceed as in Activity 3a.

~ Discuss where people in the U.S. usually hang their wet clothes
if drying them at home.

4 Assessment

a Right or Wrong? Students identify correct and incorrect storage
places for food and non-food items.

- Distribute a handout showing items stored inappropriately in an
American~style kitchen. Ask students to identify the items that

have been misplaced and to suggest more appropriate storage
places for them.

'%Kh/
C/?cz
Ua:TwZll
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' 15 Food and Clothing at Home

b Sorting and Storing Food. Students demonstrate procedures for the
safe storage of food.

- Bring the class to a real or "model" kitchen. Have the students
“?q\ form three groups. Distribute masking tape, a colored marker (a
different color for each group) and a bag of 5 grocery items (in-

cluding laundry detergent) to each group.

- Place a roll of plastic wrap and one of aluminum foil on a table.

- Instruct each group to take the items out of the bag, one-by-one,
prepare them for storage and place them in the appropriate place.
They should label each item in their bag with a piece of masking
tape marked with "their" color.

- After all items are stored, review each placement. Ask the teams
why they prepared the items for storage the way they did and put
items where they did.

¢ Drama. Students identify appropriate procedu.z: for using coin-
operated washers and dryers.

- Along with the classroom aide, stage two short dramas that take
place at a laundromat. One can use the (model) machines appro-
priately. The other can put in soap without measuring it, make

noise (disturbing other customers), kick or hit the machines,
etc.

- Instruct students to watch carefully and note which behaviors
were appropriate and which were inapproyriate and why.

174
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Preparation
Be sure to bring food containers with clearly-marked expiration dates.

Arrange ahead of time to use a real or model American-style kitchen
and washing machine and dryer, if possible.

Language

Advanced Vocabulary. spoil, expiration date, washing machine.
Advanced Structures. Is there a change machine here?

Variations

Set up a mini-simulation of an American home at meal-time. Have the
students identify and demonstrate how to use the utensils. Show
common American table manners (e.g. putting napkin on lap, each per-
son eating from his or her own p]ateg. Discuss similarities and
differences between meals in an American home and in the students'
native country.

Prepare an activity in which students read clothing labels and des-
cribe or demonstrate how to care for the clothing (e.g. wash in cold
water, don't iron).

Concerns

Students should be able to use a measuring cup before doing the
washing machine activity.

Students who are already familiar with western foods and appliances
may need only a short review of the competencies in this lesson.

175
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1
: : Frozen Foods. Foods which are purchased frozen
Bits and Pieces must be kept frozen at home until they're ready
to cook. Place them in the freezer. If foods
acetidentally thaw out, don't refreeze them. Use them within a few
days. Fresh foods can be frozen at home. For example, chicken

can be bought in large quantities when it's on sale and stored in
the freezer for later use.

2C'oZd Foods. Foods which are purchased cold must be kept cold in

the refrugerator. If they are left in the open air, they will
spoil.

3 canned or Bottled Foods. These can be kept on the shelf or in the
cabinet for a long time.

bi%e Refrigerator

”/”,,,f”’\

It is safer
to thaw food in
the refrigerator
than at room tem-
perature so bac-
teria don't grow
on it.

AN,

Keep food in the refrigerator
covered. If not, food will dry
out, lose nutrients and perhaps

Ctleese
14

Don't buy large quantities
of dairy products and
fresh vegetables. They
spoil

quickly. 6 ——— i

Don't store cammed foods in

their original cans. Once a can

13 opened, store its contents in
e\ a covered bowl
BuTTeR | or container.

Home cooked
foods should be
refrigerated between
meals, not left
on the stove top
or in the oven.
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sFood Hints

* It is important to wash hands with soap and water before handling
or preparing food.

* Fruits and vegetables should be washed with water before being
eaten or cooked.

* Garbage (left-over scraps of food) should be placed in plastic
bags in covered garbage cans outside of the house.

6 Crothing

People usually wash their clothes in a washing machine. Many
apartment buildings have coin-operated washing machines available
for their tenants. Some people go to laundromats (private shops
with coin-operated washing machines and dryers) and

others have their own machines at home. People
often wash clothing made of delicate fabrics

by hand at home.

Instructions
for use
are often on
the inside of
the lid.

Dryers are usually found with washing machines.
They can be convenient when

the weather would make
drying outdoors diffi-
cult (e.g. rain, snow,
cold weather) and
when something needs
to be dried as soon
as posstble.

Money slots
for coin in-
sertion might
be on the t.p
or side of the

Instructions:

1. Lift the lid.
2. Select temperature.
----1 3. Place clothes in

B machine.

506 & ey 4. Add soap. -

T —

Washing machines and dryers
vary. It's important to read
and follow the instructions on
the machine and on the laundry
detergent box or bottle. Ma-
chines usually take exact
change only. There often is

a "ehange" machine in the
Llaundromat.

177
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Planning

DON'T CRY
OVER
SPILLED
MILK

178
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Lesson 16
Medical Services in the U.S.

"I've had a high fever for three days. What can i do? Where can I go?"
It can be frustrating and frightening to be i11 and not know where to go

for help. In this lesson students identify types of medical facilities
offering different medical services in the U.S.

%9

Objectives The students will be able:
- to identify types of medical facilities for obtaining medical
services in the U.S.

- to identify medical conditions that require professional assis-
tance and to identify an appropriate source for treatment.

- to name and explain methods of payment for medical services,
including: cash, insurance, medicaid and free medical care.
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16 Medical Services in the U.S.

Everyone gets sick at times. When the illness is serious enough
to require professional medical treatment, people must get to an
N appropriate medical facility. Refugees may find this difficult
N because of a lack of lanquage skills and confidence, and a lack
. of understanding of the U.S. medical system. By being able to
determine where to go to get the assistance they need, refugees
can help themseives build confidence and become more self-sufficient.

Skills
weighing options
clarifying attitudes
Materlals
Item Quantity Activity
newsprint and marker 1 of =2ach per class} 1
posters: medical conditions* 10 per class 2
posters: medical facilities* 6-8 per class 3b, 4
chart: cost and appointment* 1 per class 3b
colored chalk 3 pieces per class | 3b
medical situation cards* 10 per class 4
* preparation needed before class
Language
Vocabulary Literacy
What's wrong? diarrhea sick (parts of | EMERGENCY
the matter? headache cold the body) CLINIC
stomachache fever
W hurts-  lyomiting  dizzy PTeI"ant | yocprral
: —_ bleeding cut doctor
dentist
hospital
clinic
emergency
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16 Medical Services in the U.S.

Activities
| //#T \{

-R
X-RAY 1 Q
Pre-Test Cultural
Exploration
3 3
Medical
Assessment Facilities Estimated Time

all levels:
1 day

1 Pre-Test

What's Ailing You? Students describe medical conditions they bave
had in their native country and in the refugee camp.

- Facilitate a Brainstorming session (see Techniques) in which stu-
dents name medical conditions they have kad in their homeland and
in the camp. Record the answers on newsprint as drawings or a
written list.

- Review each "condition" and ask students which ones they might ex-
perience in the U.S. Mark those with a star (*).

- Post the newsprint on the wall as reference material for the remainder
of the lesson.

Scna_ +\V\oo\k FQA,.Q,\_

MM TR Py
Tod"'\o\.ch_n___

HQO\AW

2 Cultural Exploration

Traditional Medicine. Students identify appropriate sources and
methods of treatment for common medical conditions in their native

country.

- Have the students form five groups. Assign each aroup one medical
condition (listed in previous activity) to consider. Distribute
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16 Medical Services in the U.S.

posters of medical conditions (e.g. vomiting, bleeding, a burn) to
help reinforce the instructions.

- Ask each group to ans:er the following auestions concerning a per-
son who has the medical condition they discuss:

* What caused the condition? °

* Who can a person see to get appropriate help for this
condition?

* What is the usual or traditional treatment for this
condition?

- Allow each group to report or demonstrate its findings to the rest
of the class.

- Note: If vour class includes students from urban and rural back-
grounds, have them form separate groups to discuss sources and
methods of medical treatment.

3 Medical Facilities

a Facilities in Camp. Students identify types of medical facilities
for obtaining medical services in the refugee camp.

- Refer students to the Tist of medical conditions named in the
"Pre-Test" activity. Point to some medical conditions and ask
where people go in camp for treatment. Does treatment differ
from their traditional methods? How?

- Ask students to name the places in camp they would go in the
following circumstances:

* You are pregnant. You will have. your baby soon.

* Your baby is having many health problems and is not
growing well.

* You have a bad stomachache.

* You have a terrible toothache.

- Take a Field Trip (see Techniaues) to the various medical services
in camp. Have the students form several groups. Assign each
group one or two places to visit. Arrange for a guide to be
available to answer questions at each facility. When the students
return to class, they report their findings to the whole class.

b Facilities in the U.S. Students identify types of medical facilities
for obtaining medical services in the U.S.

- Using posters of different medical facilities, explain the various
places for medical services in the U.S.
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Medical

Services in the U.S.

- Post a blank "Cost and Appointment" chart on the blackboard.

Dis-

tribute colored chalk to the students and ask them to.check the
box in the appropriate columns for each medical facility listed

or pictured.

Discuss their choices.

Type of Service Appointment | Appointment | Free or |Expensive
Needed Recommended | Low Cost

Public Health Dept. * *

Community Health * *

Clinic

Private Doctor * *

Health Maintenance * ¥

Organization

Hospital In-Patient * *

Care

Emergency Room . *

Private Dentist * *

Dental Clinic * *

- Point to the medical conditions marked with a (*) on the list from
the "Pre-Test" activity. Ask students where they might go for
medical treatment in each case in the U.S. Have them explain
their choices.

c Payment. Students name and explain methods of payment for medical
services.

- Ask the students if they had to pay for any of their medical care
in their native country. How did they pay for it (cash, credit,
barter, etc.)?

- Explain cash, insurance, medicaid and
Public Health Clinics). Note: Insurance and medicaid procedures
may be alien to your students. Allow for any questions and en-
courage them to seek detailed information from their voluntary
agency or other local community service provider as soon as they
arrive in the U.S.

- Present some situations in which refugees have chosen the form of
payment they want to use. Ask students why they think the refu-
gees paid using the method they did.

* K has four children. MYe has a full-time job. His
youngest child had a painful ear infection in the
middle of the night. K took her to the hospital.

He paid using his medical insurance number from work.

183
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16 Medical Services in the U.S.

[Some employers offer insurance that covers dependent
family members.]

* D arrived in the U.S. two months ago. She's Tlooking
for a jcb and studying ESL in the evenings. One day
she cut her finger while cooking. It was bleeding
badly. She used her medicaid card to pay for the
emergency treatment at the hospital.

[Medicaid covers health emergencies.]

* N is a full-time student at a university. He has
purchased student health insurance. He was visiting
a friend in another town and he had a high fever for
several days. He went to the doctor there and paid
cash for the services.
[Perhaps N thought his insurance policy wouldn't cover
medical expenses in another town. He shouid check
this out because often insurance policiés cover the
client in many different locations.]

4 Assessment

Do I Need A Doctor? Students identify medical conditions that require
professional assist- _e, and identify an appropriate source for treat-
ment.

- Post pictures or signs of medical facilities and a picture of a
“home" on the wall.

EMERGENCY ComMmmuNITY
RooMm DR, GO cuinhC Home

o Bl ] ==

- Distribute "medical situation" cards to individual students or small
groups. The student (or one from each group) stands by the poster
showing the appropriate source for treatment of the medical condi-

tion on his or her card.
Vi =
;’ d@ﬁ
7 ,,’?\:h )
(& 7o N AJ

- Have each student answer questions or exulai: tne dutails of his or
her choice:

—

* Why would you go there? Why wouldn't you go to the
?
* Do you nead to make an appointment?

* What is the relative cost?
* How will you pay for treatment? Why?
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16 Medical Services in the U.S.

Notes

Preparation

The teacher may need to review the details of medical insurance and
medicaid prior to class. Check with recent government publications
and the Teacher Reference Manuals published by the Center for Applied

Linguistics, Orientation Resource Center, 3520 Prospect St. Nu,
Washington, D.C. 20007.

Language

Advanced Vocabulary. flu, T.B., venereal disease, x-ray, thermometer,
temperature, urine sample, blood sample, stool sample.

Advanced Structures. Where should I gc for help? Do you have in-
surance? Do you need an appointment?

Variations
Present a slide show of medical facilities and services in the U.S.

Play "20 Questions."” Give a card to one student (or whisper) stating
a medical condition and the medical facility that gave treatment.
The other students must ask 20 yes-no'questions of the student with

the card. When one student thinks he or she knows the answer to the
question, "Where did ! go for medical treatment?," he or she must state,

in English translation, "You went to the "' If that is
correct, give another situation to a second student. Repeat the
process.

Concerns

Some people may be shy or embarassed if they sense that there is some
prejudice against traditional medicine or feel it is considered super-
stitious or ignorant. In fact, people in the U.S. are becoming more
aware of the positive healing qualities of many traditional medical
beliefs and treatments. When practicing traditional medicine, however,
people must be careful not to break the law or to appear to break the
law (e.g9. coin rubbing which may look 1ike child abuse to Americans).
See "Bits and Pieces" in Lesson 37, "Doctor/Patient Relationship."
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16 Medical Services in the U.S.

Bits and Pieces 1Mediczal Facilities in the U.S.

Public Health Department. The main function of government-funded
public health services is the control of infectious diseases. They
also set standards for safe public water supplies, sanitation in
restaurants and may provide educational programs on nutrition or
family planning. Cost: usually low or no charge.

Private Doctor. A4An examination by a private doctor takes place in
the doctor's office. People go to private doctors for any illness
that i8 not an emergency. An appointment i8 required. People can
be charged for an appointment when they do not show up if they fail
to cancel the appointment ahead of time. This ig the most person-
alized medical care but fees are generally high. ' Cost: expensive.

Community Health Clinic. Some clinics provide health care for
almost all illnesses except emergencies. Others are more specialized
(e.g. family planning, dental clinice). Appointments are required
at some clinice. Patients might not see the same doctor each time
they go to the clinic. They may be able to do so if they schedule

an appointment in advance. Clinics are busy places and long waiting
periods are often common. Cost: Lless expensive than a private doc-
tor--gome use a sliding scole system based on the patient's ability
to pay.

Health Maintenance Organization. This is a group of private doctors
and nurses who join together to offer total health care for one annual
membershi,, fee. Members see the doctors as often as needed, paying
a small fée for each visit. Medications are offered at reduced cost.
Most hospitalization expenses are covered, too. Appointments, though

not required, speed the visit. C(ost: hzgher than a community health
elinte.

Hospital Out-Patient Clinic. This may be a private or community
elinic. Appointments are generally needed. Cost: variable.

Hospital In-Patient C: ‘c. Private or clinic doctors make referrals
for people to stay in the hospital. People do not go to the hospital
themselves and ask to be admitted for long-term treatment. Most hos-
pitals have official visiting hours to visit patients. ALl guests
should be quiet and obey the hcspital rules (e.g. obey NO SMOKING
signs, not bring food in from outside or burn incense without asking
permission). Cost: expensive.

Emergency Room. Emergency rooms are in hospitals and they provide
24-hour medical care in cases of immediate need. People should seek
help at an emergency room only in true emergencies (e.g. sudden 7111-
ness or serious accident). If there is a questzon as to what is an
emergency, it 18 a good idea to telephone one's doctor before going
to the emergency room. Sometimes you must wait to see a doctor be-
cause the most serious cases are treated first. Some emergency rooms

require proof that you will pay for treatment before you can see a
doctor. Cost: very expensive.

Dentist: Some work . alone; others in clinics. Cost: expensi Je.
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|16| Medical Services in the U.S.

broken bone * emergency room

* private doctor éﬁZZC
minor cut, burn, bruise * home treatment
severe burn, cut (bleeding), * apply first aid, then
unconsciousness * emergency room
poisoning * emergency room (bring the

poison container along to
show the doctor)

fever, cold, flu, cough, * home treatment if mild

headache * private doctor or any
elinic if severe or long-
lasting

3 Medicaid A govermment program that pays for health care for people
with low or no income. People must apply for Medicaid through the
local Public Assistance Department. Not all medical facilities
accept Medicaid as payment for their services. Most refugees are
eligible for Medicaid when they arrive in the U.S. Once they are
granted Medicaid, they receive a card which they must show to each
doctor v clinie they visit. Medicaid covers payment for most
medical services, including the purchase of medicines. :

hInsurance Individual or group coverage of medical costs by an in-
surance comparny.. There are many kinds of insurance policies avail-
able. All differ in the coverage they offer. Some will pay all
medical costs above a certain amount (ex: $100). Some will pay only
for hospital treatment (z-rays, laboratory tests, hospital stays).
Some include life insurance which guarantees that money will be raid
to a beneficiary in case of death. Disability insurance guaraniees
that money will be paid to you if your illness prevents you from
working. ‘

People pay a monthly fee to the insurance company (the fee varies
according to the policy) and, in times of need, the insurance com-
pany will pay the medical bills. Because health care services in
the U.S. are so expensive, people find it worthwhile to have insur-
ance. They may have a group policy provided by their employer if
working full-time or arrange for insurance directly with a company.

Health Maintenance Organizations are similar to insurance. People
pay a set fee in advance and then the organization will pay for all

required medical care. However, medical care must take place at the
HMO one joins.
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Planning

MAKE NO
BONES ABOUT
Ir, IT

WILL BE
FINISHED
_ SOON
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Lesson 17
Doctor/Patient Relationship

"Open your mouth, stick out your tongue and say "ah!'"

A visit to the doctor's office can be confusirg and intimidating if a
person doesn't know what is expected of him or her and isn't sure how to
ask for the help needed. 1In this lesson, students practice making and
changing appointments for a medical examination, fill out a sample
medical form and identify some general procedures followed in a medical
examination in the U.S.

N

Objectivcs The students will be able:

to indicate and spell one's civen and family name and to write
each name in the proper position on a form.

to make, change and break appointments using a telephone.

to describe some general procedures followed in a medical exami
nation in the U.S.

to identify basic responsibilities of doctors to patients and
patients to doctors in the U.S.

to identify and suggest solutions for conflicts arising from
clashes between differing medical practices and beliefs.
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(17
Rationale

Refugees often enter the U.S. with pre-existing health problems.
After arrival, refugees may also develop symptoms related to
those or to new health problems. It is essential for them to be
educated about U.S. health care practices and concepts, and to
be able to ask for and receive the care they need, so they will
feel more comfortable in seekina out and following through with
available professional medical assistance.

Doctor/Patient Relationship

Skills
clarifying attitudes sequencing steps
identifying problems literacy: reading and writing
solving problems numeracy: reading
Materials
Item Quantity Activity
pictures: various illuesses* -6-10 per class la
newsprint and marker 4 each per class 2
model telephone 6 per class 3a
thermometer 1 peyv class 3b
blood pressure gauge 1 per class 3b
white hospital gown 1 per class 3b
stethoscope, plastic cup 1 each per class | 3b
prescription paper¥* 1 per class 3b
handout: medical history form* 1 per student 3b, 3c
poster: medical history form* 1 per class 3c
flashcards: doctor/patient roles* | 4 per class 3d
case studies: "hospital"* 2-3 per class 4a
"hospital" story pictures* as available 43
case studies: "operation"* 2 per class ab
picture series: medical exam* 2 sets per class | 5
* preparation needed before class )
Language
I need to see the doctor. Yocabulary Literacy
What's the matter? name (parts of | (numbers)
My chest hurts. first name the body) | (time)
I have an earache. Tast name doctor (spell
Can you come today at (common dentist one' s
3:30 p.m.? :
2:2U p.Mm.e illnesses) (days of name)
hurts the week)
itches (times)
burns 2:30, 4:00
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17 Doctor/Patient Relationship

Activities ///////””#—

» 1 2

Cultural
"' Pre-Test Expioration
3
At the
Assessment Doctor's
Office

Estimated Time

&
In the
Hospital

all Jevels:
1 day

1 Pre-Test

a I Need Help! Students identify illnesses which might require a
doctor's care.

- Conduct a Brainstorming session (see Techniques) in which students
name illnesses that might require a doctor's care. List their
responses on the blackboard.

- Vary this by showing pictures depicting people with different i11-
nesses or injuries. Have the students tape the pictures under a
sign marked "doctor" or under one marked "home."

b Expectations. Students describe their expectations of the doctor's
role in the U.S.

- Choose one of the illnesses mentioned in the previous activity.
Ask for a volunteer "doctor" and "patient." The patient will go
to the doctor and explain his or her illness. Leave it up to
the "actors" to decide what each will say and do.

- After the short scene, ask the characters to explain their actions
and why they did them. Ask the other students to describe what
they think the doctor or patient should have done and why.

- Ask if any students have received letters from friends or rela-
tives in the U.S. describing American doctors. Allow them to
share the information they received.

2 Cultural EXp]orationI

Responsibilities. Students describe the responsibilities of the doc-
tor to the patient and the patient to the doc¢tor in their native
country.

- Have the studenté'fonn four groups. Distribute newsprint and markers
to each group. Ask them to draw a scene in their homeland in which
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17 Doctor/Patient Relationship

a person with a serious illness is seeking help from a medical
"expert" (e.g. doctor, nurse, shaman).

- As each group presents and explains its drawing, have them describe
the patient's responsibilities in that situation and the doctor's
(or nurse's) responsibilities.

* Does the patient talk to the doctor?
* Does the doctor talk to the patient?
What does the doctor say/describe/explain?
* lhat happens next? What kind of treatment
does the patient get?
* Will the patient come back again?

3 At the Doctor's Office

a Appointments. Students demonstrate how to make, break or change an
appointment for a medical examination.

- Explain the information that should be exchanged when meving,
breaking or changing an appointment with a doctor.

- Have the students form three-groups. Give each group two tele-
phones. Assign each group a task:

Group #1. Group #2. Group #3.
Make an appointment You have an You have an
for your son to see appointment for appointment with
Doctor Green. a regular check- Doctor Quach at
(Telephone number: up at 3:30 on 10:00 tomorrow.
997-0652.) Your Wednesday. You Your child's
son has had a fever Nant to cancel teacher wants you
for two days. the appointment. to come at that
Your doctor is time to meet with
Dr. Small (201- her. She says it
6695). is important. You
want to change the
appointment with
Dr. Quach (672-
4113).

- Allow time for practice.. Ask two members of each group to demon-
strate how to make, break or change an appointment using the tele-
phones.

b The Visit. Students describe some general procedures followed in
a medical examination.

- Present a Role Play (see Techniaues) with the c]as< -~ 3ide and
another teacher or aide.

Setting: Doctor's office znd waiting room.
Characters: Receptionist/Nurse, Doctor (teacher) Patient (aide)
Action: Patient enters waiting room, checks in with receptionist

who hands patient a medical history form to complete.
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17 Doctor/Patient Relationship

Patient completes it with difficulty (looking con-
fused). Receptionist/Nurse measures patient's height
and weight, then takes patient to doctor's office.
Doctor speaks quickly. Patient answers in native
language. Doctor performs the following actions.

* takes patient's temperature

* takes blood pressure (first, doctor motions to
patient to make a fist. Patient misunderstands
and gets up to fight.)

* takes pulse

* gives patient a white gown and leaves the room
(when doctor returns, patient stili hasn't changed.
The second time patient puts on gown.)

* gives patient cup for urine sample; shows patient
bathroom; patient is confused; doctor explains
again using "sign" language; takes cup from patient

* listens to heartbeat

* examines eyes, ears and throat (using a wooden
"depressor" for throat exam)

* gives patient a prescription for medicine

Follow-up: Review the steps the patient
and doctor followed. Ask the
Students to note points at
which the patient was confused.
List these on the blackboard.
How could the confusion have
been remedied or avoided?
Clarify any steps that are
unfamiliar to the students.

C Medical History Form. Students complete a sample medical history
form. :

- Explain that when people visit a doctor or clinic they haven't
been to before, they must fill out a medical history form.

- Distribute a medical form (see Appendix) to each student. Post
a large replica of the form on the biackboard. Review all the
information with the students to be sure they understand the form.

- For lower-level classes, you may want to complete a simplified
form as a class (using one student's medical information) and then
have them practice filling in individual forms.

- Higher-level classes may not require much explanation at first.
You may want the students to take more complex forms home (where
they may have some medical records), complete them and brina them
to class the following day.

d Doctor/Patient Roles. Students identify behaviors considered help-
ful in a doctor/patient relationship in the U.S.

- Present a variety of actions taken by a doctor or patient during
a medical exam. Present them through shurt dramas (with the aide
or another teacher).
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| 17 Doctor/Patient Relationship

- Ask the students to watch the patient's behaviors and to decide
which are considered helpful and which are not helpful in a doc-
tor/patient relationship in the U.S. Have students explain the
behaviors and the attitudes they convey. (What did the patient
say/do? VWhy? What did the doctor expect the patient to do?
Why? etc.)

- Allow for discussion. Clarify any misconceptions or misinforma-
tion.

A refugee patient (Mr. X) makes an appointment and arrives on
time to see a doctor for a bad pain in the stomach. The doctor
asks Mr. X how lona he has had the pain. Mr. X says it has
been very bad for one month. The doctor seems upset and asks
Mr. X why he didn't go to a doctor sooner. Mr. X doesn't
answer. The doctor becomes angry as he examines the patient
because his situation is serious. He keeps asking Mr. X why

he didn't tell somecne earlier. Mr. X finally says he thought

the pain would go away ard he didn't want to bother the doctor
for something unimportant.

Ms. B aoes to the clinic because she has a headache, a sore
throat and a high fever. She has also started to have trouble
hearing in one ear. The doctor asks about her symptoms. She
says she has had a fever. During the examination, the dcctor
finds that Ms. B's throat is little red. He asks again about
other symptoms, but Ms. B doesn't say anything because the doc-
tor will know everything by examining her. The doctor tells
her to take aspirin, drink fluids and rest. Ms. B follows the
doctor's instructions, but, a few days later, she has to go to
the emergency room because of tarrible ear pain. The doctor
there says she has an infection.

Ms. T's doctor thought she needed to go to the hospital for a
certain length of time. He wanted her to have some complicated
tests with special modern equipment. While Ms. T was in the
hospital, she asked her dcctor many questions. She asked about
the medical procedures, the equipment and the kind of medication
she had to take. She asked about possible side effects from her
treatment. She asked the nurses many questions, too.

4 In the Hospital

a New Vs. Familiar I. Students identify and suggest solutions to con-
flicts that might arise from contrasting medical practices in a
hospital.

- Tell two stories about clashing views of medical practices, using
pictures for reinforcement. Use names and medical practices from
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your students' culture. (See Appendix for two sample stories.)

- For each story, have students identify and sucgest solutions to
the conflicts.

* What happened first, next, etc?
When did the conflicts arise?
What were the causes?
* What did the people think their options
we. : at each point?
Legally, what options did they have?
How could the conflicts be resolved?

- List students' suggestions for resolutions to the conflicts on
the board. Along with the students, review each sugaestion to
decide which ones are realistic options.

b New Vs. Familiar II. Students clarify their atiitudes toward oper-
ations considered necessary in the U.S.

- Present Case Studies (see Techniaues) about refugees who have gone
to the hospital and had to have operations. (See Appendix for one
case study about a pregnant woman who had a Caesarean delivery and
one about a man who died and had an autopsy performed on him.)

~ For each case, have the students identify what the character (or
the character's family) expected to happen in the hospital. UYhat
kind of medical treatment/procedures did they think would be
followed? Then, have them describe what did happen and why it
heppened, from the doctor's point of view and from the patient's
(or patient's family's) point of view.

* What were ine conflicts?

* Could the conflicts have been avoided? } w?

* How might the conflicts have been resolv a?

* How would you feel/what would you do as a member of
the patient's family in each case?

*

* F

5 Assessment

Picture Sequencing. Students describe some general procedures followed

in a medical examination, naning responsibilities of the doctor and
the patient.

- Conduct a Picture Sequencing activity (see Techniques). Present
pictures of different scenes before, during and after @ medical
examination: meeting the receptionist, seeino the doctor and getting
treatment (see Appendix). Review the pictures to be certain that
the students understand what is happening in each.

- Distribute one copy of the series of pictures to each of two groups.
Ask .them to sequence and discuss the pictures. Have one representa-
tive from each group present a story using the pictures.
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* What is happening first, second, etc?
* At each point, what does the doctor say to the patient?
What kinds of questions might the doctor ask?
* At each point, what does the patient say to the
dcctor? How much information should the
patient offer?
Vlhat does the doctor recommend or tell the
patient to do?
What does/should the patient do at home? Etc.

*

*
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Preparation

Try to gather information about medical practices and/or beliefs in
your students' native country that may conflict with medical treat-
ment in the U.S. (Contact refugee hospital workers or doctors or

locate cultural background information in written resources.) Use

this information to make the stories and case studies relevant to
your students.

Appointments. (See Lesson 10, "Calendars and Appointments" for back-
ground information about making, changing and breaking appointments.)

Language

Advanced Vocabulary. operation, chest x-ray, blood test, stool sample,
urine sample.

Advanced Structures. I can't sleep. I have pains in my chest. Where
is the Taboratory (1ab)? How's he doing? He's much better.

Literacy. The medical Form. (See Appendix for a sample form.)

Variations
Perform a role play of a dental check-up.
Present a videotape of a hospital visit or stay.

Explain the "specialities" of different kinds of doctors. Choose the
ones that your students may need to deal with in the U.S. e.qg.,
pediatrician (for children), gyrecologist (for women), opthamoligist
(for _yes), dermatologist (for skin), etc.

Appendix

handout: medical history form, page 397

case studies: different medical practices, page 413
case studies: operations, page 414

picture sequence: medical examination, page 398

Concerns

Students should be able to read and write their names and clock time
before attempting this lesson.

Your students may have heard stories about terrible diseases that
befall refugees in the U.S. or about the complexity of the health

care system. Stress the importance of learning how to ask for needed
care or information. The students should be able to identify resources
for translation and other assistance, such as the MAA (see Lesson 29,
"Refugees in the U.S.") or their local volag.
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Bits and Pieces
tural values.
cepts and practices.

2 preas of Potential Conflict

believe herbal mediecines and
other traditional forms of
treatment are best-~lack
trust in western medicine.

discourage sick ones from
seeking unfamiliar medical
treatment.

fear receiving a physical
exam.

* be unfamiliar with the value
of dental care.

* lack knowledge about certain
diseases and their trans-
mission.

* believe the sick need the
attention of relatives who
stay day and night.

* be suspicious of health
providers.

* lack funds to pay for dental
or eye care.

consider drawing blood damag-
ing--""the body has a limited
supply."”

view U.S. doctors as uncaring
when a patient is seen for 156
minutee and then referred to
another lab or doctor.

* find that traditional treat-
ments (such as coining) are
interpreted as physical abuse.

believe that osking questions
shows stupidity or lack of
trust in the health provider.

1Health care ccn be a life-or-death matter. It

18 very personal,
Misunderstandings easily occur or develop because of
the significance of these issues and differences in health care con-

[ 9\ areds
[

often deeply rooted in cul-

be unfamiliar with the health care
concepts of refugees.

be insensitive to thz fears aid
rationales of different ethnic
groups regarding medical practices.

lack trust in or be suspicious of
the patient.

fail to combine sensitively folk
beliefs with modern medicine to
inerease acceptance of a recom-
mended treatment.

fail to communicate expectations
regarding treaiment and follow-up.

believe rules and regulations
limiting visiting hours are
necessary for medical personnel
to do their jobs effectively.

believe people should make routine
use of health care services and
not wait until a condition becomes
severe.

think a patient should be informed
of all aspects of the medicul
+reatment, asx questi e - hey
arise and give his or her consent.
expect a patient to explain all

symptoms and answer all medical
questions honestly.

runny nosé \oss of
rair,” lass ‘of appetite
soce” ¢7€$ chk«&\\Q
s50¢Q ’ums on\l?l‘
cone head-
o.d'\c, ?\-\cc;’ {ack
aof Bq\aﬂcql f'lN?M‘,
N MR eors, .- -.. ..
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l

i

< ability to pay.

31%2 Medical Examination

The following are some general procedures a patient will follow in
a medical examination:

* Check-in with the receptionist. Give one's name and appointment
time. Complete the medical form if necessary. Show insurance
card 1f asked.

Sit in the waiting room.

Enter the examining room when called. Follow all instructions.
Answer all questions, inclulding those about medical history,
allergies, health habits, etc.

During the physical examination, the doctor might: take the
temperature (with a thermometer), checrk the blood pressure (with
a guage), check the pulse (with fingers and a stop-watch), check
the throat and breathing (with a stethoscope), ete.

* The doctor might order tests: a urine sample (to detect kidney
and other internal problems), a blood test (to detect infection,
anemial), etec.

Follow the doctor's instructions regarding medication and treat-
ment. Fill any prescription orders at a pharmacy.

5 Common_Operations

1. Caesarear. 3. Tonszlectomy
[Surgiecal removal of a [Surgical removal of
baby through the mother's the tonsils]
abdominal walll)
2. Autopsy 4. Appendectomy
[Surgical examination [Surgical removal of
of a corpsel the appendix]
sHéthh Care and the Law
It 18 against the law to circumcise females
in the U.S. Female circumeision 18 considered
r.. Ltilation or child abuse. TN
- Y N\ ~ —
H ‘m@@@??}&ﬂ Hospi: :'= ~ammo . “3e t lreat pregnant
—< mothers .- cabor ur anyone in a life or

death emergency--regardless of their

;
If the parents of a child refuse to allow a - N \&

child to receive medical treatment even

though a doctor has determined that a speci- o
fic treatment is necessary to preserve the

life of the child, the state may assume

legal guardianship of the child.
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THAT'S A
REAL SHOT
IN THE
ARM!
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Lesson 18
- sehold Medicines

"Take two tablets, three times a day, before meals."

The variety of medication available in the U.S. and the complexity of
instructions for use can hbe overwhelming. In this lesson, students

practice using medical supplies and following instructions on medicine
labels.

\ /

-~

\
- -

Obicctivcs The students will be able:

- to define "prescription.”

- to describe how to obtain prescription and non-prescription
medicine.

- to describe or demonstrate the safe and appropriate use of
medication and medical supplies in the house.

ask for clarification of information.
contact help in the case of a medical emergency at home.
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| 18 | Household Medicines

Rationale

Health-related beliefs and practices differ widely from one cul-
ture to another. The kinds of medical treatment they will re-
ceive in the U.S. may be new for some refugees. It is important
that they understand the significance of following a treatment
plan correctly and completely in order to help themselves, family
or friends get well as soon as possible.

Skills
observing literacy: reading
clarifying information numeracy: reading
communicating in English
Materials
Item Quantity Activity
first aid supplies as available 1,3a,4a,5
household medicines as available 1,3a,5
bucket 1 per class 3a
non-prescription medicines 4-6 per class | 1,3b,3c,5
poster: sample labels* 1 per class 3b
teaspoons 2 per class 3b,3d,5
tabl espoons 2 per class 3b,3d,5
prescription medicines 3-4 per class | 3c¢,3d,3e,5
poster: sample prescription labels*|1 per class 3d
newsprint and marker 2 per class 3e
flashcards: use of medicine* 7-10 per class| 3e
flashcards: illnesses or injuries* [5-7 per class | 4a, 5
thermometer 1 per class 4b
handout: thermometers* 1 per student | 4b
telephone 2 per class 4c
pictures: -home accidents* 3-5 per class | 4c
* preparation needed before class
Language _
How many do I take? Vocabulary Literacy
How often? once a day TABLET
Take it every 2 hours. twice & ay TEASPOON
Take jt before meals. three times a day TABLESPOON
Take it after meals. thermometer bleeding|(abbrevia-
Help! emergency vomiting tions)
My friend is bleeding. . diarrhea
iS unconscious. Egg}Zt(s) cold TSP, TBSP
drank poison. teaspoon(s) fever (prescrip—
tablespoon(s) headache tion)
(numbers)
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18 Household Medicines

Actlvities /"

1 b4
Pre-Test Cul tural
Exploration

Estimated Time

311 levels:
1 day

1 Pre-Tes

Let Me Show You. Students identify, describe or demonstrate the

appropriate use of common household medical and first aid supplies.

- Place some basic household first aid and medical supplies (see 1ists

in "Bits and Pieces") on a table. Include some medicine commonly
recommended and available in your area. Explain that being able
to read English is not always necessary when using household medi-
cines or first aid supplies. It is important for the person to
recognize the packaged item and determine its use.

- Ask various students to go look at, smell and touch the items and
guess what each is used for.

- Vary this by passing the medicine and supplies around the room and
allowing everyone to guess their purpose.

- Have some volunteers demonstrate the use of items they recognize.

2 Cultural Exp]orationJ

The Doctor Gave It to Me. Students explain the general procedures or °

rules they followed for using medicine in their native country.

- Ask questions about the students' use of medicine in their own country

* Where did you get medicine? .

* Was any medicine available only by prescription
or from a doctor?

* How did you know how to use the medicine
(how much, how long, etc.)?

* Did you ever share your medicine with other
people? WUWhy or why not?

203
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18 Housechold Medicines

3 Drugs

a Many Kinds

of Medication. Students describe the appropriate use of

different forms of medication.

- Present different types of medication, one at a time, explaining
how each form is used (e.g. cream is applied to skin, liquids are
measured and swallowed).
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- Place all the samples in a bucket. Move around the class asking
individual students to close their eyes, pick a sample of medica-
tion from the bucket and explain how it is used. Be sure each
form of medication has been selected at least once.

ption Medicine. Students describe or demonstrate how to

b Non-Prescri

choose, obtain and use non-prescription medicine.

- Explain that non-prescription (or "over-the-counter") drugs are
available in pharmacies or drugstores and supermarkets. There
is no special order ¢r permission required to obtain them.

- Present some containers of non-prescription medicine. Instruct
volunteers to explain the information they find on the labels.

- Show a large poster of sample nori-prescription drug labels. Have
students answer questions about each label. For example:

exp:
9/89

Use:

Apply di
to skin
times a

ZAP CREAM

Stops itching fast!
Sooths dry,
sunburned skin.
Caution:
rectly For exter-
three nal use
day. only. No
not svallow

* % * *

*

“NO MORE"
Cold Tablets
For relief from runny nose,
watery eyes and sneezing.
Dosage: Adults - 2 capsules
every 4 hours. Cnildren -
1 capsule every 6 hcurs.

What is the brand name of medicine n._mber 1?
Which would you choose to stop a runny nose?

What is the dosage for children who take NO MORE?
When will ZAP CREAM become ineffective?

Where could you buy any of these medicines?

- If the students are not able to read the labels, jinstruct them to
ask questions about each medicine.
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* How much (m. /) do I take?
* How often do 1 take it?

‘ot students practice measuring teaspcons and tablespoons of

liyuid "medicines" (use water as a substitute) and count the appro-
priate number of pills according to the medicine labels or the

oral instructions.

¢ Prescription Medicine. Students describe how to obtain prescription
medicine.

- Present a Role Play with the classroom aide, another teacher or
an advanced student.

Setting: Doctor's Office and Pharmacy.
Characters: Doctor, patient, pharmacist.
Action: The physical exam has been completed. The doctor

mentions the type of medicine the patient needs to
take, writes the prescription, hands it to the patient
and explains how to take the medicine. T<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>